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Vzpostavljanje
medkulturnega
dialoga je kontinuiran
proces. Je stremljenje

k cilju, ki ga ni moc
nikoli doseci, zato mora
temeljiti na sistemati¢no
spodbujanem
neposrednem stiku in
izmenjavi informacij,
izkusenj in mnenj med
razli¢cnimi kulturami.
Projekti, kot je MAMD, zaradi
aktivacije na razli¢nih
podrocjih in preko razli¢nih
kanalov k temu procesu lahko
veliko pripomorejo. Projekt
MAMD spodbuja aktivno
drzavljanstvo in prostovoljstvo
pri mladih, povezovanje
formalnih in neformalnih
institucij, bogatenje programov
formalnih in neformalnih
izobrazevalnih institucij, dvigovanje
nivoja razvitosti mladinske kulture v
lokalnih skupnostih, senziblizacijo
mladih in formalnega sektorja za
strokovnost in komplementarnost
programov mladinskih organizacij in
organizacij za mlade ter vzpostavljanje
vzdrZnega sistema za kontinuiran razvoj v
napredek usmerjenih medkulturnih

odnosov v druzbi.

Karmen Kukovi¢, vodja projekta Mladi
ambasadorji medkulturnega dialoga

Establishing
intercultural
dialogue is a
continuous
process. It's a
tendency towards

the goal, which we

can never achieve,
that's why it should be
based on systematically
encouraged direct
contact and exchange of
information, experiences
and opinions between
different cultures. Projects

such as YAID are due to
activation in different areas and
through different channels big
contributors to this cause. Project
YAID promotes active citizenship
and volunteering among young
people, is linking programs of formal
and non-formal educational

institutions, raises the level of
development of youth culture in local
communities, sensitizes youngsters and is a
strong brick in the establishment of a
sustainable system for continuous
development in progress-oriented

intercultural relationsin society.

Karmen Kukovic, coordinator of the project Young
ambassadors of intercultural dialogue
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O projektuinrezuttatih 2014 - 2015

V danasnjem svetu zivijo skupaj, na istem ozemlju,
razliéne kulturne, etni¢ne in verske skupine, ki pa
niso nujno v stiku. V druzbah, kjer razlike veljajo za
slabost in so nezaZelene, neredko prihaja do
nestrpnosti in diskriminacije. Zato si je za zdrav in
napreden druzbeni razvoj potrebno kontinuirano
prizadevati, da veckulturne
druzbe (p)ostajajo medkulturne
druzbe, kar pomeni, da se med
razlicnimi kulturnimi, etni¢nimi
in drugimi skupinami, ki Zivijo |
skupaj, vzpostavljajo odnosi
odprte interakcije, izmenjave in
sprejemanja ter spoStovanja i \
vrednotin Zivljenjskih slogov.

Temeljni cilj projektnih
aktivnosti je zato ustvarjati
konkretne priloZnosti za spoznavanje in sofZitje
razlicnih kultur v multikulturnem svetu, znamenom
razvijati obCutek skupnosti in pripadnosti ter gojiti
vzajemno spoStovanje in razumevanje drug
drugega. Projekt Mladi ambasadorji medkulturnega
dialoga (v nadaljevanju MAMD) je bil prvi¢ osnovan
in izveden na nacionalni ravni v letu 2009 s strani
Mladinskega centra Dravinjske doline (v
nadaljevanju MCDD) iz Slovenskih Konjic in 22.
partnerjev iz razlicnih delov Slovenije (od tega 7.
srednjih Sol). Po vecletnem uspeSnem izvajanju
projekta MAMD, so se z njim
identificirale razli¢ne
organizacije in institucije. Po
predhodni odobritvi MCDD je
nato drugo nadgradnjo projekta
prijavil Mladinski svet Obcine
Slovenske Konjice (v
nadaljevanju MSOSK). S prijavo
je bil uspesen na Javnem razpisu
Sklada za nevladne organizacije
za zbiranje projektnih predlogov
za donacije za male projekte v
okviru sredstev Financnega
mehanizma EGP in Norveske. Projekt je bil izvajan v
letu 2014 in 2015 v sodelovanju z osnovnimi Solami
iz $irSega lokalnega okolja delovanja MSOKS: OS Pod
goro, OS Ob Dravinji, OS Pohorskega bataljona
Oplotnica, OS Zre¢e in OS Loce, manjsinskimi
organizacijami, ki so projekt MAMD podprle Ze v
predhodnih izvajanjih projekta: DruStvom
informacijski center Legebitra, Zvezo Romov

Slovenije, Terne Roma - Mladi Romi in
Clovekoljubnim dobrodelnim drustvom UP ter v
sodelovanju z nepovezanimi aktivisti_kami LGBT-
skupnosti in skupin migratov_k. Med njimi so
izbrani_e tudi castni_e ambasadorji_ke
medkulturnega dialoga. Gre za posameznike_ce, ki
_ SOV javnosti prepoznavni_e glede
na angaziranje na podrocju
medkulturnosti in ki so s svojim
zgledom v projektu MAMD
dodanavrednost.

Projekt ima Stiri vsebinske stebre.
NajpomembnejsSi je steber
pridobivanja mladih
ambasadorjev medkulturnega
dialoga, v sklopu katerega so
vzpostavljene triurne izkustvene
delavnice Urice medkulturnega
dialoga na teme LGBT - skupnost, muslimanska in
romska kultura ter migranti_ke. Pri izvajanju teh
neposredno sodelujejo tudi predstavniki_ce
manjsinskih skupnostiin kultur, kajti o manjsinah ne
moremo govoriti brez manjSin. Po izvedenih
delavnicah so mladi povabljeni, da prostovoljno in
na razlicne nacine raziskujejo kulturo drzav ¢lanic
Sveta Evrope in mediteranskih drzav in s tem
pridobijo status mladega ambasadorja oziroma
ambasadorke medkulturnega dialoga (v
nadaljevanju mlad_a ambasador_ka). Mladi na ta
nacin prispevajo h kontinuiranemu
procesu vzpostavljanja
1 | medkulturnega dialoga v odprtih
in pluralisticnih druzbah in
razvijajo priloZznosti za
sovrstnike_ce pri pridobivanju
medkulturnih zmozZnosti v rani
mladosti.

V letu 2014 — 2015 so bile Urice
medkulturnega dialoga prvic
prilagojene za osnovnosSolsko
mladino in izvedenih je bilo 15
sklopov teh, v katerih je sodelovalo
350 mladih starih od 12 do 15 let. 28 mladih se je po
izvedenih Uricah medkulturnega dialoga odlodilo za
funkcijo mlade_ga ambasadorke_ja in stopilo v stik s
svojimi sovrstniki_cami iz Bolgarije iz VI. sekundarne
obvezne $ole Sveti Nikola iz Stare Zagore in iz Spanije
iz InStituta za sekundarno izobraZevanje »Rafael
Pérez Estrada« iz Malage, ki so postali njihovi_e



mentorji_ice pri raziskovanju drzav. Iz slednje
omenjenih Sol je prislo 49 potrditev mentorstev.

Drugi vsebinski steber je usposabljanje mladinskih in
pedagoskih delavcev_k ter mladinskih voditeljev_ic
za izvajanje medkulturne vzgoje. Gre za model
neformalnega usposabljanja, ki spodbuja razvoj
kompetenc in priznava medkulturne zmozZnosti
omenjene ciljne skupine z omogocanjem dodatnih
priloznosti za izobrazevanje in ___
usposabljanje.
V letih 2014 — 2015 se je
usposabljanja udeleZilo 14 oseb,
od katerih je nato 5 asistiralo pri
izvajanju Uric medkulturnega
dialoga na sodelujocih osnovnih
Solah. Izveden je bil tudi posvet o
sovraznem govoru in MSOSK se
je vkljucil v Koalicijo proti
sovraznemu govoru, ki jo je
vzpostavil Mirovni institut —
Institut za sodobne druzbene in
politicne Studije. V sklopu posveta o LGBT- osebam
prijaznem turizmu pa so bili v lokalnem okolju
delovanja MSOSK prvi¢ vzpostavljene okolis¢ine za
povezovanje klju¢nih deleznikov, ki delujejo na tem
podrocju, z namenom vkljuitve tega v celostno
strategijo razvoja turizma v obcini Slovenske Konjice.

V sklopu tretjega vsebinskega stebra se izvaja
promocija, informiranje in diseminacija rezultatov
projekta. Poleg senzibilizacije medijev na temo
medkulturnost je v sklopu tega
stebra tekom let izSlo vec
publikacij in gradiv, ki so na voljo
za prenos na spletnih straneh
projekta in MSOSK. Pomemben
del tega stebra je tudi izvedba
zaklju¢ne konference, ki poveze
vse kljucne deleznike, ciljne
skupine in ostale zainteresirane
ter omogoci celosten pregled
ucinkov projekta in naértovanje
prihodnjih povezovanj, sodelovanjin nadgraden,;.

V sklopu izvajanja projekta v letih 2014 — 2015 je bila
vzpostavljena tudi spletna stran izvajalca projekta
MAMD, ki je na voljo na www.msosk.si in nudi nazoren
pregled ter kljuéne informacije o mladinskem
sektorju v okolju delovanja MSOSK. Nadgrajena je bila
tudi Ze obstojeca spletna stran projekta, ki je na voljo
na povezavi www.mamd.si.

Cetrti steber predvideva periodi¢no izvajanje raziskav

na temo sprejemanja razliénosti pri mladih in s tem
omogoca spremljanje ohranjanja in razvoja vrednot
medkulturnega dialoga med mladimi ter glede na
dejanske potrebe ciljnih skupin, ¢asa in prostora
dobro osmisljene nadgradnje projekta MAMD.

V letih 2014 — 2015 je bilo v raziskavo vklju¢enih 450
mladih starihod 12 do 15 let.

Zgodovina projekta

Ministrstvo za izobrazevanje,
znanost in Sport RS je v letu 2009,
objavilo Javni razpis za izbor
projektov s podrocja socialnih,
drzavljanskih in kulturnih
kompetenc, ki je bil podprt s strani
Evropskega socialnega sklada.
MCDD se je v razpisu prijavil na
temo Medkulturni dialog in
razumevanje drugih kultur. Po
pregledu in oceni strokovne
komisije je bil projekt sprejet in se
jeizvajaldoleta2012.

Po zakljucku omenjenega pilotnegaizvajanja projekta
so Vv letu 2012 v MCDD skupaj z Mladinskim centrom
Trbovlje in Celjskim mladinskim centrom po
predhodno pridobljenem podpornem pismu s strani
Ministrstva za delo, druZino in socialne zadeve RS na
razpis Evropske komisije v programu Progress, ki ga
izvaja Evropska komisija, prijavili prvo nadgradnjo
projekta MAMD. Le-ta je bila odobrena in trije
omenjeni partnerji so v letih 2013 in 2014 projektne
aktivnosti izvajali v sodelovanju z zunanjimi partner;ji:
Drustvom informacijski center
Legebitra, Arabskim kulturnim
drustvom Rozana, Zvezo Romov
Slovenije, Terne Roma — Mladi
Romi, Clovekoljubnim
dobrodelnim drustvom UP, Mrezo
MaMain 12. srednjimi Solamiv 11.
slovenskih statisti¢nih regijah. V
aktivnostih so prav tako kot v
preteklih letih izvajanja projekta
MAMD kot zunanje partnerke
komplementarno sodelovale neformalne
organizacije zamlade.

Za vec informacij o projektu si oglejte spletno stran
projekta ali nas kontaktirajte:

e-posta: info@msosk.si, info@mcdd.si

telefon: 037591320

mobi: 051308 500
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Posvet o LGBT-osebam prijaznem turizmu

Conference
about LGBT-
persons friendly
tourism




About the project and results 2014 - 2015

The purpose of the project Young ambassadors of
intercultural dialogue (furthermore YAID) is to set
strong foundations for multicultural societies to
become intercultural societies which means that
amongst different cultural, ethnical and other
groups who are living together, relationships of
open interaction, exchange and
versatile recognition, respect of
values and lifestyles are
(re)established.

The project YAID was firstly
implemented in the year 2009 by
Mladinski center Dravinjske
doline (translation Youth Centre
of Dravinja Valley). During the
years of implementation of the
project YAID a lot of individuals
and organisations from formal and non-formal
youth sector identified with the project. After the
consent of Youth Centre of Dravinja Valley Mladinski
svet Obcine Slovenske Konjice (translation Local
Youth Council of Slovenske Konjice) applied for the
second upgrade of the project YAID to public tender
for EEA and Norwegian Financial Mechanisms 2009 -
2014. The upgrade was accepted and implemented
from 15" of October 2014 till 14" of October 2015. In
this upgrade the project activities were for the first
time adjusted for primary school pupils aged
between 12 and 15 and were implemented on the
local level of operating of the Local Youth Council of
Slovenske Konjice.

The most important content
pillar of the project YAID is the
selection of young ambassadors
of intercultural dialogue (herein
referred to as young
ambassadors) through three-
hour educational models “Hours
of intercultural dialogue” on the ==
theme Roma, Islam, LGBT - —

community and migrants. The

models are based on experiential learning, offer
concrete and realistic information about different
minority cultures and are easily applicable in any
learning environment with small adjustments
according to the needs of the environment in which
they are implemented. In the years 2014 — 2015 15
workshops were implemented including 350
youngsters attending 5 primary schools: OS Zrece,
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0S Pod goro, OS Ob Dravinji, OS Loée and OS
Pohorskega bataljona Oplotnica.

So after the implementation of Hours of
intercultural dialogue participating youngsters are
invited to become young ambassadors. The function
is voluntary and means active representation of one
of the member countries of the
Council of Europe and the
Mediterranean states and
engagement in the peer to peer
sensitization regarding the values
of intercultural dialogue. Young
ambassadors are also given the
-~ opportunity to cooperate with a
peer mentor from the represented
country in order to get first-hand
information about the culture and
atthe sametime to be the ambassadors of Slovenian
culture in mentor's country. 28 youngsters aged
between 12 and 15 years that were engaged in the
project YAID in the years 2014 — 2015 as young
ambassadors got the opportunity to connect to their
peers from Bulgaria (6" Sveti Nikola secondary
comprehensive school, Stara Zagora) and Spain
(Instituto de Educacion Secundaria les Rafael Pérez
Estrada, Malaga). 49 of them volunteered to be the
mentors of young ambassadors and exchange
information about culture with them.

In the project YAID in the second content pillar
circumstances for quality non-
formal education for youth and
pedagogy workers are established
== through hands-on training. The
. educational modules include
learning about other cultures,
methods for promotion of
intercultural dialogue and
stimulation of coexistence of
. different cultures and through all
mentioned help improve social,
cultural and civil competences and
strengthen active citizenship of youth and pedagogy
workers. In the year 2015 14 individuals applied for
the training and 5 assisted afterwards in the actual
implementation of Hours of intercultural dialogue in
primary schools.
Within cooperation with the Peace Institute —
Institute for Contemporary Social and Political
Studies also training regarding hate speech



prevention was implemented and the Local Youth
Council of Slovenske Konjice joined the Coalition
against hate speech that fights hate speech on the
national level.

At the conference about LGBT - individuals friendly
tourism for the first time .
circumstances for networking of |
key partakers were set in order
to include this field in the &&*
strategy of tourism
development in municipality of
Slovenske Konjice.

Within the project YAID
cooperation with cultural and
ethnic minority organisations is
established, because we believe
that we cannot speak about minorities without
minorities. Hours of intercultural dialogue and the
training for youth and pedagogy workers are
therefore implemented together with
representatives of LGBT-community, mostly
members of Association Information centre
Legebitra; representatives of Roma community from
the associations Romani Union Slovenia and Terne
Roma — Young Roma; representatives of Muslim
culture, from the association Humanitarian Charity
Society UP and individual activists
regarding migrants. Among the
mentioned honourable ambassadors
of intercultural dialogue were
selected. These individuals are well
known to Slovenian and some also to
international public for their
engagement in the field of
intercultural dialogue. They are role
models and with that create an
additional value inthe project YAID.

The third content pillar of the project
YAID is the information and
dissemination process regarding the
theme intercultural dialogue. Through
the years a lot of publications were
published (available for download on the projects'
web page: www.mamd.si in the English section). In
the years 2014 —2015 the implementer of the project
YAID was able to establish its' own web page
(www.msosk.si) which contains relevant information
for the local youth sector in the municipality of
Slovenske Konjice.

An important role in this pillar has also the final
conference of the project which brings together all
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important partakers within the project and other
interested public and offers a chance for further
cooperation and sustainability.

The fourth content pillar includes periodical surveys
about the level of tolerance
regarding cultural diversity among
youngsters. In the years 2014 —2015
450 youngsters aged from 12 to 15
wereincludedinthe survey.

History of the project

Project YAID was as mentioned
firstly implemented from 30" of
April 2009 till 31" of August 2012 and
was financed by the European Social
Fund and Ministry of Education, Science and Sport of
Slovenia within the Operational Programme 'Human
Resources Development' for 2007-2013. Youth
Centre of Dravinja valley from Slovenske Konjice,
Slovenia was among 22 partners (among them were
seven secondary schools) the leading partner in the
project YAID.

Because the project activities were very effective and
very good accepted by the target groups three
partners decided to find a way to keep it going.
Ministry of Labour, Family and Social
Affairs of Slovenia published on 30" of
May 2012 a Public tender for the pre-
selection of projects in program
»PROGRESS - Section 4 -
Antidiscrimination and Diversity Call for
proposals: JUST/2012/PROG/AG/AD -
Support to national activities aiming at
combating discrimination and promoting
equality«. The pre-application was
accepted and the first upgrade of the
project YAID could be applied directly to
the open call of European Commission in
the mentioned program. It was
implemented by Youth Centre of Dravinja
valley and two co-beneficiaries: Youth
Centre Celje and Youth Centre Trbovlje
from 1% of March 2013 till 1% of March 2014 also on
the national level as primarily, but this time including
twelve secondary schools.

For more information about the content of the
project see web page: www.mamd.si or contact us by:
e-mail: info@msosk.si, info@mcdd.si

phone: +3863 75913 20

mobile: +386 51 308 500




Posvet o Conference about
sovraznem govoru hate speech
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Zakljucna konferenca mladih ambasadorjev_k
medkulturnega dialoga

Final conference of Young ambassadors of
intercultural dialogue

A F



PSEHOLOGEIR
FRVEGH
VT ESH

Pri prvem srecanju oziroma vtisu pogosto pride
do tvorjenja izkrivljenih slik o cloveku oziroma o
neki kulturi in sicer zato, ker scepec informacij,
ki jih ob prvem srecanju dobimo, radi
posplosujemo na celotno osebnost ali kulturo.
Pri tem pozabljamo, da sta vedenje in videz
pogojena s konkretno situacijo in stanjem
Cloveka oziroma ljudi. Velja, da do raznih
izkrivljanj prihaja zaradi nasih subjektivnih
kognitivnih socialnih okvirjev oziroma izkusenj,
pricakovanj ter vrednot. Velik vpliv na
izkrivljanje podobe ob prvem vtisu imajo tudi
morebitni predsodki in stereotipi, ki jih imamo.
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Mbads e ambasadorsi _Ke medkablurnega
diatoga 2074 - 2075

%a/y Anbassadors 00[ Interoallural
Diabogae 2074 - 2075
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Mlade ambasadorke in mladi ambasador
medkulturnega dialoga iz OS Zrele

»Projekt MAMD mi je vSec zato, ker lahko spoznavam razlicne kulture, obicaje in navade ter vsakdanje Zivljenje v
tujih drzavah.« (Anze)

»Zanimivo je, kaj imajo v drugih drzavah, recimo jedi, pijace itd. To je zelo zanimivo in odkrijes lahko res veliko o
razlicnih kulturah.« (Eva)

»Moje mnenje o razliénih kulturah je, da smo na nek nacin vsi enaki, saj smo vsiljudje. Imamo pac drugacne navade
in obicaje. Nihée pa zaradi tega ne bi smel zaliti ali ponizevati drugega.« (Spela)

»Moje mnenje o razlicnih kulturah je preprosto. Vsi smo ljudje — beli, ¢rni, rumeni. Imamo razliéne kulture,

razlikujemo se po barvi, oblacilih, jedeh... Ce pa pogledamo iz drugega zornega kota, smo vsi enaki.« (Klara)

»Razli¢ne skupine ljudi bi morali sprejemati, ker smo vsi ljudje, vsiimamo napake in se moramo poskusati razumeti
med seboj in se sprejemati. Tudi razlicni nas sprejemajo taksne, kot smo, z vsemi napakami in nasimi odlikami.

Ziveti moramo v soZitju, da silahko pomagamo.« (Tjasa)
»V projektu MAMD mi je vSec to, dalahko spoznamo nove ljudiiz tujine.« (Anastasiya)

»V projektu MAMD mi je vSe€, da se lahko pogovarjamo z razliénimi kulturamiin izvemo stvari, ki jih pred tem
nismo vedeli. Zanimivo je, da lahko izve$ nekaj novega in zanimivega. Razlicne ljudi je potrebno sprejemati, saj

smo vsisamo ljudje.« (Anja)

»Meni je v projektu MAMD najbolj vsec, da lahko spoznavamo nove kulture, ljudi in Se veliko novih stvari. Ve¢ mi
jetudi, daspoznavamo nase vrstnike iz drugih drzav, da lahko spoznamo npr. njihovdom, Solo...« (Pia)

Young ambassadors of intercultural dialogue from
primary school Zrece

“I'like the project YAID because | can get to know different cultures, habits and customs and everyday life in
different countries.” (Anze)

“It's interesting what we can discover about different countries for example culinary habits. Also facts about
different cultures are very interesting to me.” (Eva)

“My opinion about different cultures is that we are in a way all the same because we are allhuman beings. 0.K., we
have different habits and customs, but nobody should offend or humiliate anyone because of that.” (Spela)

“My opinion about different cultures is simple. We are all human beings — white, black, yellow. We have different
cultures therefor we dress, look differently and have different food habits and so on but from the other point of
view we are allthe same.” (Klara)

“We should accept different groups of people because we are all human beings. We all have flaws and have to try
to understand each other and accept our differences. Also different people accept the majority as it is with all its
flaws and advantages. We have to live in cohabitation in order to help each other.” (Tjasa)

Inthe project YAID | like mostly the partin which we can get to know new people from abroad.” (Anastasiya)

“In the project YAID | like the opportunity to interact with different cultures. This way we find out a lot of things of
which we knew nothing before. It's exciting that you can learn new and interesting things. | also think that different
people should be accepted as equals by the majority because we are allhuman beings.” (Anja)

“About the project YAID | mostly like getting to know new cultures, people and other related things. | also like that
we can connect to peers from other countries and that we can exchange personal information like what our home
is like, our school etc.” (Pia)
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Mlade ambasadorke medkulturnega dialoga iz OS Lo¢e

»Moje sporocilo medijem o informiranju o razlicnih kulturah je, da pogosto narobe mislijo in piSejo o drugih
kulturah oziroma religijah, Se posebej o muslimanski. Moje mnenje o razli¢nih kulturah pa je, da je pri vseh enako:
obstajajo pripadniki neke kulture, ki svojo kulturo oziroma vero razumejo na slab nacin, in taksni, ki jo razumejo na

dober nacin.« (Nika)

»Ce odrislimo kultufo in vero, smo vsi/€haki, vsi smo ljudje, ki posku$amo Ziveti Zivljenje na nacin, ki-se nam zdi

pravilenAKultdra samokaze tanacin.«(Ana)

»Mislim, da bi se morali v Solah Se posebej pogovoriti z otroki, ki bi prisliiz drugih drzav. Da bi lahko na primer imeli
ti otroci v svojem razredu predstavitev o svoji drzavi in bi jih tako lahko vsi bolje spoznali in da ne bi imeli Ze takoj
predsodke o njih.« (Bianca)

»Medkulturni dialog je pomemben zato, ker smo vsi ljudje enaki in se ne delimo na manjvredne in veévredne.«
(Hana Petra)

»Maje sporogilo sovrstnicam in sovrstnikom je, da ni pomembna vera, videz, druzba,/torej da bi to vplivalo na

sprejemanjedrigacnih; sajysmovsiljudje? Inzatobise lahkovsimed sebojsprejemali.« (Nadja)

»V projektu Mladi ambasadorji medkulturnega dialoga mi je najbolj vSe¢ spoznavanje razli¢nih ljudi iz tujih dezel,
ker rada sklepam nova prijateljstva.« (Laura)

Young ambassadors of intercultural dialogue from
primary school LocCe

“My message to the media regarding the information given about different cultures is, that the given information
are often not realistic, especially the information about Muslim religion. | would also say that in my opinion in
every culture there are people who use their cultural background in the wrong way and people who use it as their
advantage.” (Nika)

“If we leave out of account culture and religion, we are all the same, we are all human beings, who try to live our
lives the way we think s right. Culture is something that determines the way.” (Ana)

“I'think we should have long talks in schools with the kids that come from foreign countries. | would like that they
would have a presentation of their country and through/that wé could get to know them bettér and get rid of
prejudices about them,”(Bianea)

“Intercultural dialogue is important because all people are the same and there are no inferior and superior
people.” (Hana Petra)

“My message to my peersis that religion and how one looks like doesn't matter when talking about acceptance of
people. We are all human beings. And that is the ultimate reason why we should accept each other as we are.”
(Nadja)

“The best part of the project YAID is when we get connected to peers from other countries. | really like to make new
friendships.” (Laura)
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Mlade ambasadorke medkulturnega dialoga
iz OS Ob Dravinji

»V projektu Mladi ambasadorji medkulturnega dialoga mi je vSe¢ spoznavanje novih kultur in navezovanje stikov z
vrstniki iz tujih drzav. Razlicne kulture bi morali sprejemati, saj to Siri nasa obzorja in nam pomaga sprejemati
drugacnost.« (Sara)

»Zame je medkulturni dialog spoznavanje novih ljudi, njihove kulture, obicajev... V projektu MAMD mi je vsec, da
lahko komuniciras z ostalimi sovrstnikiin jih spoznas.« (Tamara)

»Zanimivo mi je spoznavati druge kulture... Zame je medkulturni dialog, da si dopisujem z nekom, ki je iz druge
drZave, da ga bolje spoznam.« (lvana)

»Razli¢ne ljudi bi morali sprejemati, ker smo vsi razli¢ni in imamo zato tudi razlicne karakterje. Svojim sovrstnicam
in sovrstnikom bi sporocila, da ne smejo vnaprej predvidevati in si ustvariti mnenja, preden ljudi spoznajo. Tudi v
razli¢nih se skriva dober karakter in prijaznost.« (Brina)

»V projektu Mladi ambasadorji medkulturnega dialoga mi je najbolj viec, da lahko spoznavam nove kulture, jezike

in predvsem zanimive posebnosti narodov. Vie¢ mi je sodelovanje z vrstnikiiz drugih drzav.« (Spela)

»Podpiram vse kulture, vsaka ima svoj namen. Vsaka ima tudi razlicen pomen in dobre »posledice« v druzbi. Moje
sporocilo sovrstnicam in sovrstnikom glede sprejemanja drugih kultur je, da smo na koncu koncev vsi ljudje in da

se moramo med seboj sprejemati, taksni kot smo, da ne delamo razlik med sebojter se ne obsojamo.« (Arijana)

»Medkulturni dialog je po mojem mnenju najboljsi nain povezovanja in spoznavanja med mladimi v razlicnih

drzavahinkulturah.« (Masa)

Young ambassadors of intercultural dialogue from
primary’school Ob Dravinji

“I think that intercultural dialogue is the best way to connect and to get to know youngsters from different
countries and cultures.” (Masa)

“In the project Young ambassadors of intercultural dialogue | like mostly the exploration of different cultures and
connecting to peers from other countries. | believe that getting to know other cultures and accepting them widens
our horizon and helps us in finding ways to coexist in diversity.” (Sara)

“For me intercultural dialogue is meeting new people, their culture, customs... In the project YAID | like that we can
communlcate with peers from other cultures and get to know them through reIaxed chattlng (Tamara)

'y ”It s}.lnteres"tlmg for meto gét to know, other cultures For me, Jnters:HItu‘rg(Itgllglpgue is whe_n I ?oﬁresgond.w.ith
someonefroma dlfferent countryin orderto getto know himor her.” (lvana)

“We should accept different people because it's a fact that we are really all different and that we have different
character. My message to my peers is that they shouldn't give in to stereotypes or judge people before we get to
know them. (Brina)

“In the project YAID | like most of all the opportunity to get to know other cultures, languages and interesting
specialities of different nations. That's why | really like to cooperate with peers from other countries.” (Spela)

“I acknowledge all cultures because every single one has a purpose. Each one has also a different kind of

significance and impact on the society development. My message to my peers regarding the acceptance of

/different cultures is that we are,all human beings and that we should agqept each oth,er the way wg are without

makmgd"‘ffdrerrces andnegatlvejudgmentﬁs " (Afijana) » "« i/ A aar
'/

21

74









Mlade ambasadorke medkulturnega dialoga
iz OS Ob Dravinji

»Pri projektu Mladi ambasadorji medkulturnega dialoga mi je vsec, da lahko spoznavamo razli¢ne kulture in nove

prijateljeizrazli¢nih kultur.« (Vanessa Wendy)

Young ambassadors of intercultural dialogue from
primary school Ob Dravinji

“Inthe project YAID | like the opportunity to get to know different cultures and make new friendships while at it.”
(Vanessa Wendy)

Mlada ambasadorka medkulturnega dialoga
iz OS Pod goro

Mi, mladi, gledamo na druge kulture malo drugace kot odrasli. Vendar pa slednji moc¢no vplivajo na nase misljenje
in strpnost. Mediji in politiki, ki jih vsak dan spremljamo, morajo biti vzor sprejemanja in dopusc¢anja drugacnosti.
Ne glede na barvo koze, jezik ali kulturo smo vsi ljudje. Ko v mislih nestrpno obravnavamo razli¢ne, se poskusajmo
»ohladiti« z mislijo, kako ti vidijo nas. Tako drugacni kot so oni za nas, smo mi za njih. In to nas uc¢i medkulturni

dialog. (Perina)

Young ambassador of intercultural dialogue from
primary school Pod goro

“We, youngsters, have a different view regarding different cultures as adults. But it's a fact that adults have a big
impact on our opinion and development of tolerance. Media and politicians, which we follow every day, should be
aware that they are or should be role models when it comes to acceptance and embracement of diversity. We are
all human regardless of the colour of the skin, mother tongue and culture. | think that when we catch ourselves
thinking in a discriminatory way regarding the different, we should try to cool down with a thought how the
different see us. As different as they are to us, we are to them. That is what intercultural dialogue is trying to teach
us.” (Perina)
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Rac 1 Sm is a form of discrimination, which is often

interpreted as extreme or negative oriented nationalism. It's based
on prejudice towards racial differences between people and
manifests in behaviour, discriminatory policies and seeks to
justify or cause the unequal distribution of privileges, rights or
goods among different racial groups.

Racism consists of ideologies and practices that refer to biological
differences between people. A lot of racist ideologies in human
history tried to prove that the races differ also by abilities,
intelligence and moral

virtues and should therefore
be treated differently.
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|zjava koordinatorke mentorja in mentoric mladih
ambasadorjev in ambasadork medkulturnega dialoga
iz Spanije

Indtitut za sekundarno izobraZevanje »Rafael Pérez Estrada«, Malaga, Spanija

»Stopanje v stik zdrugimi kulturami je zame odli¢na priloZznost, dalahko spoznam vse, kar je v razli¢nosti dobrega.
Pomaga mi v gradnji spoStovanja do razli¢nih ljudiin kultur ter omogoca, da tudijaz delim pozitivne vidike svojega
mesta, drzave, jezika in kulture. Zato mi je ideja projekta MAMD nadvse vsec, sajomogoca ravno zgoraj omenjeno
meni in mojim u¢encem_kam ter je postala prava mala pustolovi¢ina. Upam, da vsi_e ostanemo v stiku tudi po
uradnem zakljucku projektal« (Carmen Fernandez, profesorica angleskega jezika)

Statement of coordinator of mentors of young
ambassadors of intercultural dialogue
from Spain

Instituto de Educacidn Secundaria les Rafael Pérez Estrada, Malaga, Spain

“To me, having contact with other cultures means to be able to see all the good things in others, to respect other
people’s feelings and culture... to be able to share the positive things of our city, our country, our language. That’s
why | liked the idea of exchanging messages with you and joining my students in this little adventure as well.  hope
they will stay in touch with each other!!!” (Carmen Fernandez, coordinator of mentors of young ambassadors of

intercultural dialogue from Spain)
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Izjava koordinatorke mentorjev in mentoric mladih
ambasadorjev in ambasadork medkulturnega dialoga

iz Bolgarije
w,mfa/f// men lz‘ﬁ/"f V(6 tﬂ/yl mentors  mer .

VI.srednja Sola Sveti Nikola, Stara Zagora, Bolgarija

»Sem del takozvane izgubljene generacije. Se vedno pomnim, ko nismo smeli_e zapustiti Bolgarije in ko ni bilo
svobode govora. Druzina mojega oceta je bila smatrana za sovraznico socialisti¢cnega sistema, ki je bil na oblasti.
Od svojih starSev sem se zato naucila ceniti pomembnost svobode misli in izmenjave idej, tradicij in vrednot z
razlicnimiljudmiiz razlicnih delov sveta.

Na nasi Soli smo doslej izvedli Stiri ali pet evropskih projektov, v sklopu katerih menim, da je bilo poleg
omogocanja mobilnosti uditeljev_ic (veliko uciteljev_ic je v sklopu projekta obiskalo svoje kolege ice iz raznih
delov Evrope), pomembno tudi izmenjavanje idej in pozitivne energije. Trdno verjamem, da bo takSen pristop
spremenil razmisljanje in dojemljivost ljudi. Ne kmalu, ampak ko - za vedno!« (Diana Dimitrova, profesorica
angleskega jezika)

Statement of coordinator of mentors of young
ambassadors of intercultural dialogue
from Bulgaria
nentors  menloryl MEH Lors

6" Sveti Nikola secondary comprehensive school, Stara Zagora, Bulgaria

“I come from a kind of a lost generation. | still remember the time when | couldn't go out of Bulgariaand | couldn't
speak openly as | would like to. My father's family was considered a kind of enemy for the socialist party
government, so | learned from my parents how importantitis to feel free to exchange ideas, traditions and values
with people all over the world. And | have never suffered of too much patriotism, so | now feel a citizen of the
world.

In our school we carried out four or five European projects so far. | think the most important benefit wasn't only
the mobility (most of the teachers visited their colleagues all over Europe) but the exchange of ideas and positive
energy. | strongly believe this will change many people's thinking. Not very soon, but when, then forevefri” (Dlaha:?.ff"'
Dimitrova, coordinator of mentors of young ambassadors of intercultural dialogue from Bulgaria)
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»Vsako leto imamo na Solah vec otrok priseljenih druZin in zdaj je prav
zares skrajni ¢as, da se zacnemo intenzivno pogovarijati o razlicnosti kultur
ter o pomenu dobrih in spostljivih medsebojnih odnosov, ki so klju¢ do
prijetnejSega sobivanja. Zdaj je cas, da otroke v Solah spodbudimo k
razmisljanju o medkulturnem sobivanju, da poslusamo njihova mnenja in

opazanja ter da skupaj gradimo medkulturne vrednote, ki bodo veljale »Danasnji svet je poln novic o migrantih.
tako v Soli kot na ulici.« Potreba po razumevanju kultur, ki jo ti
(Barbara Potnik, koordinatorka projekta MAMD na OS Zrece) ljudje prinasajo s sabo, je vse vedja.

Razmisliti bo treba (Ceprav je morda
zopet malce pozno), da na to pravilno in
ob pravem casu pripravimo tudi nase
otroke in mladino, kajti nestrpnost med
ljudmi je zaradi neozaveséenosti vse
vedja.

Pa morda niti ne toliko pri otrocih.
Preverjeno! Pri mojih urah Drzavljanske
in domovinske kulture in etike so se
osmosolci_ke odlicno odrezali_ e v
projektu MAMD na temo medkulturni
dialog. Zelijo si SODELOVANJA z
( »razlicnimi« ljudmi. Kaj pa mi, odrasli?
Bomo doumeli, da je Ze Cas, da koncno
medkulturnemu dialogu prizgemo

“Today's world is full of news about migrants. The need for understanding of
the culture which is a part of the mentioned people is getting bigger and Seleno lug?«

bigger. We will have to thoroughly think about (although | think that it's again (Marjana Podkuboviek, koordinatorka
a bit late for that) how to correctly and timely prepare our youngsters for projekta MAMD na O3 Zrete)
interculturality. Intolerance nowadays is increasing because of lack of

awareness about diversity. | believe that intolerance is not increasing among
children. Not yet anyway. The pupils that cooperated in the project YAID have
proven to be very well acquainted with interculturality and want to cooperate
with different people. The adults are sadly a different story. When will we
comprehend that it's about time that we turn on the green light for
intercultural dialogue?”

(Marjana Podkubovsek, coordinator of the project YAID on primary school
Zrece, Slovenia)

\_ J
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“I work with immigrant children for quite some time now. | put a lot of effort in the process of
their inclusion into new environment. | try to make that as pleasant as possible. Although | like
this work it's still a challenge for me. On our school we are aware that immigrant children need
different kinds of help especially because of unfamiliarity with Slovenian language and cultural
diversity. In cooperation with them we would like to enable them a more efficient integration
into the new environment and through this contribute to a better quality of their lives. At the
same time we put effort in bringing down walls regarding the acceptance of diversity. At this
Hours of intercultural dialogue were very helpful. They helped children to face their fear of the
unknown and widened their horizon.”

(Maja Olup, coordinator of the project YAID on primary school Pod goro, Slovenske Konjice,
NYIE)]

@vtako kot nasi u¢enci sem bila tudi sama navdusena nad obema delavnicama, v katerih sg
ucenci_ke ucili_e predvsem strpnosti. Delavnici sta tako meni kot njim zagotovo prinesli nova,
boljsa ter veliko bolj eticna razmisljanja o razlicnosti. Upam, da bo prisega, s katero so lanski_e
sedmosolci_ke zakljucili_e delavnico z gospo Failo Pasi¢ Bisi¢, vsem nam Se dolgo ostala v
spominuinda jibomo vsi_e skupajskusali_e slediti: in sicer, da bomo dobri_e, prijazni_e drug do
drugega ne glede na barvo koZe in jezik, ki ga govorimo, ter da se bomo v prihodnje trudili_e, da
bo nas svet lepsiin boljsi.

Projekt MAMD je po mojem mnenju zelo koristen v osnovni Soli, saj delavnic na to temo ni nikoli
prevec. Opazila sem, da je bil ta projekt velika spodbuda, da so se uc¢enci_ke zaceli_e o tej temi
pogovarjati in o njej razmisljati, kar je vsekakor dobrodoslo. Upam, da ga bomo lahko izvajali_e
tudiv prihodnje.«

(Ines Leskovar, koordinatorka projekta MAMD v OS Loce)

“Like our pupils | also was very enthusiastic about the two implemented workshops Hours of
intercultural dialogue in which the pupils were learning about the acceptance of diversity. We
all got a chance for new and more ethical reflecting about diversity. | hope that the oath with

which the seventh grade pupils concluded the workshop with a guest from the Muslim

community, Faila Pasic Bisi¢, will stay in our memory for a long time and that we will all make a
lot of effort to make it our constant guidance. We swore to be good, kind to each other
regardless of the mother language or the colour of the skin and that we will all try to make our
world better and more beautiful. Project YAID is according to my opinion very useful on
primary school level because there is never too much workshops on this theme. | noticed that
this project triggered that the pupils started to talk and reflect about this theme and that is
very welcome. | hope we will get the chance to implement the project activities also in the
future.”

WS Leskovar, coordinator of the project YAID on primary school Loce, Slovenia) /
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(Naéa Sola je v projektu MAMD sodelovala z namenom oblikovati varno in strpno Solsko okolje, v katerem na§e\
ucence_ke lahko vzgajamo v duhu sprejemanja razli¢nosti. Zelimo, da uéenci_ke razvijejo odklonilni odnos do
druzbeno nesprejemljivih vedenjskih oblik in diskriminacije vseh vrst.

Na Soli imamo veliko otrok, ki prihajajo iz tujejezicnega okolja in opazamo, da so delavnice, ki so bile izvedene v
okviru projekta MAMD, pripomogle k vecji strpnosti in sprejemanju kot tudi k uspesnejSemu postopku integracije
omenjenih otrok v Solsko okolje. V prihodnje bi si Zeleli_e Se vec¢ takSnega sodelovanja, saj so bile delavnice izvedene
kvalitetno, strokovno in korektno in so absolutno dosegle svoj namen.«

(Katja Holobar, koordinatorka projekta MAMD na OS Ob Dravinji, Slovenske Konjice)

“The aim of cooperation of our school in the project YAID was to contribute to the creation
of a safe and tolerant school environment in which we can educate children in the spirit of
acceptance of diversity. We want to achieve that the pupils develop zero tolerance
towards socially unacceptable behaviour and all kinds of discrimination.

On our school there are a lot of children coming from foreign language environments and
we noticed that the workshops Hours of intercultural dialogue contributed a lot to
enhancement of tolerance and acceptance of the different. They also contributed to a
more efficient integration of immigrant children. In the future we would like more
cooperation like this because the workshops were really qualitative, professional and
correctand in my opinion absolutely achieved theiraim.”

(Katja Holobar, coordinator of the project YAID on primary school Ob Dravinji,

Q)venske Konjice, Slovenia) /

»Projekt Mladi ambasadorji medkulturnega dialoga je na nasi Soli pozel odlicne

odzive. Na Soli sta bili izvedeni dve delavnici Urice medkulturnega dialoga. Na prvi
izvedbi so bili ucenci_ke informirani_e o znacilnosti romske kulture ter o tem,
kaksen je odnos medijev in politik do te etnicne manjsine. Informacije jim je iz prve

roke podala Monika Sandreli iz Zveze Romov Slovenije. Na drugi delavnici pa so
bili_e ucenci_ke informirani_e o LGBT skupnosti. Predstavljena jim je bila SploSna
deklaracija o clovekovih pravicah, Evropska konvencija o varstvu ¢lovekovih pravic
in svoboscin, Ustava Republike Slovenije in Zakon o uresni¢evanju enakega
obravnavanja. Pojasnjeni so jim bili tudi pojmi v povezavi z LGBT skupnostjo. Gost
delavnice je bil Mitja BlazZic iz Drustva Legebitra. Z delavnicami ter njihovo izvedbo
so bili_e ucenci_ke zelo zadovoljni_e, spoznali_e so nove pojme in dobili_e
informacije, katere jim bodo v prihodnosti prisle prav.«

(Mihael Stampfer, koordinator projekta MAMD na OS Pohorskega bataljona
Oplotnica)

“Project YAID was very successful on our school. Two workshops Hours of intercultural dialogue were
implemented. The first one was informing about Roma culture and about the realistic relation of media and
policies towards the mentioned minority. The pupils could gain first-hand information from Monika Sandreli from
Romani Union Slovenia. The second workshop was about LGBT community. The pupils were informed about the
Universal Declaration of Human Rights, the European Convention for the Protection of Human Rights and
Freedoms, the Constitution of the Republic of Slovenia and the Law on the Implementation of Equal Treatment.
Mitja Blazi¢ from association Information Centre Legebitra enabled the pupils to get credible information
regarding the LGBT community. The pupils were very satisfied with the workshops and theirimplementation. They
got alot ofinformation that will be useful for them in the future.”

(Mihael Stampfer, coordinator of the project YAID on primary school Pohorskega bataljona Oplotnica, Slovenia)
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Politicna strategija, ki pretirano in/ali
neupraviceno poudarja, da je na strani "ljudstva"
proti "elitam". Predstavlja se kot zdrava pamet, kot
nekaj naravnega in se zavzema in obljublja tisto,
kar 1ljudje res Zzelijo - zasc¢ito, socialne ugodnosti,
varnost, ekonomsko rast, ohranjanje tradicije in
nacionalne identitete.

Prihaja lahko tako s strani desnega kot levega
politicnega pola. Za razliko od ostalih strategij
mo¢no custveno angazira 1ljudi. To dosega skozi
ustvarjanje imaginarnih vezi med karizmaticnim
vodjem in 1ljudmi. Najpogosteje skozi lahko-
razumljivo in nedvoumno usmerjeno propagando.
Ustvarja dva pola ljudi "MI" - vecina ljudi in "ONI"
- manjsSine razlic¢nih ljudi. Svoje obljube gradi na
obtozevanju "ONIH", torej da so za odsotnhost
tistega, kar si vecina ljudi zeli, krivi "ONI".

Zgodovinski primeri populistic¢no obarvanih rezimov
so: fasizem, nacizem, komunizem, socializem 1in
argentinski peronizem.
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Urice medkulturnega dialoga - prvi del delavnice vseh modelov

Test sprejemanja razlicnosti medkutlurnost, kot so: diskriminacija, asimilacija,
predsodek, stereotip, sovraini govor,

Cilji reSevanja testa sprejemanja razliénosti medkulturni dialogitd.

Priprava udeleZencev_k delavnice za bolj
interaktivne metode v nadaljevanju delavnice;
osvestiti udelezence_ke o kompleksnosti in
nivojih pojma medkulturni dialog;

pripraviti pogoje za diskusijo o razumevanju
terminov v povezavis pojmom medkulturnost;
ponuditi moZnost umestitve posamezne_ga
udelezenke_ca v dolocen tip sprejemanja
kulturnein etni¢ne razli¢nosti.

Specifikacija casovne izvedbe reSevanja testa
sprejemanjarazlicnosti

Resevanje testa (15 min);

individualno ovrednotenje podanih odgovorov (5

min);

izris grafa sprejemanja razli¢nosti na ravni vseh

udelezencev_k (5 min);

analiza in diskusija o testu ter grafu sprejemanja

razli€nosti ter pojasnjevanje terminov v povezavi

s pojmom medkulturnost (20 min). Gradivo

Korakiizvedbe prvega dela delavnice Test sprejemanja razlicnosti je na voljo tudi na
spletnih straneh www.mamd.si in www.msosk.si.

* Vodja delavnice (v nada|jevanju Vodja) VkIjutv:en je v metodologijo vsakega modela Uric

udele?encem_kam pojasni, preden razdeli teste medkulturnega dialoga.

sprejemanja razli¢nosti, da testi ostanejo njim in

da ne bodo pobraniznamenom nadaljnje analize.

Na ta nacin se udeleZencem_kam zagotovi

diskretnost in varnost z namenom, da na

vprasanja odgovarjajo iskreno.

Vodja vsakemu udelezencu_ki po resitvi testa da

delovni list z lestvico vrednotenja odgovorov in

opise tipov tolerantnosti, v katerega se lahko

umesti po tem, ko sesteje tocke.

Vodja udelezence_ke prosi, da mu/ji vsoto tock

zavedejo na lepilne listice. Vodja uporabi listice s

tockami za prikaz grafa sprejemanja razlicnosti

(glej sliko), na podlagi katerega lahko poda oceno

0 nivoju sprejemanja razliénosti na ravni celotne

skupine udelezencev_k. Graf medtem, ko

udelezenci_ke vrednotijo svoje teste, nariSe na

tablo ali drugo povrsino. Listi¢e nalepi v ustrezen

kvadrant glede na zapisano Stevilo tock.

Sledi analiza grafa sprejemanja razlicnosti in

diskusija o testu sprejemanja razlicnosti ter

razumevanju terminov v povezavi s pojmom




Test sprejemanja razliénosti

Pred sabo imas 8 (osem) vprasanj, ki se navezujejo na
tvoj odnos oziroma razmisljanje o etni¢nih in
kulturnih manjsSinah. Vsako vprasanje ima 4 (Stiri)
mozne odgovore. Pri vsakem lahko izbere$ samo 1
(en) odgovor.

. Prica si fizicnemu nasilju. Tri mladoletne osebe
pretepajo fanta, ker je razkrit gej. Kaj naredis?

. Pravilno! Vklju¢im se v pretep.

. Sem proti takemu ravnanju. V mislih obsojam
dejanje, vendar ne naredim nicesar. Grem mimo.

. Sem proti takemu ravnanju. Hitro razmislim, kako
pomagatifantu.

. Strinjam se s takim ravnanjem. Morda ga bo to
spravilo k pameti.

. Danes je prvi Solski dan po poletnih pocitnicah.
Razrednicarka vam predstavi novo sosolko. Gre
za dekle muslimanske vere, ki nosi naglavno
ruto. Med odmorom...

... jo diskretno opazujem iz varne razdalje. Ker je
muslimanka, mi povzro¢a nelagodje.

....stopim do nje in ji povem, da me njena ruta zelo
moti.

.. stopim do nje in jo povprasam, od kod prihaja,
kje Zivi, Ceima kakSnega brata ali sestroitd.

....sejiveckrat prijazno nasmehnem.

. Kaj misliS, da bi morala Avstrija narediti za
Soloobvezne otroke priseljenceviz Slovenije?

. Nicesar! Najsevrnejo nazajv Slovenijo.

. Omogociti bi jim morala individualni intenzivni
pouk nemskega jezika, pouk slovenskega jezika
ter prevajalca, ki bi jim bil v pomoc¢ pri rednem
pouku.

. Zase naj poskrbijo sami ali pa naj za njih poskrbi
Slovenija.

. Omogociti bi jim morala vsaj individualni
intenzivni pouk nemskega jezika, da bi lahko ¢im
prej razumeli snov prirednem pouku.

. Kaj mislis, da bi morala Republika Slovenija

narediti za Soloobvezne otroke priseljencev iz
Romunije, Albanije, Kosova, Bosne in
Hercegovineitd.?

. Nic¢esar! Naj se vrnejo nazaj, od koder so prisli.
. Omogociti bi jim morala individualni intenzivni

pouk slovenskega jezika, pouk njihovega
maternega jezika ter prevajalca, ki bi jim bil v
pomoc prirednem pouku.

. Zase naj poskrbijo sami ali pa drzava, iz katere

prihajajo.

. Omogoditi bi jim morala vsaj individualni

intenzivni pouk slovenskega jezika, da bi lahko
¢im prej razumeli snov prirednem pouku.

. V casopisu zasledis novico, da so v Sloveniji

prepovedali prodajo nove racunalniske igre, v
kateri se lahko strelja na Rome, crnce,
muslimanein Zide. Kaj si mislis o tem?

. Podpiram prepoved. Ce izvem, da ima kateri od

mojih prijateljev to igro, mu oziroma ji bom
predlagal/-a,dajoneigra.

. lgra bi morala biti dovoljena. Saj je samo igra.

Vprasal/-a bom starSe, ¢e bi jo lahko kupili v
drzavi, kjer ni prepovedana.

. Podpiram prepoved.
. Mislim, da je to nekoliko pretiran ukrep. Igra se mi

zdismesna, aje nebiigral/-a.

. Tvoja prijateljica na zabavi pove tale vic: »Zakaj

imajo ¢rnci bele dlani? Zato, da pri obiranju ne
umazejo bombaza.« Kaj naredis?

. Rasisti¢nih vicev ne odobravam. Vendar tega ne

povem naglas.

. Prijateljici in vsem takoj povem, da so taksni vici

Zaljiviin da spodbujajo nestrpnost.

. Smejim se z ostalimi. Zdi se mi zabaven. Se sam/-a

povem enega rasisticnega.

. Smejim se z ostalimi. Saj je samovic.




7. Priseljenska druZina iz Albanije je v tvoji ulici
odprla pekarno. Ponoci je nekdo na izlozbeno
okno pekarne napisal grafit: »MRS SIPTARJI!«.
Kaj si misliS o tem?

a.Vsec¢mije. Dovoljslovenskih pekarnimamo.

b. Sram bodi cloveka, ki je to napisal! Lastniku
pomagam odstraniti grafit.

c. Carsko! Brezposelnost med Slovenci je visoka tudi
zato, ker Siptarji zasedajo delovna mesta. Se jaz
bom kaj dopisal/-a.

d. Mislim, da je dejanje neumnoin nedopustno.

8. Organizira§ rojstnodnevno zabavo. Dvema
prijateljema poves, koga vse bos povabil/-a. Ko
poves, da je povabljena tudi soSolka, ki ima
motnje v gibanju, govoru in driZi telesa, ti
prijatelja receta, da bo zabava ¢udna, ¢e bo tam
prisotna tudi ona. Kako se odzoves?

a. Izjava te preseneti. Si mnenja, da z zabavo ne bi
bilo ni¢ narobe, e bi bila na njej prisotna tudi
soSolka. Ampak zaenkrat ne odgovoris in bos Se
razmislil/-a o tem.

b. Na kraj pameti ti Ze v osnovi ne bi padlo, da bi na
rojstnodnevno zabavo povabil/-a invalidno
osebo.

c. Izjava te preseneti. Prijateljema poves, da soSolka
BO med povabljenimi, da pa njima ni potrebno
priti, ¢e jima to ne ustreza. Sta pa seveda
povabljena.

d. Prav imata. Res bi bila ¢udna zabava. Bo$ Se
razmislil/-a o povabilu.

Vrednotenje odgovorov Testa sprejemanja
razlicnosti

5. vprasanje
a=1,b=4,c=2,d=3

1. vprasanje
a=4,b=2,c=1,d=3

6. vprasanje
a=2,b=1,c=4,d=3

2. vprasanje
a=3,b=4,c=1,d=2

7. vprasanje
a=3,b=1,c=4,d=2

3. vprasanje
a=4,b=1,c=3,d=2

8. vprasanje
a=2,b=4,c=1,d=3

4. vprasanje
a=4,b=1,c=3,d=2

Profili glede na doseieno raven sprejemanja
razlicnosti

0d 8do 13 tock - aktivno sprejemanje razli¢nosti
Nesprejemanje in zavracanje razli¢nih kultur je zame
nesprejemljivo. Bolj ali manj aktivno ukrepam proti
vsakemu nesprejemanju in diskriminaciji
pripadnikovin pripadnicrazli¢nih kultur.

0Od 14 do 20 tock - pasivno sprejemaje razli¢nosti
Nesprejemanje in zavracanje razli¢nih kultur je zame
nesprejemljivo. Ne sodelujem Se pri aktivnem
ukrepanju zoper nesprejemanje in diskriminacijo
pripadnikovin pripadnicrazli¢nih kultur.

0d 21 do 26 tock - pasivno nesprejemanije razli¢nosti
Kultur, ki so razli¢ne od moje, ne sprejemam, vendar
do pripadnikov in pripadnic teh nisem nasilen/-na
oziroma do njih javno ne kazem odklonilnega
odnosa.

0d 27 do 32 tock - aktivno sprejemanje razli¢nosti
Kultur, ki so razlicne od moje, ne smatram kot
enakopravnih in jih ne sprejemam. Svojega odnosa
ne skrivam.

Pripravila:
Karmen Kukovi¢, Mladinski svet Obcine Slovenske
Konjice, 2015




Hours of intercultural dialogue - first part of all the models

Test of acceptance of diversity

Objectives of taking the test of acceptance of
diversity

To prepare youngsters for more interactive
methods in the second part of workshop Hours of
intercultural dialogue;

to make youngsters aware of the complexity of
the concept of intercultural dialogue;

to check the understanding of the terms
connected with intercultural dialogue;

to enable youngsters to categorize their level of
acceptance regarding cultural and ethnic
diversity.

Time of the implementation of the test of
acceptance of diversity (furthermore test)

Taking the test (15 min);

individual evaluation of the given answers in the
test (5 min);

creating the class chart of acceptance of diversity
(5min);

discussion about the test and explanation of
termsrelated tointercultural dialogue (20 min).

Steps of implementation of the method

The leader of the workshop explains that the
completed tests will not be collected for further
analysis. Therefore the youngsters can be truthful
while taking the test because nobody will check or
analyze their answers.

After taking the test the leader of the workshop
gives the youngsters worksheets with evaluation
of the answers. Each youngster evaluates his or
hers own test and by summing up the points he or
she can determine into which level of acceptance
of diversity he or she can categorize to.

The leader of the workshop collects only the sum
of points (written on a post-it strip) from each
youngster and uses it for the chart of acceptance
of diversity (furthermore chart) which he or she
prepares on the blackboard or flipchart (see
picture) while the youngsters are taking the test.
The leader pastes the strips in the suitable
guadrant of the chart according to the points
written on the strip. The chart shows the overall
level of acceptance of diversity in the group of
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youngsters attending the workshop.

The leader moderates the debate about the
overall results of the test and discussion about the
meaning of terms connected to intercultural
dialogue such as: discrimination, assimilation,
integration, stereotype, prejudice, hate speech
etc.

Material

Test of acceptance of diversity is available for
download also on the web page: www.mamd.si in
the English section - Publications and video.



Test of acceptance of diversity

There are 8 questions in front of you that will address
your relation towards the different cultural and
ethnic minority groups. Each question has 4 answers.
You can choose only one.

1. At lunch time a gay schoolfellow is being bullied
because of his sexual orientation by a group of
older schoolfellows. They call him bad names
and spill his drink on his food. What doyoudo?

a.Yes, that'sthewaytodoit! I jointhe bullies.

b. | think it’s wrong to discriminate people on behalf
of their sexual orientation. | judge the act in my
mind, but | don't do anything to stop it and walk
by.

c. | think it’s wrong to discriminate people on behalf
of their sexual orientation. | decide to do
somethingto stop thisaction right away.

d. I kind of like the action. It might help that boy get to
hissenses.

2. It's the first day of new school year after summer
vacations. Your teacher introduces your new
schoolmate. She's a girl whose religion is
Muslim and she wears a hijab. During the
brake...

a....I'mlooking at her discretely from a safe distance.
The fact that she's Muslim makes me feel
uncomfortable.

b....lapproach her and say to her that her headscarf
is bothering me.

c. ...l approach her and ask her where she comes
from, where she lives, if she has any brothers or
sisters etc.

d. ... every time our eyes meet | give her a friendly
smile.
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3. What do you think Austria should do for
youngsters obligated to attend school that
immigrated from Slovenia?

. Nothing! They should go back to Slovenia.

. Austria should enable them intensive lessons of
German language, lessons of Slovenian language
as their mother tongue and provide a translator
to help them till their German is sufficient
enough to follow the regular classes.

. The immigrants should take care of themselves
regarding their inclusion in the Austrian society
or Slovenia should take care of that for them.

. Austria should enable the immigrants at least
intensive German language lessons so that they
could start following regular classes as soon as
possible.

o Q
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o

4. You read in the newspaper that in your country
the sale of a new computer game is forbidden
because it's insulting and discriminative
towards minority cultures. In the game you can
shoot Roma, dark-skinned people, Muslims,
Catholics, Jewish ... What do you think about
that?

a. This kind of games should be forbidden
everywhere. If | realized that one of my friends
would buy or play that game | would suggest him
or hernotto.

b. Ithink that this is exaggerated. The game should
be allowed. It's just a game. Maybe | will buy it
abroad.

c. This kind of games should be forbidden
everywhere. | welcome the action.

d. I1think that this is exaggerated. | think the game is
funny, butlwouldn't play it.

5. You hang out with your friends and one of them
tells this joke: »Why do Blacks have white hands
and feet? They were on all fours when God spray
painted them! « Whatdoyoudo?

a. | disagree with this type of jokes, because they
create prejudices and encourage intolerance. But
Idon'tcomment.

b. Itell my friends right away that this type of jokes is
insulting and that they create prejudices and
encourage intolerance.

. I'laugh with others. It's funny. | remember a joke
aboutreligious people and I tell it.

. llaugh with others. It's funny.

(@]

o
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. What do you think Slovenia should do for

youngsters obligated to attend school that
immigrated from Romania, Albania, Kosovo,
Bosnaand Herzegovina etc.?

. Nothing! They should go back to where they came

from.

. Slovenia should enable them intensive lessons of

Slovenian language, lessons of their mother
tongue and provide a translator to help them till
their Slovene is sufficient enough to follow the
regular classes.

The immigrants should take care of themselves
regarding their inclusion in the Slovenian society
or their home country should take care of that
forthem.

Slovenia should enable the immigrants at least
the intensive Slovenian language lessons so that
they could start following regular classes as soon
as possible.

. A migrant family from Albania opens a bakery on

your street. In the night somebody made
insulting graffiti on the bakery window: “Out of
my country!” What do you think about it?

| think it's fair. We have enough bakeries in our
town that are owned by people of the same
nation as me.

| think that this act is unacceptable. Everybody
has the right to work to make a living, no matter
the country or culture they come from. | take
action and help the owners to clean the graffiti.

I like what happened in the night. The rate of
unemployment among people of the same
nation as me increases because immigrants
occupy our jobs. This night | will go to the bakery
and make some damage as well.

. I don't like what happened, but | don't take any

action.
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8. You are organising your birthday party so you are

preparing an invitation list. Among others you
are considering to invite also two Roma
youngsters who are your neighbours. What do
youdo?

| invite them of course. If somebody of my
schoolmates and friends will have something
against them, | will ask him or her to be
respectful towards them or leave the party.

| don't like my Roma neighbours. Their culture is
weird and unacceptable for me.

| wouldn't invite Roma neighbours to my party.
We don't hang out so much anyway.

| wouldn't invite my Roma neighbours, because |
know they could be the target of bad jokes or
comments, so they would feel uncomfortable. So
I'll invite them for pizza on a different day.

Notes:

General - the test can be adjusted according to
the needs of social reality of the country in which
the workshopis beingimplemented.

Question number 3 - It can be referred to any
other country (so it’s not necessarily Austria),
possibly neighbouring country of the one in
which the workshop is implemented or of the
country to which most citizens from the country
in which the workshop is implemented in are
immigrating to. When choosing a different
country also the content in the possible answers
should be adjusted accordingly.
Instead of Slovenia the name of the county in
which the workshop is applied in should be
written.

Question number 6 - Instead of Slovenia the
name of the county in which the workshop is
applied in should be written. When choosing a
different country also the content in the possible
answers should be adjusted accordingly.
Question number 7 - Instead of Albania the name
of any other country that is applicable regarding
the social reality in the country in which the
workshopisimplementedin can be used.



Evaluation of answers of the test of
acceptance of diversity

1. question 5. question
a=4,b=2,c=1,d=3 a=2,b=1,c=4,d=3

2. question 6. question
a=3,b=4,c=1,d=2 a=4,b=1,c=3,d=2

3. question 7. question
a=4,b=1,c=3,d=2 a=3,b=1,c=4,d=2

4. question 8. question
a=1,b=4,c=2,d=3 a=1,b=4,c=3,d=2

Types of acceptance of diversity according to
the reached score

From 8to 13 points - active acceptance of diversity
Rejection and discrimination of people that are
different from me is not acceptable to me. | take
action more or less in every situation of intolerance
and exclusion of the different.

From 14 to 20 points - passive acceptance of
diversity

Rejection and discrimination of people that are
different from meis not acceptable to me. But I don’t
take action in situations of intolerance and exclusion
of the different.

From 21 to 26 points - passive un-acceptance of
diversity

| don’t accept cultures that are different from mine,
but I'm not taking direct actions against the
different. I’'m not pointing out my opinion explicitly.

From 27 to 32 points - active un-acceptance of
diversity

| don’t think that cultures that are different from
mine should have equal rights as my own. | don’t
accept the different and | show it more or less in
every opportunity.

Author:

Karmen Kukovi¢, Local Youth Council of Slovenske
Konjice, 2015
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Urice medkulturnega dialoga - model muslimanska kultura

Ciljnaskupina
e Mladistarimed12in15let.
Struktura Uric medkulturnega dialoga

e 1. del (45 min) — reSevanje testa sprejemanja
razlicnosti in obravnava pojmov povezanih z
medkulturnostjo;

» 2.del (45 min)—didakti¢na aktivnost »Biografija;

e 3. del (45 min) — pogovor s predstavnico_kom
muslimanske kulture.

Prvi del delavnice

ReSevanje testa sprejemanja razli¢nosti: opis
aktivnosti in gradivo za izvedbo najedete na zacCetku
dela, ki vklju¢uje metodologijo Uric medkulturnega
dialoga. Prvi del Uric se ne glede na temo oziroma
model zacne enako.

Drugi del delavnice
Cilji didakticne aktivnosti »Biografija«

» Ozavestiti udeleZzence_ke o njihovi dejanski ravni
poznavanja in razumevanja muslimanske kulture;

e ponuditi pogoje za razmislek udelezencev_k o
odnosu vecinske populacije in medijev do
muslimanske kulture;

e zviSati raven poznavanja in razumevanja izvora
predsodkov in stereotipov do razli¢nih;

e seznaniti udeleZence_ke s psihologijo prvega
vtisa.

Specifikacija casovne izvedbe didakticne
aktivnosti »Biografija«

Trajanje aktivnostije 45 min. Podrobna specifikacija:

* razdelitev dela prostora, kjer poteka delavnica, na
tri dele, dosledna obrazlozitev metode in
razdelitev fotografij, na kateri je musliman (8
min);

* branje (prikaz na PowerPoint predstavitvi, ki je na
voljo za prenos na spletni strani projekta:
www.mamd.si in MSOSK: www.msosk.si) trditev
iz Zivljenja muslimana iz fotografije, razvrséanje
udelezencev_k po prostoru glede na to, s katerim
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od treh navedenih trditev v vsakem posameznem
sklopu se udeleZzenec_ka strinja in
argumentiranje odlocitve (15 min);

» pregled vseh resni¢nih trditev o muslimanu iz
fotografije (1 min);

» razdelitev fotografij zakrite muslimanke, branje
trditev iz Zivljenja muslimanke na fotografiji,
razvrS¢anje udeleZzencev_k po prostoru glede na
to, s katerim od treh navedenih trditev v vsakem
posameznem sklopu se udeleZzenec_ka strinja in
argumentiranje odlocitve (15 min);

» pregled vseh resni¢nih trditev o muslimanki iz
fotografije in predstavitev psihologije prvega vtisa
(glej opombo 1), »halo efekta« (glej opombo 2)
ter vplivov na oblikovanje stalisS¢ o
pripadnikih_cah manjsin (6 min).

Korakiizvedbe drugega dela delavnice

Vodja aplicira didakti¢no aktivnost »Biografija«:
» del prostora, v katerem poteka delavnica, razdeli
natridele (glejsliko);

Legenda:

) - udeleZenci_ke

- platno

. - vodja

() - pomognik_ca

» vodja razdeli fotografijo moskega, za katerega
pove, da je muslimanske vere;

* udeleZenke _ce na zacetku postavi pred
razdeljenim prostorom in jim poda navodilo, da se
razvrstijo v enega izmed delov na podlagi svojega
strinjanja z eno izmed treh trditey, ki jih bo vodja v
7. oziroma 8. sklopih prebral_a o osebi, katere
fotografijo prejeme vsak_a udelezenec_ka. Pove,
da je ena trditev resnicna, preostali dve pa ne.
Pove tudi, da bo po vsakem sklopu naklju¢no



izbral_a nekaj oseb, ki jih bo povprasal_a, zakaj so
seodlocile, kot so se.

» Vodja prebere prve tri trditve, ki se izpiSejo na
PowerPoint predstavitvi. Nato pozove
udeleZzence_ke, da se razvrstijo v tisti del prostora,
s katerega trditvijo se strinjajo oziroma menijo, da
je za osebo na fotografiji resni¢na. Ce se strinjajo s
trditvijo, ki je na PowerPoint predstavitvi na desni
strani, se postavijo desno, Ce s tisto, ki je na
sredini, na sredino in ¢e na levi, levo.
Pomocnik _ca vodje tekom aktivnosti na
natisnjeni verziji trditev sproti belezi, za katero
trditev v posameznem sklopu se je odlocilo
najvecje Stevilo oseb. Ta podatek nato sluZi za
analizo izvajalcev_k po zaklju¢ku delavnice in je
lahko pokazatelj, kako vecina gledano splosno vidi
oziroma pojmuje muslimanain kako muslimanko.

e Ko se udeleZenci_ke razvrstijo, vodja naklju¢no
izbere nekoga v vsakem izmed delov prostora
(kjer pa€ udelezenke_ci so) in ga oziroma jo prosi
za pojasnilo, zakaj se je odlocil_a, tako kot se je. V
kolikor vse_i udelezenke_ci zasedejo samo en del
prostora, izbere dve ali tri osebe in jih prosi za
komentar. Vodja pojasnila odlocitev komentira po
potrebi. Vodja razkrije resni¢ne trditve Sele po
tem, ko z udelezenci_kami obravnava vse sklope
trditev o osebi na fotografiji.

e Ko so resnicne trditve razkrite, lahko vodja
udelezence_ke pozove h komentiranju
dejanskega profila osebe na fotografiji. Pove tudi
njenoimein priimek.

e Vodja nato udelezencem_kam razdeli fotografijo
zakrite muslimanke (Ce je z udeleZenci in
udelezenkami pred tem obravnaval_a trditve o
muslimanu) in izvede aktivnost na enak nacin kot
predhodno.

* Potem, ko se komentira tudi dejanski profil druge
osebe na fotografiji, vodja povzame naslednje
zakljucke:

- opozori na nedoslednosti posploSevanja
oziroma stereotipiziranja pripadnikov_c manjsin;

- opozori na podobo, ki se o muslimanski
skupnosti ustvarja preko medijev in politik ter pozove
h kriticnemu sprejemanjuinformacij;

- opozori na veliko mozZnost napacne slike o
¢loveku, ki jo ustvarimo na podlagi prvega vtisa in/ali
»halo efektax;

- opozori, kako nasa staliSa o manjSinah
vplivajo na razvoj in kontinuiteto diskriminacijskih
politik.

Opomba 1: Pri prvem sredanju oziroma vtisu
pogosto pride do tvorjenja izkrivljenih slik o ¢loveku
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oziroma o neki kulturi in sicer zato, ker Sc¢epec
informacij, ki jih ob prvem srefanju dobimo, radi
posploSujemo na celotno osebnost ali kulturo. Pri
tem pozabljamo, da sta vedenje in videz pogojena s
konkretno situacijo in stanjem ¢loveka oziroma ljudi.
Velja, da do raznih izkrivljanj prihaja zaradi nasih
subjektivnih kognitivnih socialnih okvirjev oziroma
izkuSenj, pri¢akovanj ter vrednot. Velik vpliv na
izkrivljanje podobe ob prvem vtisu imajo tudi
morebitni predsodki in stereotipi, ki jihimamo.

Opomba 2: »Halo efekt« je napacno kategoriziranje
oziroma pripisovanje lastnosti, ko Ccloveku, pri
katerem prepoznamo eno pozitivnho lastnost,
preprosto pripiSemo Se druge pozitivne lastnosti. To
sicer v nekaterih primerih lahko drzi, pogosteje pa to
ni upravi¢eno. Po tem principu bomo nekomu, ki se
zdi npr. optimisti¢en ali je pripadnik_ca nam ljube
kulture, pripisali lastnosti kot so bistrost,
priljubljenost in uspesnost, ¢eprav za to nimamo
dokazov. Pri »halo efektu« lahko gre tudi za
pripisovanje negativnih lastnosti, npr. ¢loveka, ki bise
na nasem prvem srecanju veliko pritozeval, bi
oznacili za dolgocasnega, asocialnegain slabica.

Faila Pagi¢ Bigic¢

dr. Ahmed Pagi¢



Tabela s trditvami - dr. Ahmed Pasic

Rojen je v Bosni. Z druzino je
imigriral v Slovenijo.

Rojen je v Sloveniji.

Rojen je v Albaniji. Imigriral je v
Slovenijo.

Ima konc¢ano osnovno $olo.

Ima koncano srednjo Solo.

Po izobrazbi je doktor znanosti.

Govori angleski, nemski,
slovenski in malezijski jezik.

Govori bosanski in nemski jezik.
Njegovo razumevanje in znanje
slovenskega jezika je osnovno.

Govori albanski jezik. Njegovo
razumevanje in znanje
slovenskega jezika je zelo slabo.

Denar dobi z ob¢asnim delom za
skupino Islamska drzava (1S).

Tri leta je v Singapurju opravljal
funkcijo menedzZerja za logistiko
v ameriskem podjetju.

Od leta 2005 je lastnik pekarne.

Svojo soprogo je spoznal preko
interneta.

Je samski.

S soprogo imata Stiri otroke in
nacrtujeta Se enega.

Je pobudnik in koordinator
prostovoljske skupine ter ¢lan
humanitarnega drustva.

Ima dobre retori¢ne sposobnosti,
zato obc¢asno posoja svoj glas za
snemanje reklam na lokalni
radijski postaji.

Vsako leto sodeluje na prireditvi
Buregdzijada (dnevi bureka v
mestu Nis).

Na volitvah vedno odda svoj glas.
Je pa proti temu, da imajo volilno
pravico tudi Zenske.

Ce bi imel volilno pravico v
Sloveniji, se tukajsnjih volitev ne
bi udelezeval, ker to ni njegova
mati¢na drzava.

V svojem Zivljenju je v Sloveniji
Ze kandidiral za Zupana in prisel
v drugi krog.

Njegova Zelja je ¢im vec zasluZiti
in denar deliti s svojimi sorodniki
v Bosni.

Njegova Zelja je Siriti pozitivno
energijo med vsemi ljudmi.

Njegova Zelja je v muslimansko
vero spreobrniti ¢im vec ljudi.

Izjava dr. Ahmeda Pasic¢a: »Dejstvo je, da je v Sloveniji najvecji sovraznik poloZnica. Ne Bosan'c, Srb ali Slovenec.
Ljudje so to spoznali. €e ne bomo drzali skupaj, bomo propadli vsi, tako Bosanci kot Srbi in Slovenci.«

Opomba 3: Drzijo dejstva, ki so oznacena krepko. V kolikor bi bilo pri aplikaciji metode govora o drugih osebabh, je
potrebno predhodno od njih pridobiti soglasje.




Tabela s trditvami - Faila Pasi¢ Bisi¢

Rojena je v Sloveniji in Zivi na
Jesenicah.

Rojena je v Bosni. V Slovenijo je
prisla med vojno kot begunka.
Zivi v Ljubljani, v FuZinah.

Rojena je v Albaniji. V Slovenijo
je prisla z mozem, ki je dobil
sluzbo v gradbenistvu. Zivi v
Ljubljani.

Je brez Solske izobrazbe. Posveca
se druzini in prostovoljnemu
delu.

Je magistrska studentka
mednarodnega poslovanja v
Ljubljani.

Koncala je triletno poklicno Solo.

Porocena je z moskim, v
katerega se je zaljubila, ga
spostuje in ki ji spostovanje
vraca in ima z njim dva otroka.

Porocena je z moskim, ki ji ga je
dolodila druzina in ima z njim tri
otroke.

Je samska in nima otrok.

HidZab (naglavno ruto) nosi, ker
ga zenskam zapoveduje Koran.

HidZzab nosi, ker tako zapoveduje
njen soprog.

HidZab nosi ponosno in po svoji
volji.

Prijateljuje samo z Zenskami
muslimanske veroizpovedi, ki
nosijo hidzab.

Med njenimi prijatelji so tudi
istospolno usmerjeni moski.

Prijateljuje z razli¢nimi ljudmi. V
druzbi prijateljev moskega spola
pa je le v primeru, e je z njo tudi
njen soprog.

Kot prva zakrita muslimanka je
kandidirala na evropskih
volitvah.

V politiko se kot Zenska ne sme
vkljucevati.

Politika v Sloveniji je ne zanima,
aktivno pa spremlja in se odziva
na to, kaj se dogaja v njeni
maticni drzavi.

Projekti, v katere je bila v
zadnjem casu aktivno in
prostovoljno vklju¢ena:
aktivnosti proti uporabi
alkohola;
informiranje proti umetni
prekinitvi nose¢nosti;
je aktivistka v Drustvu za
varstvo in proti mucenju Zivali.

Njene glavne aktivnosti so:

e rojevanje in vzgoja otrok;

e streZenje mozu;

» dobrodelnost v ¢asu
ramazanskega bajrama.

Nekateri projekti, v katere je
bila v zadnjem ¢asu aktivno in
prostovoljno vklju¢ena:

e pomoc poplavljenim
obmocjem v Sloveniji, BiH in
Srbiji;

v sklopu humanitarnih akcij
je obiskala Kosovo, Gazo in
Sirijo;

na Filipinih preko
clovekoljubnega drustva skrbi
za izobrazZevanje otrok.

Izjava Faile Pasi¢ Bisi¢: »O muslimanih se govori kot o skupini, ki je prisla od nekod, je povezana s skupinami, ki
unicujejo, razdirajo, pobijajo, sovraZijo, zanemarja pa se dejstvo, da smo na evropskih tleh prisotni Ze stoletja.«

Opomba 4: Drzijo dejstva, kiso oznacena krepko. V kolikor bi bilo pri aplikaciji metode govora o drugih osebabh, je
potrebno predhodno od njih pridobiti soglasje.




Tretji del delavnice

Cilji pogovora s predstavnico_kom
muslimanske kulture

Udelezencem_kam omogociti informacije o
muslimanski kulturiiz prve roke;

razbijati predsodke in stereotipe o muslimanski
kulturi;

razvijati kriticno misljenje udelezencev_k.

Trajanje pogovora
e 45minoziromadoklerjeinteres.

Obrazlozitev aktivnosti

Tretji del delavnic predvideva obisk zakrite
muslimanke ali drugega predstavnika muslimanske
kulture, ki je pripravljen odkrito odgovoriti na vsa (ali
vsaj veliko vecino) vprasanja udelezencev_k o
muslimanski kulturi. Vodja lahko pred obiskom po
zakljuceni didakti¢ni aktivnosti »Biografija« ponudi
udelezencem_kam moZnost, da vprasanja za
gosta_jo napiSejo na listice. S tem se zagotovi
obcutek varnosti udeleZencev_k in pa zagotovi
skupini prilagojeno ter s tem ucinkovito delovno
dinamiko in klimo v zadnjem delu delavnice. Vodja
sam_a presodi glede na znacilnosti skupine, ¢e bo
ponudil_a to opcijo ali ne. V prvi meri je seveda
zazeleno, da se vpraSanja gostu_ji postavljajo
neposredno.

Izbira sogovornika_ce je zelo pomembna.
Kredibilen_na gost_ja delavnice lahko s svojim
prispevkom sprozZi pri udelezencih_kah, da svoje
predsodke in stereotipe o muslimanski kulturi
postavijo pod vprasaj. VeCinoma velja, da mladi
dobijo informacije o razlicnih kulturah predvsem iz
medijev, ki pa so velikokrat senzacionalisti¢ne in s
tem slabo predstavljene iz gledis¢ vseh vkljucenih
oziroma omenjenih. Zato je delavnica Urice
medkulturnega dialoga izvrstna priloZznost za
pridobitev informacij o druzbeni realnosti manjsin
oziroma za pridobitev kredibilnih informacij iz prve
roke. Velja pa tudi, da se o manjSinah ne moremo in
ne smemo pogovarjati brez manjsin.

Priporoceno je, da je muslimanka ali musliman na
fotografiji resnicno oseba, ki pred udelezence_ke

stopi v tretjem delu delavnice. Ni potrebno, da sta
gosta oba, je pazazZeleno, Ce je mogoce.

Vodja v predhodni obrazloZitvi poteka delavnice
udeleZzencem_kam zamolci ime in priimek gosta_je.
Zenska oziroma moski na fotografiji bo tako deloma
gost_ja presenecenja. Tak pedagoski pristop
»presenecenja« v prvi meri omogoca vecjo custveno
angaziranost pri ucenju in s tem vedji ter
dolgotrajnejsi ucinek, v drugi meri pa bodo
vprasanja, €e jih bodo udeleZenci_ke zapisovali_e,
brez cenzure in bodo pokazala na dejansko vedenje
in poznavanje muslimanske kulture ter na stereotipe
in predsodke. V tretji meri z izkustveno komponento
omogoca udeleZzencem_kam tudi spoznanje, da
svoje predsodke, stereotipe in sovrazni govor
dejansko »lepimo« na konkretne osebe, z obrazom,
imenom in priimkom.

Avtor:
Mladinski svet Obcine Slovenske Konjice, 2015

Kontakt: info@msosk.si, karmen.kukovic@msosk.si




Hours of intercultural dialogue - model Muslim culture

Target group
* Youngstersaged between 12 and 15.

Structure of Hours of intercultural dialogue

e First part (45 min) —taking the test of acceptance
of diversity;

e second part
“Biography”;

e third part (45 min) — discussion with a
representative of Muslim culture.

(45 min) — didactic activity

First part of the workshop

Taking the test of acceptance of diversity - you can
find the description of this activity and the material
at the beginning of the part of this publication which
offersinstructions for the implementation of models
Hours of intercultural dialogue. The first part of
every educational model starts the same regardless
ofthetheme.

Second part of the workshop

Objectives of the didactic activity “Biography”

¢ Make youngsters aware of the level of their
knowledge and understanding of Muslim culture
(the model can be adjusted also for other
religions);

* make youngsters aware of the relation of
majority culture towards Muslim culture;

e think about sources and the verity of information
we get about Muslim culture;

* raisethelevel of understanding and awareness of
the prejudice and stereotypes regarding Muslim
culture.

Time for the implementation of “Biography”

e Division of the space in which the workshop is
being implemented in three parts, explanation of
the method, distribution of photos of a Muslim
man (8 min);

e readingthe statementsaboutthe Muslim manon
the photo (PowerPoint presentation is a separate
supplement to these instructions and can be
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downloaded from the project’'s web page:
www.mamd.si in the Eglish section - Publications
and video) and taking positions in one of the
three parts in the space by the participants
according to the statement with which they agree
or think is true about the Muslim man on the
photo and explaining the decision (15 min);

e overview of the truthful statements regarding
the Muslim man on the photo (1 min);

» distribution of the photos of the Muslim woman,
reading the statements about her (PowerPoint
presentation) and taking positions in one of the
three parts in the space by the participants
according to the statement with which they agree
or think is true about the Muslim woman on the
photo and explaining the decision (15 min);

e overview of the truthful statements regarding
the Muslim woman on the photo and making
conclusions about the stereotypes, prejudices,
media and politics impact on the public opinion
regarding different cultures (6 min).

Steps ofimplementation of “Biography”

e The leader divides the space in which the
workshop is implemented in three parts (see
picture);
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Legend:
() - participants
- screen

. - leader

() - assistant

» the leader distributes the photo of a man and he
or she gives the participants the information that
the man's religion is Islam (It's not an obligation
that firstly distributed photos are of a Muslim



man. It's the leaders' choice whether he or she
will firstly discuss the stereotypes and prejudices
regarding Muslim women or men. The leader of
the workshop can also decide if he or she is going
to use all sets of statements or not. It depends if
he or she has enough time to apply all or not. It's
recommended that at least one of the person
whose photo is used for the activity is the actual
guestinthe third part of the workshop.);

the leader explains to the participants that 8 sets
of statements will be given about the Muslim
man. In each set there is one truthful and two
untrue statements about the Muslim man and
they will have to decide which is true and with
that choose the positionin the divided space. The
decision is individual (it could also be appliedin a
way that the whole group would have to make
one decision. This way the leader would have to
foresee that more time will be needed for each
set of statements because the participants would
discuss and argue which they think is truthful.). If
the statement one agrees with is on the left side
in the PowerPoint presentation, then the
participant takes the left part of the space, if the
statement is in the middle, then one takes
position in the middle part of the space and if it's
in the right, then one takes the position in the
right part. The leader also explains that after
everyone will decide and take a place in the space
he or she will select 2 — 3 participants and ask
them to explain why they chose a certain
statement.

The leader starts the activity by reading the first
three arguments in the first set. The participants
decide for one statement, take a certain position
inthe space and the leader asks 2 — 3 participants
for the explanation of the decision. The assistant
of the leader has his or hers hard copy of the sets
of statements and he or she takes notes in each
set for which statement did the majority of
participants decide. This information can be used
after the workshop by the implementers to see
what the common perception of a Muslim man
and womaninthegroupis.

When all the sets of statements regarding the
Muslim man are dealt with, the leader reveals the
true statements and backs them also with a
guote made by the Muslim man on the photo. He
or she reveals also the name and surname of the
man on the photo, but at this point doesn't say
yetifthe man onthe photo will be the guestinthe
third part of the workshop or not. He or she can
also motivate the participants to comment the
statements or to express their thoughts regarding
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thedisclosure.
The assistant of the leader collects the photos of
the Muslim man and distributes the photos of a
Muslim woman. The leader moderates the
activity the same way as before.
After also the truthful statements are revealed
and the quote by the Muslim woman read, the
leader points out:

- the inconsequence of generalization or

stereotyping the representatives of ethnic or
cultural minorities;

-theimpactthat the media and policymakers

have on creation of public opinion and perception of
minority groups and calls for critical thinking and
filtering of the gained information;

- how our views regarding the minorities can

influence the development and continuity of
discrimination policies.

Faila Pasi¢ Bigic

D. Sc. Ahmed Pagsic¢



Table with statements - D. Sc. Ahmed Pasic

He was born in Bosnia. He
immigrated to Slovenia with his
family.

He was born in Slovenia.

He was born in Albania. He
immigrated to Slovenia.

He finished primary school.

He finished secondary school.

He's a Doctor of science.

He speaks English, German,
Slovenian and Malaysian
language.

He speaks Bosnian and German
language. His knowledge of
Slovenian language is basic.

He speaks Albanian. His
understanding of Slovenian
language is poor.

He earns money with periodical
work for the organization named
Islamic state.

For three years he was a
logistics manager in an
American company in
Singapore.

He owns a bakery from the year
2005.

He met his wife through the
internet.

He's single.

He and his wife have four
children and plan to have one
more.

He's the initiator and
coordinator of the voluntary
group and a member of
humanitarian organization.

He's got good rhetorical skills so
from time to time he records
advertisements for the local
radio station.

Every year he's a contestant on
the culinary event »BuregdzZijada«
that takes placein Serbia.

He always gives his vote in the
elections. But he is against the
fact that also women have the
right to vote.

If he had the right to vote in
Slovenia, he wouldn't vote on
the elections because Slovenia is
not his home country.

In his life he was once a
candidate for a mayor of one
Slovenian city and made it to
the second round.

His wish is to earn as much as
possible and share the money
with his relatives in Bosnia.

His wish is to spread positive
energy among all people.

His wish is to convert to Islam as
many people as possible.

Quote by D. Sc. Ahmed Pasic: “It's a fact that in Slovenia the greatest enemy is a postal order and not a Bosnian,
Serbian or Slovenian. The people got aware of that. If we don't stick together, we will all crash and burn -
Bosnian, Serbian and Slovenian people.”

Note 1: The statements that are true are bolded (also in the table with facts about Faila Pasié Bisi¢). If other people
(so not Faila Pasi¢ Bisi¢ and D. Sc. Ahmed Pasi¢) are chosen for this activity the implementer of the workshop needs
to get their approval to use information about them.

54



Table with statements - Faila Pasi¢ Bisi¢

She was born in Slovenia and
lives in Jesenice.

She was born in Bosnia. She
came to Slovenia as a refugee
during the war in her country.
She lives in Ljubljana, district
FuZine.

She was born in Albania. She
came to Slovenia with her
husband, who got a job in
construction. She lives in
Ljubljana.

She didn't gain any formal
education. She is devoted to her
family and voluntary work.

She's a Master's student of
international business in
Ljubljana.

She finished a three-year
vocational school.

She's married to a man with
which she fell in love with and
which she respects. He respects
her as well and they have two
children.

She's married to a man, which
her family determined for her
and they have three children.

She's single and she has no
children.

She wears a hijab (headscarf)
because Koran orders it.

She wears a hijab because her
husband orders it.

She wears a hijab proudly and
by her free will.

She is befriended only with other
Muslim women who also wear a
hijab.

She also has homosexually
oriented friends.

She is befriended with different
people. She can be in the
company of her male friends
only if her husband is with her at
that time.

She is the first covered Muslim
woman who was a candidate on
the European parliamentary
elections.

As a woman she is not allowed to
be engaged in politics.

Politics in Slovenia do not
interest her but she actively
monitors and responds to
political issues in her home
country.

Projects, in which she was

recently actively and voluntarily

involved:

e prevention activities against
the (ab)use of alcohol;

e campaigns against voluntary
abortion;

 activism in the organization for
protection, care and against
animal cruelty.

Her main activities are:

e giving birth to children and
theirupbringing;

e serving her husband;

e charity work during Ramadan
Bayram.

A few projects in which she was
recently actively and voluntarily
involved:

 charity help for flooded areas
in Bosnia. Slovenia and Serbia;

e charity visits to Kosovo, Gaza
and Syria;

» she takes care of education of
a group of children in
Philippines through a
humanitarian organization.

Quote by Faila Pasi¢ Bisi¢: “Muslims are usually referred to as a group of people that came from somewhere and
are connected to groups that destroy, kill, demolish and hate. The fact that Muslims have been present in
Europe for centuries is usually ignored.”
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Third part of the workshop

Objectives of the discussion with the
representative of Muslim culture

e Enable youngsters to get first-hand information
about Muslim culture;

e break prejudices and stereotypes about Muslim
culture;

» develop critical thinking.

Duration of the discussion
e 45 minoruntil the discussion holds.
Explanation of the activity

In the third part of the workshop the discussion with
a guest(s) - a representative(s) of Muslim culture is
foreseen. It is highly recommended to invite a
Muslim woman or/and a Muslim man, whose
photos are used in the didactic activity “Biography”
(second part of Hours of intercultural dialogue). It is
desired that the guest(s) are open to all/or most
questions about Muslim culture. With a consistent
speaker it can be enabled that the stereotypes and
prejudice of workshop participants concerning
Muslim culture could be put under the question
mark. Youngsters get most information about other
religions and culture mostly from the media. That
kind of information is a lot of times prone to
sensationalism and is not realistic and that's the
reason why a chance to openly talk with a
representative of the Muslim culture would offer
firsthand and more realisticinformation.

It is also recommended that the leader doesn't
reveal the name(s) of the guest(s) in the third part of
the workshop when explaining the course of the
workshop at the beginning. The identity of the
guest(s) remains unrevealed until after the
conclusion of the activity “Biography”. So partially
that means that the guest(s) is(are) a surprise for the
youngsters. This approach enables the activation of
emotions of the participants and that means the
learning experience will be more efficient and long-
term. On the second hand if the leader doesn't state
the name(s) of the guest(s) also the questions that
the participants can prepare before the entry of the
guest(s) will be uncensored and will reflect the
actual knowledge about the Muslim culture and
possible prejudices and stereotypes. The leader
offers the participants the possibility to write down
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the questions for the guest(s) if they think they are
not courageous enough or don't want to be
exposed. Otherwise it is of course encouraged to ask
questionsdirectly.

Author:
Local Youth Council of Slovenske Konjice, 2015

Contact:
info@msosk.si, karmen.kukovic@msosk.si
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Urice medkulturnega dialoga

Ciljnaskupina
e Mladistarimed12in15let.
Struktura Uric medkulturnega dialoga

e 1. del (45 min) — reSevanje testa sprejemanja
razlicnosti in obravnava pojmov povezanih z
medkulturnostjo;

» 2.del (45 min)—didakti¢na aktivnost »Talna slika
diskriminacije;

e 3. del (45 min) — pogovor s predstavnico_kom
LGBT —skupnosti;

 izbirna aktivnost za nadaljevanje obravnave teme
(45 min)—»Obratza 180°«.

Prvi del delavnice

ReSevanje testa sprejemanja razli¢nosti: opis
aktivnosti in gradivo za izvedbo najedete na zacetku
dela, ki vklju¢uje metodologijo Uric medkulturnega
dialoga. Prvi del Uric se ne glede na temo oziroma
model za¢ne enako.

Drugi del delavnice

Cilji didakticnih aktivnosti »Talna slika
diskriminacije« in »Obratzal80°«

¢ ZviSati raven poznavanja in razumevanja pojmov
v povezaviz LGBT - skupnostjo;

e razumevanje pojma heteronormativna druzbena
ureditev in osmislitev diskriminacijskih politik
usmerjenih proti LGBT - osebam;

* ponuditi pogoje za razmislek udelezencev_k o
odnosu vecinske populacije in/ali posamezne_ga
pripadnice_kate do LGBT - skupnosti;

* spodbuditi udeleZzence ke, da se poskusijo
vzivetiv koZzo LGBT - oseb;

e spodbuditi k premisljenemu in aktivnemu
delovanju proti diskriminaciji oziroma k
sprejemanju LGBT - oseb.

Specifikacija casovne izvedbe aktivnosti
»Talna slika diskriminacije«

Trajanje aktivnostije 45 min. Podrobna specifikacija:
e obrazloZitev kratice in pojmov povezanih z LGBT -
skupnostjo (5 min);
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- model LGBT - skupnost

e pregled zakonodaje in priporocil, ki zadevajo
uresni¢evanje ¢lovekovih pravic (15 min);

e obrazloZitev pojma heteronormativne druzbe na
podlagi primerov diskriminacijskih politik do
LGBT - oseb (25 min).

Specifikacija vsebinske izvedbe aktivnosti
»Talna slika diskriminacije«

e Vodja obrazloZi pomen kratice in pojmov v
povezavi z LGBT - skupnostjo. V delavnici se
predvsem osredoto¢amo na spolno usmerjenost
(torej na ¢rke L, G in B), vendar kljub temu
uporabljamo celotni akronim (torej LGBT), pri
¢emer pa je na zacetku delavnice potrebno
pojasniti, da se prve tri ¢rke navezujejo na spolno
usmerjenost, ¢rka T pa na spolno identiteto.
Trans polje se v Sloveniji Sele odpira in potrebe
trans oseb so drugacne od potreb gejev, lezbijk in
biseksualnih oseb. Vodja predstavi tudi osnovne
dokumente, ki urejajo podrocje ¢lovekovih pravic
in dolznosti (glej opombo 1). (Za to je na voljo
PowerPointova predstavitev, ki jo najdete na
spletnih straneh www.mamd.si in
www.msosk.si.) Ko udelezenci_ke razumejo
osnovne pojme, vodja preide na obrazlozZitev
pojma heteronormativne druzbe.

* Vodja se dotika razliénih podrocjih druzbenega
Zivljenja cloveka in sprasuje ter diskutira z
udeleZzenci_kami, kaksna je vidljivost LGBT - oseb
npr. v filmih, casopisih, v religiji, kako je s
porokami, turizmom, deklariranju spolne
usmerjenosti v javnosti, pojavljanjem informacij
o LGBT - osebah v na primer zgodovinskih
ucbenikih (genocid v II. svetovni vojni), v
zdravstvu (HIV in psihiatrija - glej opombo 2),
kakSno mnenje imajo starsi udelezenk_cev, kako
je z LGBT - osebami na delovhem mestu ipd. Pri
tem, kjer je smiselno, vodja uporabi internet in
skupaj se pregleda slikovne zadetke npr. za
besede: poroka, druzZina, ljubezen in ¢e imajo
udelezenci_ke sami_e Se kakSen predlog. Vodja
pojasni, da je sicer stanje odraz znacilnosti
vecinske populacije in da je iz tega vidika stanje
logicno, vendar po drugi strani, ¢e se o manjsinah
ne govori, ostanejo nevidne in potisnjene na rob
druzbe. In tukaj se odpira manipulativni prostor
za diskriminacijske politike. Cesar ne poznamo,
se bojimo alizavracamo.

* Glede na ugotovitve v sklopu diskusije o poloZaju
oziroma vidljivosti LGBT - oseb na razli¢nih




podrocjih Zivljenja vodja na tla polozZi liste, na
katerih je nazorno zapisanih sledecih osem
podrocij, na katerih delujejo diskriminatorne
politike heteronormativne druzbene ureditve, ki
se odrazajo v Zivljenju LGBT - oseb. Zaradi vecje
nazornosti, so podrocja v teh navodilih za izvedbo
modela oStevil¢ena. Sicer pa se Stevilke ob
dejanski pripravi materiala tako pri podrocjih kot
pripripadajocih primerih zbrisejo.

1. vkljucevanje v druzbo;
2. maticna druzina;
3. poroke oz. partnerske skupnosti in druzinska
razmerja;
4. izraZanje spolne usmerjenosti v javnosti;
5. stil oblacenja;

6. delovho mesto;
7. turizem;
8. zabava.

e Vodja nato razdeli udelezence_ke v najve¢ 10
skupin in jim razdeli liste (vsaka skupina dobi en
list oziroma vec teh, v kolikor je skupin manj kot
10), na katerih so navedeni konkretni primeri iz
izkusenj LGBT — oseb oziroma primeri politik, ki
zadevajo LGBT - skupnost. Poda jim navodilo, da
jih preberejo in se odlocijo, h kateremu podrocju
jih bodo razvrstili_e. Vodja pocaka, da se vse
skupine odlocijo, nato pa pozove predstavnike ce
skupin, da razvrstijo svoj primer. Najprej primer
preberejo na glas Se za ostale udeleZzence_ ke,
nato pojasnijo, h kateremu podroc¢ju sodi in zakaj
ter list poloZijo na tla k ustreznem podrocju. Tako
nastane talna slika diskriminacije LGBT-oseb na
razlicnih podrocjih druzbenega Zivljenja.

PrimeriizkusenjLGBT - oseb

1.

»Zalili so me in zmerjali. Fantje so me gledali postrani
in se niso hoteli druziti z mano. Besede lahko bolijo
bolj, kot fiziéno nasilje, kar je povzrocilo, da sem se
zaprl, pocutil nezazelenega in se izogibal stikov z
drugimido svojega 18. leta.« (moski, 21)

2.

»Moji mami sem povedal [da sem gej] dve leti nazaj
in je bilo zelo neprijetno. Ni najbolje sprejela in se
tudi danes nocCe o tem pogovarjati. Rekel sem ji:
'Glej, imam svoje zZivljenje, ne bom te obremenjeval s
tem, ¢e ne Zelis ni¢ vedeti.'[...] Moti jo, da bo druZina
uni¢ena, da ne bo imela ve¢ nikogar, ker jo bodo vsi
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tako gledali. Bolj jo skrbi to, kaj bodo drugi rekli. [...]
Teta pa mi je rekla, da pri njih nimam vec kaj iskati.
Rekla je, da je to zanjo nenormalno, nesprejemljivo,
toje sramotazadruZino.« (Tomaz, 23)

3.

»Skofi, zbrani na sinodi (oktober 2014) z vsega sveta,
namre¢ niso dosegli soglasja o odprtju Katoliske
cerkve do vnovi¢ porocenih locencev in
homoseksualcev, kot je to predlagal papez Francisek.
Kot je sporocil tiskovni predstavnik Vatikana
Federico Lombardi, so v koncnem porocilu
upostevali pomisleke najkonservativnejSih clanov.
/.../ Edina tocka, ki je bila sprejeta, je tista, da bi se
morali "izogibati" protigejevski diskriminaciji, a ob
tem dodajajo, da ne smejo obstajati "niti najmanjse"
primerjave med istospolnimi civilnimi zvezami in
heteroseksualnimi porokami. Povsem so tudi crtali
dele, ki so govorili o "darovih in kvalitetah", ki jih
lahko ponudijo istospolno usmerjeni, in
"neprecenljivi podpori", ki jo lahko gejevski partneriji
nudijo drug drugemu.«

»Zakon o registraciji istospolne partnerske skupnosti
(ZRIPS) - S tem zakonom se dolocajo pogoji in
postopek za registracijo istospolne partnerske
skupnosti, pravne posledice registracije, nacin
prenehanja registrirane skupnosti ter razmerja med
partnerjema oziroma partnericama (v nadaljnjem
besedilu: partner) po prenehanju registrirane
istospolne partnerske skupnosti. Registrirana
istospolna partnerska skupnost (v nadaljnjem
besedilu: skupnost) je s tem zakonom urejena
skupnost dveh Zensk ali dveh moskih, ki pred
pristojnim organom registrirata svojo skupnost na
nacin, dolocen stem zakonom.«

»Zakon o zakonski zvezi in druZinskih razmerij
(ZZZDR) doloca, da je zakonska zveza z zakonom
urejena zivljenjska skupnost moza in Zene. Pomen
zakonske zveze je v zasnovanju druzine. Roditeljska
pravica pripada skupaj oCetu in materi. Pravice in
dolZnosti otrok do njihovih starSev in sorodnikov ter
pravice in dolZnosti starSev in sorodnikov do otrok so
enake ne glede na to, ali so otroci rojeni v zakonski
zvezialiizven nje.«

4,

»Pred leti sem se drzala za roko z ljubico. Sli sva po
cesti mimo Gimnazije Ledina. Ocitno je bil ravno
odmor, ker so bili ljudje na oknu in se drli dol na naju.
Potem so zaceli predmeti leteti skozi okno in seveda
sva se spustili za roko, pospesili korakin Slinaprej. [...]



To je taka stvar, ki je ne pozabis in jo imam ves ¢as v
glavi in grem sama sebi zaradi tega na Zivce.
Samocenzura je posledica strahu.« (Lojzka, 32)

5.

»Hodim v srednjo Solo, kjer so pretezno fantje. Glede
homoseksualnosti je tukaj zelo nesprejemljivo. [...]
Ce bi se outiral, predvidevam, da bi bilo zelo slabo.
Tudi v razredu, ko profesor slisi, da kdo komu rece
peder, sploh ne reagira. DoZivel sem Ze, da je
profesor rekel, da so pedri klasa za sebe. [...]Zaradi
Sole sem spremenil svoj stil oblacenja. Oblacil sem se
bolj ... pedrsko, kako naj reCem... oprijete majcke,
oprijete hlace in take fore. Zaradi tega so me zaceli
zafrkavati. [...] Dejansko me je Sola prisilila, da sem se
spremenil. Na zacetku mi je bilo zelo Zal, pocutil sem
se osramocenega. Ampak zdaj sem se pa navadil.«
(Marko, 18)

6.

»Ker u€im tudi predmet Etika in druzba, kjer je
prostor za odpiranje teh tem, moram priznati, da je
vedno prisoten ta strah, da Ce bi se vedelo, da sem
lezbijka, da bi pogovor o homoseksualnosti pri
pouku lahko zaceli dojemati kot promocijo. Tako da
vedno pazim, kaj povem. Ce ne bi bila lezbijka, bi
verjetno to temo bolj odpirala pri pouku.« (Galebka,
29)

7.

»Obakrat, ko sva Sla na pocitnice, je bil recimo
problem v hotelu s sobo. Ko so po rezervaciji videli
»Mr., Mr.«, so nama dali dve loceni postelji, kljub
temu da sva recimo prej zahtevala skupno oziroma
zakonsko posteljo.«

8.

»Sla sva Zurat v strejt lokal, ki ni bil gej frendli. Na
plesis€u sva se sprostila [...] in nekdo nama je takoj
rekel: 'Pridita ven, da vaju razbijem, pedra
frdamana'. Ko sva $la ven na cigaret, se je zacel dreti:
'PEEEX vama m****** pedral To je tvoja zena?'[...]
Potem je mojega prijatelja pocil po glavi. Varnostniki
niso reagirali. Stala sta pri vhodu in se posmihala.
Potem sva poklicala taksi in se odpravila na policijo.
Tam so nama rekli, naj greva na urgenco, ¢e nama je
kaj, in da bodo tam naprej ukrepali.« (Andrej, 21)

Viri:

« CD-rom: Razlicnost bogati: ne siromasi;
Vsakdanje Zivljenje gejev in lezbijk; Intervju 4 —
Istospolne partnerske zveze; Legebitra, mirovni
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inStitut, Amnesty International Slovenije; DIH-
Drustvo za integracijo homoseksualnosti

* Prebijmo molk!, Priro¢nik za ucitelje pri uvajanju
razprave o homoseksualnosti in homofobiji v
srednjiSoli, 2012, J. Magié¢, J. Swierszcz, Ljubljana:
Drustvo informacijski center Legebitra

vvvvvv

intersekcijska diskriminacija, 2009, R. Kuhar,
Ljubljana: Mirovniinstitut
+ spletnamesta: Uradnilist, PISRS, MMCRTV SLO

Opomba 1:

Ustava RS, 63. clen: »Protiustavno je vsakrSno
spodbujanje k narodni, rasni, verski ali drugi
neenakopravnosti ter razpihovanje narodnega,
rasnega, verskega ali drugega sovrastva in
nestrpnosti. Protiustavno je vsakr$no spodbujanje k
nasiljuinvojni.«

Kazenski zakonik (KZ-1), 297. clen: ob ugotovitvi
krsitve 63. ¢lena ustave predvideva zaporno kazen in
odvzem ali onemogocitev sredstev, predmetoy, ki so
bili uporabljeni, kot tudi pripomockov za njihovo
reprodukcijo.

Zakon o uresniCevanju enakega obravnavanja
(ZUNEO): kot krovni protidiskriminacijski zakon
prepoveduje diskriminacijo na podlagi razlicnih
osebnih okolis¢in (eksplicitno je zapisana tudi spolna
usmerjenost) na razlicnih podrocjih ¢lovekovega
zivljenja (npr. pri zaposlovanju, izobraZevanju in
usposabljanju, socialni zasciti, socialnih ugodnostih,
dostopa do dobrinin storitev, ki so na voljo javnosti).
ZUNEO v 2. clenu ne izkljuCuje razlicnega
obravnavanja na podlagi dolo¢ene osebne
okolis¢ine, ¢e takSno razliécno obravnavanje
upravicuje zakonit cilj in so sredstva za doseganje
tegacilja ustreznain potrebna.

V 6. Clenu opredeljuje tudi legitimne, posebne
ukrepe, ki so zacasni ukrepi, ki imajo za cilj zagotoviti
dejansko enakost oseb, ki so v manj ugodnem
polozaju zlasti zaradi svojega spola, narodnosti, rase
ali etni¢nega porekla, vere ali prepricanja,
invalidnosti, starostiin spolne usmerjenosti. Posebni
ukrepi se lahko sprejmejo z namenom
preprecevanja ali odpravljanja posledic takSnega
polozZaja oziroma predstavljajo nadomestilo za manj
ugoden polozZaj. Posebni ukrepiso zlasti:

e pozitivni ukrepi, ki ob enakem izpolnjevanju
predpisanih meril in pogojev dajejo prednost
osebam z dolofeno osebno okolis¢ino in se



uporabijo v primerih, ko obstaja ocitno
nesorazmerje v zastopanosti oseb z dolo¢eno
osebno okolis¢ino;

e spodbujevalni ukrepi, ki dajejo posebne
ugodnostiali uvajajo posebne spodbude za osebe
v manjugodnem poloZaju.

»Zakon o delovnih razmerjih, ki je bil sprejet leta
2002, v 6. c¢lenu prepoveduje diskriminacijo na
osnovi razlicnih osebnih okolis¢in, med drugim tudi
na osnovi spolne usmerjenosti. Delodajalec tako ne
sme iskalca zaposlitve ali zaposlenega delavca
oziroma delavko postavljati v neenakopraven
poloZaj zaradi njegove ali njene spolne usmerjenosti,
hkrati pa je prepovedana tudi posredna in
neposredna diskriminacija na osnovi spolne
usmerjenosti.

Raziskava o vsakdanjem Zivljenju gejev in lezbijk v
Sloveniji (Mirovni institut, 2004) je pokazala
relativno majhen delez (4 %) tistih, ki sumijo, da so
bili po razkritju svoje spolne usmerjenosti na
delovnem mestu zaradi tega odpusceni z dela ali jim
zaradi tega ni bila podaljSana pogodba o delu.
Vendar pa je ob tem zaskrbljujoée predvsem dejstvo,
daskorajvsak drugi (49 %) na delovnem mestu skriva
svojo spolno usmerjenost ali pa se je razkril le enemu
ali dvema sodelavcema, saj se boji, da bi razkritje
vodilo v Sikaniranje, zapostavljanje, zafrkavanje,
omejevanje napredovanja in nenazadnje tudiizgubo
sluzbe. Delovno mesto vtem smislu pogosto nivaren
prostor za gejein lezbijke.«

Vir: CD-rom: Razlicnost bogati: ne siromasi;
Vsakdanje Zivljenje gejev in lezbijk; Informacije za
delodajalce; Legebitra, mirovni institut, Amnesty
International Slovenije; DIH-Drustvo za integracijo
homoseksualnosti

Opomba 2: »Psihiatrija je konec devetnajstega in v
zatetku dvajsetega stoletja resda oznacila
homoseksualnost za dusevno bolezen, vendar je ta
teorija zavrZena in ne drzi. Leta 1973 je Amerisko
psihiatricno zdruZenje c¢rtalo homoseksualnost s
seznama bolezni. Tudi Svetovna zdravstvena
organizacija je leta 1991 ¢rtala homoseksualnost s
svojega seznama bolezni. Pred tem — predvsem pred
drugo svetovno vojno, a tudi pozneje — pa so
homoseksualnost poskusali zdraviti z elektricnimi
Soki, lobotomijo, teorijo averzije in podobno, vendar
brez uspehov.«

Vir: CD-rom: Razli¢nost bogati: ne siromasi;
Vsakdanje Zivljenje gejev in lezbijk; Informacije za
ucitelje in uciteljice; Legebitra, mirovni institut,
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Amnesty International Slovenije; DIH-Drustvo za
integracijo homoseksualnosti)

Specifikacija casovne izvedbe izbirne
aktivnosti »Obratza 180°«

Skupno trajanje aktivnosti je 45 min. Podrobna

specifikacija:

» priprava zgodbe v obliki stripa o heteroseksualno
usmerjenem paru ali posamezniku oz.
posameznici, ¢e bi bila druzba homonormativna
(30min);

» predstavitve stripovskih zgodb (15 min).

Material potreben zaizvedbo

o AS5listi;
* debelejsiflomastri;
« Siroklepilnitrak.

Specifikacija vsebinske izvedbe aktivnosti
»Obrat zal80°«

Gre za pripravo zgodbe v obliki stripa o
heteroseksualno usmerjenem paru ali
posamezniku_ci, ¢e bi bila druzba homonormativna
in bi bil njen odnos do heteroseksualnosti
izklju€ujo€. lzvedba aktivnosti »Obrat za 180°« brez
predhodne izvedbe aktivnosti »Talna slika
diskriminacije« je kredibilna samo takrat, ¢e imajo
udelezenke_ci Ze dobro poznavanje pojma
heteronormativne druzbene usmeritve. V
nasprotnem primeru ni priporocljivo, da se aktivnost
»Obrat za 180°« izvaja samostojno. lzvedba te
aktivnosti je priporocljiva kot nadaljevanje
obravnavanja tematike po izvedenih Uricah
medkulturnega dialoga.
* Vodja razdeli udelezence_ke v skupine po najvec
4 osebe.

* Vodjapozove udelezenke_ ce, dase dogovorijo:

- na katerem podrocju Zivljenja bo potekala
zgodba;

-kje se bo zgodba odvijalain kdaj;

-kdo bo/-do likizgodbe;

-kaj se bo liku/-om zgodilo;

-kako bo reagirala vecina ljudi glede na
dejanje glavnega lika;

- kaksen bo konec;



- koliko slik bodo ustvarili_e oziroma kaj bo na

posamicni sliki;

- da izriSejo posamezne prizore v stripovskih

kvadratih (Pred izvedbo delavnice mora vodja
pripraviti kvadrate oziroma liste velikosti A5, da
lahko strip oziroma posamezne slike stripa riSejo vsi
v skupini hkrati.).

V pomoc jim vodja poda prazno tabelo »Zasnova
zgodbe za strip«, pri ¢emer pojasni na
konkretnem primeru, torej Ze izpolnjene tabele z
njegove oziroma njene strani, na kakSen nacin jo
izpolniti. Kopija primera izpolnjene tabele se
lahko ravno tako neposredno poda vsaki skupini
udelezencev_k hkrati s prazno tabelo, da jim je
lahko v pomoc skozi celoten proces tvorjenja
lastne zgodbe. Vodja pokaZze tudi primer stripa
(glej sliko), ki ga je izrisal_a pred izvedbo
delavnice. Kar se tice izrisa stripa, pove, da naj se
ne osredotocajo na likovno estetiko in
dovrsenost, temve¢ na ¢im vecjo nazornost
stripa, kar se tice pripovedovanja zgodbe.

» KoudeleZenci_keizrisejo strip, jim vodja dalepilni
trak, s pomocjo katerega zlepijo kvadrate v celovit
strip. Vsaka skupina nato predstavi svoj strip.
Vodja povzame zaklju¢ke in smoter aktivnosti,
izhajajoc iz doseZenega cilja, da so udeleZenci_ke
imele mozZnost poskusati se vziveti v koZzo LGBT -
oseb in jih pozove k upoStevanju clovekovih
pravic in dolZnosti, ki izhajajo iz njih ter jih
spodbudi h kriticni obravnavi in ozaves€anju
stereotipov in predsodkov, ki jih gojimo do
razliénih od sebe.

Tabela »Zasnova zgodbe za strip«

Na katerem podrocju
Zivljenja bo potekala
zgodba?

Kje se bo zgodba odvijala in
kdaj?

Kdo bo/-do liki v zgodbi?

Kaj se bo liku/-om zgodilo?

Kako bo reagirala vecina
ljudi glede na glavni lik?

Kaksen bo konec?

Vsebina kvadratov stripa

1. slika

2. slika

3. slika

12. slika




Primer

Zasnova zgodbe za strip

Na katerem podrocju
Zivljenja bo potekala
zgodba?

Ljubezen.

Kje se bo zgodba
odvijala in kdaj?

Na Soli med odmorom.

Kdo bo/-do liki v
zgodbi?

Punca, zaljubljena v fanta.

Kaj se bo liku/-om
zgodilo?

Punca bo poljubila fanta.

Kako bo reagirala
vecina ljudi glede na
glavni lik?

Smejali se bodo, ju
ozmerijali ter nanju kazali
s prstom.

Kaksen bo konec?

Punca se bo zaklenila na
stranisce in pocakala, da
bodo sli vsi ostali domov.

Vsebina kvadratov stripa

1. slika |Sola

2. slika |ucenciin ucenke pri pouku ter
zvonjenje zvonca za konec ure

3. slika |vsina hodniku

4. slika |poljub

5. slika | neodobravanje vrstnikov in vrstnic

6. slika |zasmehovanje s strani vrstnikov in
vrstnic

7. slika |punca pobegne na stranisce

8. slika |punca joce na straniscu

9. slika |vsigredo domov

10. slika | punca pride iz stranisca

11. slika | punca gre sama domov

12. slika |/

Tretji del delavnice

Cilji pogovora s predstavnico_kom LGBT -
skupnosti

» udelezencem_kam omogociti informacije o LGBT
-skupnostiiz prve roke;

* razbijati predsodke in stereotipe o LGBT -
skupnosti;

* razvijatikriticno misljenje udelezencev_k.

Trajanje pogovora
* 45minoziromadoklerjeinteres.

Obrazlozitev aktivnosti

Tretji del delavnic predvideva obisk predstavnika_ce
LGBT - skupnosti, ki je pripravljen_a odkrito
odgovoriti na vsa (ali vsaj veliko vecino) vprasanja
udelezencev_k o LGBT tematiki. Vodja lahko pred
obiskom po zakljuceni didakti¢ni aktivnosti »Talna
slika diskriminacije« udelezencem_kam ponudi
moznost, da vprasanja za gosta_jo napiSejo na
listice. S tem se po potrebi (odvisno od znacilnosti
skupine) lahko zagotovi obcutek varnosti
udelezencev_k in pa skupini prilagojeno ter s tem
ucinkovito delovno dinamiko in klimo vzadnjem delu
delavnice. Seveda pa je v prvi meri zazeleno, da se
vprasanja postavljajo neposredno.

Izbira sogovornika_ce je zelo pomembna, saj lahko s
svojim prispevkom sprozi pri udelezencih_kah, da
svoje predsodke in stereotipe o LGBT - skupnosti
postavijo pod vprasaj. V medijih lahko redko
preberemo kaj na temo LGBT skupnosti, v druzbi pa
je splosno gledano ta tema po naSem mnenju Se
vedno tabu. Vecinska populacija se sicer vedno bolj
odpira LGBT - skupnosti in obratno, vendar je ta
proces zelo pocasen. Ker je pretok realisti¢nih
informacij o LGBT- skupnosti slab, menimo, da
predsodki in stereotipi v povezavi z LGBT -
skupnostjo izhajajo predvsem iz zavajajocega,
enostranskega informiranja s strani homofobnih
institucij, nepoznavanja in neinformiranosti. Zato je
delavnica Urice medkulturnega dialoga izvrstna
priloznost za pridobitev informacij o druzbeni
realnosti LGBT —skupnosti.

Avtor:
Miladinski svet Obcine Slovenske Konjice, 2015

Kontakt: info@msosk.si, karmen.kukovic@ msosk.si




Hours of intercultural dialogue - model LBGT - community

Target group

* Youngstersaged between 12 and 15.
Structure of Hours of intercultural dialogue

 First part (45 min) —taking the test of acceptance
of diversity;

e second part (45 min) — didactic activity “Floor
picture of discrimination”;

e third part (45 min) — discussion with a
representative of LGBT - community;

» optional: extra activity for continuation of dealing
with the theme LGBT - community after the basic
Hours of intercultural dialogue - “180° turn” (45
min).

First part of the workshop

Taking the test of acceptance of diversity - you can
find the description of this activity and the material
at the beginning of the part of this publication which
offers instructions for the implementation of models
Hours of intercultural dialogue. The first part of every
educational model starts the same regardless of the
theme.

Second part of the workshop

Objectives of the didactic activity “Floor picture
of discrimination”

* To enhance the level of knowledge and
understanding of terms connected with LGBT-
community and the term heteronormative
society;

» to offer conditions for an effective reflection
about the relations between majority population
and LGBT - community;

 raise the level of understanding and awareness of
the prejudice and stereotypes regarding LGBT -
community.

* to encourage active involvement against
discrimination or in promotion of acceptance of
LGBT-individuals.

Note 1: Objectives are valid also for the optional
extra activity »180° turn«.
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Time of implementation of “Floor picture of
discrimination”

Duration of the activity is 45 min:

e explanation of the acronym LGBT and terms
regarding LGBT - community (5 min);

e overview of the legislation and recommended
directions regarding human rights (15 min);

e explanation of the term heteronormative society
through real life examples of discrimination cases
of LGBT-individuals (25 min).

Steps of implementation of “Floor picture of
discrimination”

* The leader explains the meaning of the acronym
LGBT and terms regarding LGBT - community. In
this workshop the focus is on sexual orientation
(so letters L, G and B), but the LGBT acronym
should be used anyway. At the start of the
workshop the leader of the workshop should
explain that L, G and B refer to sexual orientation
and the letter T to sexual identity. When the
participants reach basic understanding of the
terms, the leader starts with the explanation of
the term heteronormative society. For the
implementation of this part of Hours of
intercultural dialogue there is a PowerPoint
presentation prepared and is available on the
projects’ web page - www.mamd.si in the English
section under ,Publications and video”. The
leader should adjust it in some parts to his or hers
country's reality especially regarding the
legislation on human rights and laws governing
the rights of LGBT-individuals regarding marriage,
family relations and founding of a family.

e The leader goes through different areas of
individuals' social life and discusses with the
participants how the visibility of LGBT- individuals
is for example in movies, newspapers, religion,
marriage, tourism, declaration of sexual
orientation in public, informing about LGBT -
community in school textbooks (for example
history textbooks and information about the
systematic destruction of gay people in Il. world
war), health care (HIV and psychiatry - see note 2),
what the participants think the opinion of their
parents about LGBT —community is, how it is with
the conditions at work for LGBT - individuals etc. If
applicable the leader can also use the internet as



a tool for a clear presentation of the term
heteronormativity and visibility of LGBT -
community. He or she for example checks with
the participants the search hits for the words:
marriage, family, love etc. He or she can also ask
the participants for suggestions for the internet
search. The leader explains that the search hits
show the average circumstances in society and
that from this point of view the search hits are
logical, but on the other hand if we don't talk also
about the characteristics and needs of LGBT-
community and other cultural and ethnic
minorities, then these groups are marginalized or
invisible. And if that is the case then the field for
political and policy manipulations is wide open.
What we don't know, we fear or/and reject.
According to the findings of the discussion
regarding the position or visibility of LGBT-
individuals on different areas of social life the
leader puts on the floor sheets of paper on which
8 following areas are written. In these
instructions the areas are numbered so that it's
clear for the facilitators which statement belongs
to which area. But when implementing the
workshop the numbers are not given so that the
participants have to reflect and decide which area
they will link with which statement.

1. social inclusion;
2. parent family;

3. marriage or partnership and family relations;
4. declaration of sexual orientation in public;
5. dress style;

6. work;

7. tourism;

8. entertainment.

The leader divides the participants into maximum
8 groups and to each he or she gives a sheet of
paper (or more sheets if there are less groups
than 8) on which statements of LGBT - individuals
are or examples of policies that regard LGBT-
community. He or she gives instruction that they
should read carefully what is written on their
paper(s) and decide to which area of social life it
could be linked. After all the groups come to a
decision the leader asks the representative of
each group to read out loud their example and
then explain to which area they linked it and to
place the statement or example on the floor
beside the area. Hereby a floor picture of
discrimination of LGBT-individuals on different
areas of social life is constructed. The leader has
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also the option to discuss specific statements
with the participants if the need occurs or he or
she can put down the questions of participants
and ask the guest(s) in the third part of the
workshop to answer them.

Note 2: “Psychiatry declared homosexuality as a
mental disease end of 19", beginning of 20" century
but this theory was disproven and is not eligible. In
1973 American psychiatry association crossed it
from the list of diseases. World health organization
followed their example in 1991. Before these
actions, especially during the Il. world war,
homosexuality was being treated with electric
shocks, lobotomy, theory of aversion etc. but
nothing has proven successful. “

Source: CD-ROM: Diversity makes us richer: not
poorer; the everyday life of gays and lesbians;
Legebitra, Peace institute, Amnesty International
Slovenia; DIH-Association for integration of
homosexuality

Statements of LGBT - individuals or examples
of policies regarding LGBT - community

1.

“They insulted me and called me names. The boys
looked at me depreciatingly and didn't want to hang
out with me. Words can hurt more than physical
violence and that is why | withdrew into myself, felt
unwanted and avoided contacts with other people
tilllwas 18 yearsold.” (man, 21)

2.

“I told my mother (that I'm gay) two years ago and |
felt very uncomfortable. She didn't take it well and
shestill doesn't want to talk about it today. | told her:
“Look, I have my own life | won't burden you with this
if you don't want to know anything about it.” It
bothers her because she thinks that our family will
be ruined because of this and that she will end up
alone because everyone will look depreciatingly on
her. So she worries what other people will think
about this. And my aunt said to me that she doesn't
want me around anymore and that this is not
normal, but unacceptable and a shame for the
family.” (Tomaz, 23)

3.

“Bishops from different parts of the world gathered
on a synod (October 2014). They didn't achieve a
consensus about opening the Catholic Church to



anew married divorcées and homosexuals like the
Pope Francis suggested. The Vatican spokesman
Federico Lombardiannounced thatin the final synod
report they took in consideration doubts of the most
conservative members. /.../ The only thing that was
accepted was that anti-gay discrimination should be
avoided but at that it was added that there should be
no comparison between same sex unions and
heterosexual marriages. They crossed out the parts
thatincluded “gifts and qualities” that homosexually
oriented can offer and “priceless support” that gay
partners can offer each other.”

4.

“It happened a couple of years ago when | and my girl
were holding hands while walking down the street.
We passed by one of the secondary schools in our
city and | guess there was a break at that time
because all the pupils were leaning out of the
windows and were shouting at us. Shortly after that
they started to throw objects at us and of course we
let go, hastened our step and went by. You don't
forget experience like that and sadly | have it in my
head all the time and that fact annoys me. Self-
censorshipisaconsequence of fear.” (Lojzka, 32)

5.

“I'm going to a secondary school for which mostly
boys apply. Homosexuality is here very
unacceptable. If | would come out of the closet, |
think there would be negative consequences. Also in
the classroom during the lesson if it occurs that
someone calls someone “a fagget” teachers don't
react at all. Once even occured that one professor
said that “faggets” are a class for themselves.
Because of the school | changed my dress style
because | dressed... kind of gayish... slim t-shirts and
pants and things like that. Other boys started to
tease me. So basically the school forced me to
change. | felt really sad at first and ashamed. But | got
usedtoit by now...” (Marko, 18)

6.

“Because | teach the subject “Ethics and society”,
which according to my opinion is a proper subject for
this theme, | have to admit that I'm always scared
that if people knew that I'm a lesbian they would say
that talking about homosexuality at my classes is a
kind of promotion of it. That's why I'm always very
careful when talking about this theme. If | wouldn't
be a lesbian, | would address this theme more in my
lessons.” (Galebka, 29)
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7.

“Both times when we went on a vacation we had
problems at the hotel with our room. When they saw
my reservation which was meant for two male
people they gave us two separate beds although |
specifically asked for a double bed.”

8.

“We went to party in a “straight” bar which wasn't
gay-friendly. We relaxed while dancing and instantly
someone said to us: “Come outside so | will kick your
asses, damn faggets.” When we went outside for a
cigarette the same person started to shout: “F*****,
faggets! This is your wife?” and he hit my friend on
the head. The security of the bar didn't react. They
stood at the entrance and were amused by the
scene. Me and my friend called a taxi and went to the
police. They told us that we should go to urgent care
if something is wrong with us and there they will
then take further actions.” (Andrej, 21)

Sources:

» Atthe Crossroads of Discrimination, Multiple and
Intersectional Discrimination, 2009, R. Kuhar,,
Ljubljana: Peace institute

» CD-ROM: Diversity makes us richer: not poorer;
the everyday life of gays and lesbians; Legebitra,
Peace institute, Amnesty International Slovenia;
DIH-Association for integration of homosexuality

* Let'sbreakthesilence!, Handbook for Teachersin
introducing the debate on homosexuality and
homophobia in high school, 2012, J. Magi¢, J.
Swierszcz, Ljubljana: Drustvo informacijski center
Legebitra

e webmediapage: MMCRTVSLO

Optional activity “180° turn”

It's not recommended that this activity is
implemented if the activity “Floor picture of
discrimination” was not applied before it. The leader
should check if the participants are familiar with the
term and meaning of homonormative society and
then decide whether it would be reasonable to
implement activity “180° turn”. This activity is meant
tobe alogical upgrade of the gained knowledge after
the three-hour workshops Hours of intercultural
dialogue are fully applied.



Time of implementation of activity “180° turn”

The duration of activity is 45 min:

* making of a story in the form of a comic about a
heterosexual pair or an individual imagining that
society would be homonormative (30 min);

» presentation of comicstories (15 min).

Material need forimplementation

e A5sheetsof paper;
* thickerfelt pens,
e adhesivetape.

Note 3: The number of sheets depends on the
number of the participants and furthermore on the
number of groups that will be formed. The point is
that each member in the group will draw comic box
scenes. This way a lot of time can be saved and the
concentration of each participant maintained. So for
example one member of the group will draw the first
scene, another memberthe second and soon.

Steps of implementation of activity “180°
turn”

* The point of this activity is making a story in a
comic form about a heterosexual pair or
individual if we imagined that the society would
be homonormative and that it's relation towards
heterosexuality would be discriminatory the
same way as the heteronormative society, in
which we live in, is discriminatory towards
homosexually oriented people.

* The leader divides the participants in groups per
maximum 4 people.

e The leader asks the participants within each
group todiscuss and decide:

- on which area of social life will the story be
happening;

-where the location of the story will be;

-who will be the character(s);

- what will happen to the character(s) in the
story;

- how will the majority of people react
regarding the action of the character(s) or event;

-what will be the ending;

- how many comic boxes will they draw to tell
the story or what will each comic box have drawn on;

- to draw the selected scenes of the story in
the comicboxes.

e To help the participants the leader gives each
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group a blank tabulated list “Plan for the comic
story”. He or she also explains on a concrete
example how the table can be helpful. He or she
can give each group besides the blank table also a
fulfilled one so that they can use it during the
whole process of making the story and be as
much independent atitas possible.

The leader also shows an example of a comic
made by him or her (see picture) before the
workshop. What the drawing of the comic is
concerned he or she emphasizes that the
participants shouldn't focus on artistic aesthetics
and perfection but on demonstrativeness
regarding the story.

When the participants finish drawing the comic
boxes the leader gives them adhesive tape so
they can tape the boxes together into a whole
comic story. Each group then presents its story
through the comic.

The leader makes a conclusion and explains the
aim of the activity in which the participants could
empathize with how LGBT - individuals feel in
cases of discrimination in different areas of social
life. The leader promotes the application of
human rights and duties for all people no matter
one's personal circumstances and encourages



the participants to always test their prejudices
and stereotypes regarding different people.

Table »Plan for the comic story«

On which area of social life
will the story happen?

Where will the location of
the story be and at what
time (of the day) will it
happen?

Who will be the
character(s)?

What will happen to the
character(s) in the story?

How will the majority of
people react regarding the
action of the character(s) or
event?

What will be the ending?

Content of the comic boxes

1. scene
2. scene
3. scene
12. scene
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Example

On which area of social
life will the story
happen?

Love.

Where will the location
of the story be and at
what time (of the day)
will it happen?

In a school during a
brake.

Who will be the
character(s)?

A girl in love with a boy.

What will happen to the
character(s) in the
story?

The girl will kiss the
boy.

How will the majority of
people react regarding
the action of the
character(s) or event?

They will laugh and call
them names.

What will be the
ending?

The girl will lock herself
in the toilet and wait
for others to go home.

Content of the comic boxes

1. scene |school

2. scene | pupils during a lesson and the
school bell announcing a break

3. scene |all pupils in the hall

4. scene |kiss

5. scene |disapproval of the pupils

6. scene |pupils mocking

7. scene |the girl escapes to the toilet

8. scene |girl crying, locked in the toilet

9. scene |pupils going home

10. scene | girl comes out of the toilet

11. scene | girl walking home alone

12. scene |/




Third part of the workshop want to be exposed. Otherwise it's of course
encouraged to ask questions directly.

Objectives of the discussion with the

representative of LGBT - community Author:

Local Youth Council of Slovenske Konjice, 2015

* Enable participants to get first-hand information
about LGBT - community;

* break prejudices and stereotypes about LGBT -
community;

» developcritical thinking.

Contact: info@msosk.si, karmen.kukovic@msosk.si

Duration of the discussion
45 min or until the discussion holds.
Explanation of the activity

In the third part of the workshop a discussion with a
guest - a representative of LGBT - community is
foreseen. It is desired that the guest(s) are open to
all/or most questions about LGBT - community. With
a consistent speaker it can be enabled that the
stereotypes and prejudices of the participants
concerning the LGBT - community are put under the
guestion mark. Media rarely offer information about
LGBT - community. In society this theme is still a
taboo. Although the majority population is
becoming more open towards LGBT - community
and vice versa this processis very slow. As the flow of
information about LGBT - community is weak, we
believe that prejudices and stereotypesinrelation to
LGBT - community arise because of this and are also
a consequence of one-sided informing and
informing that leads astray by homophobic
institutions. Therefore the workshop Hours of
Intercultural Dialogue is an excellent opportunity to
acquire key and credible first-hand information. It is
also a fact that we can't speak about minorities
without minorities.

The leader can offer the participants when ‘
concluding the second part of the workshop the
possibility to write down questions that they have
regarding the LGBT - community on sheets of paper,
which he or she prepares before the workshop. The
leader encourages the participants to write any kind
of questions without censure. Before he or she lets
the guest(s) into the room, he or she assures the
participants total discretion and encourages them to
use the time with the guest(s) as good as possible.
The leader offers the participants the possibility to
write down the questions for the guest(s) if he or she
thinks they are not courageous enough or don't
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Urice medkulturnega dialoga - model migrant: 1n migrantke

Ciljna skupina
Mladistarimed 12in 15 let.
Struktura Uric medkulturnega dialoga

e 1. del (45 min) — reSevanje testa sprejemanja
razlicnosti in obravnava pojmov povezanih z
medkulturnostjo;

e 2. del (45 min) — didakti¢na aktivnost
»Mirésevini«;

e 3. del (45 min) — pogovor s predstavnicami_ki
migrantk_ow.

Opombal: Izgovorjava »mirasevini«; prevod
»dobrodosli«. Model se po potrebilahko prilagodi za
obravnavo katere koli kulture.

Prvi del delavnice

ResSevanje testa sprejemanja razli¢nosti: opis
aktivnosti in gradivo za izvedbo najedete na zacetku
dela, ki vkljuc¢uje metodologijo Uric medkulturnega
dialoga. Prvi del Uric se ne glede na temo oziroma
model za¢ne enako.

Drugi del delavnice
Cilji didakticne aktivnosti »Mirésevini«

e spodbuditi udelezence_ke, da se vzivijo v kozo
migrantov_Kk;

e ponuditi pogoje za razmislek o odnosu vecinske
populacije, medijevin politike do migrantov_k;

* spodbuditikriti¢cno razmisljanje;

e spodbuditi k premisljenemu in aktivhemu
delovanju proti diskriminaciji migrantov_k.

Specifikacija casovne izvedbe didakticne
aktivnosti »Mirésevini«

Trajanje aktivnosti je 45 min. Podrobna specifikacija:

e poucevanje Stirih osnovnih fraz v albanskem
jeziku brez simultanega prevajanja in poudevanje
znacilnosti albanske kulture in zgodovine v
albanskem jeziku brez simultanega prevajanja (15
min);

e kratko skupno ustno preverjanje pridobljenega
znanja o znacilnostih albanske kulture in
zgodovine ter diskusija o izkusnji v maternem
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jeziku vecine udelezenk_cev (5 min);

e poucevanje Stirih osnovnih fraz v albanskem
jeziku, albanske kulture in zgodovine v maternem
jeziku vecine udelezencev_k (15 min);

e kratko skupno ustno preverjanje pridobljenega
znanja o znacilnostih albanske kulture in
zgodovine in zakljucki aktivnosti v maternem
jeziku vecine udelezencev_k (10 min).

Opomba 2: Tudi kosovska kultura je v osnovi
albanska kultura.

Material in gradivo potrebno za izvedbo
didaktic¢ne aktivnosti »Mirésevini«

e Elektronska PowerPoint predstavitev za
izvajalca_ko poucevanja osnovnih fraz v
albanskem jeziku in poucevanja osnovnih
informacij o albanski kulturiin zgodovini;

* racunalnik;

* projektor.

Opomba 3: PowerPoint predstavitev je na voljo na
spletnih straneh: www.mamd.si in www.msosk.si.

Specifikacija vsebinske izvedbe didakticne
aktivnosti »Mirésevini«

* Vodja delavnice mora izvedbo jemati zelo
odgovorno in obcutljivo z zavedanjem, da so med
udeleZenci_kami lahko ravno tako migranti_ke, ki
jih po nasem mnenju ne sme izpostavljati, razen
Cezatosami_eizrazijo pripravljenost.

* Vodja udelezencem_kam da navodilo, da si
predstavljajo, da so od tega trenutka dalje na
Kosovem. Njihove druZine so emigrirale v to
drzavo in danes je njihov prvi Solski dan. Vodja
pove, da se bodo v nadaljevanju naucili_e nekaj
fraz v albanskem jeziku in spoznali_e glavne
znacilnosti albanske kulture ter da bodo
okolis¢ine poucevanja iste, kot so v primeru, ko
otroci imigrantov pri¢nejo s Solanjem v nasi
drzavi. Ne pove pa, da bo poucevanje potekalo
izklju¢no v albanskem jeziku.

* Vodja povabi izvajalko_ca poucevanja v prostor,
kjer se izvajajo Urice medkulturnega dialoga in jo
oziroma ga predstavi v maternem jeziku vecine
udeleZencev_k. lzvajalec_ka pri¢ne s



poucevanjem v albanskem jeziku brez
simultanega prevajanja. Najprej udelezence_ke
skusa nauciti nekaj osnovnih fraz v albanscini,
nato pa preide na poucevanje dejstev o albanski
kulturi in zgodovini, ki ga prav tako izvede v
albanskem jeziku brez simultanega prevajanja.
Vodja ves €as poucevanja molci, opazuje odzive
udelezencev_kter ne nudi nobene obrazlozZitve.

» Ko izvajalka_ec zakljuci s poucevanjem, vodja na
kratko preveri osvojeno znanje o albanski kulturi
v maternem jeziku vecine udelezenk_cev:

- Kaj ste sizapomnili_e o albanski kulturi?

-Vas je kakSen podatek posebej presenetil?

- Se vam je tekom predstavitve znacilnosti
albanske kulture porodilo kakSno vprasanje?

- lzvajalec_ka v ¢asu preverjanja znanja ne
sodeluje, kot tudi ne pokaZe, da govori tudi materni
jezik veCine udelezencev_k.

e V kolikor vetina udelezencev_k ne bo govorila
albanskega jezika, v sklopu poucevanja seveda
skoraj nicesar ne bo razumela in bo o vsebini
poucevanja zgolj domnevala. Vodja kljub temu
uporabi vsa vprasanja, ki so predvidena za kratko
preverjanje osvojenega znanja. Na ta nacin dobi
izhodiSe za primerjavo koli¢ine in vsebine
osvojenega znanja v sklopu kratkega preverjanja,
ki bo izvedeno, ko bo izvajalka_ec isto vsebino, ki
joje predstavil_avalbanskem jeziku, predstavil_a
v maternem jeziku veline udelezencev_k.

e Vodjanatoudelezenke_ce vprasa, kako so se med
poucevanjem pocutili_e, kako mislijo, da bi bilo,
¢e bi na ta nacin potekal njihov celotni Solski dan
oziroma Solsko leto ipd. Vodja na koncu zakljudi,
daje bilata aktivnostizvedena natanacin zato, da
so se udelezenci_ke lahko poskusili_e vziveti v
kozo otrok priseljencev_k, ki ob vkljucitvi v
izobrazevanje gostujocCe drzave ne znajo jezika
njene vecine. Vodja opozori tudi na polozaj, v
katerem so ucitelji_ce, ko poucujejo otroke in
mlade, ki ne razumejo jezika podajanja ucne
snovi. In ¢etudi bi ucitelji_ice govorili_e njihov
jezik, kaj bi to pomenilo za koli¢ino snovi, ki je
lahko podana v eni Solski uri in glede doseganja
ciljev, ki jih definira formalni kurikulum.

e Vodja nato ponovno opomni udeleZence_ke, da
so Se vedno na Kosovem in naznani nov nacin
posredovanja ucne snovi iz prvega sklopa.
Besedo preda izvajalcu_ki, ki razkrije, da govori
tudi jezik vecine udeleZzencev_k in poda uéno
snov s pomocjo nadaljnje uporabe Ze omenjene
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PowerPoint predstavitve v maternem jeziku
vecine udelezencev_k.

e Po podani vsebini, vodja ponovno na kratko
preveri osvojeno znanje, pri cemer uporabi ista
vprasSanja kot predhodno. Skupaj z
udelezenci_kami primerja, koli¢ino osvojenega
znanja po prvem posredovanju u¢ne snovi in po
drugem. Vodja udeleience_ke ter tudi
izvajalca_ko poucevanja povprasa po njihovem
pocutju pri drugem nacinu posredovanja ucne
snoviin strne zakljucke aktivnosti. Udelezence_ke
lahko na tem mestu tudi povprasa, ¢e so se jim
morda porodila kakSna vpraSanja oziroma
pomisleki v zvezi z migranti_kami ter politikami
priseljevanja in izseljevanja. V kolikor
udeleZenci_ke podajo vpraSanja oziroma
pomisleke, si jih vodja zabeleZi in jih obravnava
skupajzgosti_jamivtretjem delu delavnice.

Tretji del delavnice

Ciljitretjega dela delavnice

e ponuditi pozitivno izku$njo pri stiku z migranti in
migrantkamirazli¢nih etni¢nih skupin;

e ponuditi pogoje za razmislek o vplivu politicnega
(omogocanje ali omejevanje integracije),
gospodarskega (potrebe in struktura trga dela) in
zgodovinskega ozadja na migracije;

e omogociti pridobivanje informacij in odgovorov
navprasanjav povezaviz migracijamiiz prve roke.

Predlogi zaizvedbo tretjega dela delavnice

Nacrtne in sistemati¢ne obravnave tematike
priseljevanja in izseljevanja v slovenskem Solskem
sistemu ni. Tematika je prepuscena informalnemu
ucenju ob stiku z migranti_kami. Solski oddelki v
Sloveniji so etni¢no heterogeni, a Se vedno ne
moremo govoriti o taksni heterogenosti kot recimo v
ostalih drzavah zahodnega sveta (Nemcija, Francija,
Anglija, Belgija ipd.). Medsebojno spoznavanje,
integracija in vzpostavitev medkulturnega dialoga in
sodelovanja je torej prepusceno otrokom in mladim.
V osnovi menimo, da je tehni¢no gledano ta nacin
ustrezen, vendar lahko brez ustreznih podpornih,
sistemati¢nih mehanizmov vzgoje in izobrazevanja
rezultira tudi v zavradanju, diskriminaciji in v
najslabsem primeru v nasilju razlicnih vrst in jakosti.

Otroci in mladi zunaj Solskega prostora pridobivajo



informacije o migrantih_kah v prvi meri v druzini in
nato od drugih v lokalnem okolju. Velja pa, da javno
mnenje ustvarjajo predvsem mediji in politike, ki po
nasem mnenju v slovenskem okolju na podrocju
govora o migracijah ne nudijo osnove za vzpostavitev
in kontinuiteto stabilne integracijske politike
migrantov in migrantk. S senzacionalisti¢nim
porocanjem medijev in populistiénimi strategijami
politike se ustvarja nestrpno druzbeno okolje, ki
zahteva asimilacijo migrantov_k in jih izkljucuje, v
kolikor jo zavracajo. Migranti_ke so velikokrat tudi
lahke tarée razli¢nih vrst izkoris¢anja. Seveda se
popolnoma zavedamo, da je meja prilagajanja
vecinske manjsinski kulturiin obratno nedolocljivain
vsekakor z izobraZevalnim modelom delavnic ne
7elimo migrante_ke prikazovati kot Zrtve. Zelimo pa
Ze otroke in mlade spodbujati k temu, da poskusajo
¢im bolj slediti temeljnim zakonskim in ustavnim
usmeritvam v povezavi z medkulturnim dialogom in
Se posebej k uresni¢evanju pravic in dolZznosti, ki jih
narekujeta Splosna deklaracija ¢lovekovih pravic in
Deklaracija o otrokovih pravicah. Ve¢ kot primeren
prostor za to pa je po nasem mnenju Solski prostor.
Sola je odgovorna za zas¢ito dostojanstva in pravic
vsakega ucenca_ke. In ravno avtonomnost Solskega
prostora pomeniin omogoca, da Sola naslavlja teme
pomembne za celostni razvoj individuuma
odgovorno, modro, obcutljivo in strokovno. V kolikor
tega zaradi objektivnih razlogov ne more zagotoviti s
svojim kadrom, je dobro, da stopa v
komplementarno sodelovanje z NVO organizacijami,
kilahko ponudijo ustrezne vsebine.

V tretjem delu delavnice glede na zgornjo kratko

analizo stanja in zaradi dejstva, da o manjsinah ne

moremo in ne smemo govoriti brez manjsin, nastopi

neposredno sodelovanje predstavnikov_c iz vrst

migrantov_Kk, ki udelezencem_kam omogocijo, da iz

prve roke dobijo odgovore na vsa vprasanja in

pomisleke, ki jih imajo na temo migracije.

Priporoc¢eno je, da vodja, v kolikor s strani

udelezenk_cev ni neposrednih vprasanj, vodi

diskusijo tako, da se s strani predstavnikov c

migrantov_k pridobiinformacije o tem:

e Kjesorazlogizaizseljevanjeiz maticne drzave?

e Kaksnajeizkusnjavkljucitve v gostujoco kulturo?

e KakSne so moznosti ohranjanja in razvoja lastne
kulture v gostujocidrzavi?

e Kaks$na je izkuSnja z ucenjem uradnega
veclinskega jezika v gostujocidrzavi?

e KakSna je izkuSnja na podrocju trga dela v
gostujocidrzavi?

e KakSne so mozinosti izobraZevanja in
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izpopolnjevanjav gostujocidrzavi?

e KakSne so mozZnosti oziroma Zelje za vrnitev v
mati¢no drzavo?

e Primer slabe in dobre izkusnje pri vkljucevanju v
druzboin pravnisistem gostujoce drzave.

» Predlogi za izboljSanje poloZaja migrantov_k v
gostujocCi drzavi, v kolikor seveda meni, da so
izboljsave potrebne.

» Kaksna sta odnos in politika do migrantov_k v
njihovi maticnidrzavi?

Da je izkusnja udelezencev_k ¢im bolj raznolika, je
priporoceno, da se v tretjo uro delavnice vkljuci do
Stiri osebe, priéemer se uposteva, da:

e sorazlicnih etni¢nih pripadnosti;

e sta uravnotezeno zastopana oba spola (pozitivna
diskriminacija glede na spol je smiselna, Ce se Zeli
opozoriti na slabsSi polozaj, ki je posledica
vecplastne diskriminacije, torej poleg etni¢ne
pripadnostiSe glede naspol),

 imajo razlicne izkusnje (pozitivne in/ali
negativne), kar se ti¢e vkljucevanja v kulturo
gostujoCe drzave;

e se pri izboru uposStevajo potrebe okolja, v
katerem se delavnicaizvaja;

e da se pri izboru upostevajo aktualni druzbeni
diskurzi na temo migracije v Casu izvajanja
delavnice.

Dodatno gradivo in viri zaizobrazevalce_ke
Pojmi

* Migracija ali selitev — delimo jo na notranjo in
zunanjo oziroma znotraj drzave ali meddrzavno.

» Emigracija —izselitev iz mati¢ne v tujo drzavo
zaradi politicnih, gospodarskih, verskih ali
drugih razlogov.

* Imigracija — priselitev na neko obmocje oziroma
drzavo zaradi politi¢nih, gospodarskih, verskih
ali drugih razlogov.

* Remigracija— vrnitev v mati¢no drzavo.

* Migrant — oseba, ki zapusti svojo drzavo, da bi
Zivela v drugi, zaradi dela, Studija, druZinskih in
drugih razlogov.

e Begunec — oseba, ki je zaradi utemeljenega
strahu pred preganjanjem zaradi rase, vere,
narodne pripadnosti, pripadnosti doloceni
druzbeni skupini ali dolo¢enemu politicnemu
prepricanju, zunaj drzave, katere drzavljan je, in
ne more ali zaradi strahu noce uZivati varstva te
drzave. V drugi drZzavi ima pravico do



mednarodne zascite.

* Prosilec za azil — oseba, ki trdi, da je begunec,
ter iS¢e mednarodno zascito zaradi preganjanja
ali vojne v maticni drzavi.

Albanija

Splosno

Republika Albanija ali Albanija (albansko
»Shqipéria«, kar pomeni deZela orlov) je drzava v
jugovzhodni Evropi. Orel - »shqipe« je del albanske
folklore in je simbol svobode in junastva. Albanci kot
narod sebe imenujejo »Shqipétar«, kar pomeni
sinovi orlov. Albanija je dobila svojeime med 8.in 11.
stoletjem po etni¢ni skupini Albanos. Na severu meji
na Crno goro, na severovzhodu na Kosovo, na vzhodu
na Makedonijo, na jugu na Grcijo, na zahodu na
Jadransko morje, na jugozahodu pa naJonsko morje.
Glavno mesto drzave je Tirana. Leta 1908 so Albanci
sprejeli svojo pisavo, ki je temeljila na latinici. Uradni
jezik Albanije je albanscina, na nekaterih obmocjih
imajo status uradnega jezika tudi jeziki manjsin
(grsc¢ina, makedonscina).

Ocena prebivalstva leta 2013 je bila 3.204.000.
Prebivalstvo Albanije je razmeroma narodno
homogeno, saj Albanci predstavljajo 95 odstotkov
tega (ocena 2005). Preostali so Grki (3 %), priznani
kot grSka manjsina, in ljudje drugih narodnosti.
Veliko mnozico Albancev_k tvorijo tudi zamejci_ke
na Kosovu (2.350.000) ter v Srbiji in Crni gori (okoli
150.000), v Makedoniji (okoli 500.000) in v Italiji
(okoli 200.000). Okoli 50.000 zamejcev_k je najti tudi
v Gr¢iji, a ti niso priznani kot etni¢na manjsina; vecina
jih Zivi v grski provinci Epir. V to drzavo pa je od leta
1991 imigriralo Se priblizno 600.000 Albancev_k.
Denarna enota je Lek (1€ je priblizno 140 Lekov).
Albanija se uvrs¢a med ekonomsko najmanj razvite
drzave v Evropi — polovica prebivalstva se prezivlja z
dejavnostmi primarnega gospodarskega sektorja,
torej s poljedelstvom in Zivinorejo, petina
drzavljanov_k pa je emigrirala v tujino. Albanija je
tudi dezZela bogata s kromom, ima pa tudi baker,
nikelj in nekaj nahajalis¢ nafte in zemeljskega plina.
Prizadeva situdi za oZivitev turisti¢ne industrije.
Albanija je demokrati¢na republika. Ljudski zbor -
Kuvendi je enodomni in ga sestavlja 140 poslancey,
albanski strankarski sistem temelji na vecstrankarski
ureditvi. Vodja drZzave je predsednik, ki ga izvoli
Kuvendi vsaka 4 leta. Glavni del Kuvendija je prav
tako voljen na 4 leta. 100 predstavnikov je izvoljenih
na neposrednih volitvah, medtem ko je ostalih 40
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izbranih s pomocjo proporcionalnih volitev. Vodja
vlade je predsednik vlade, ki mu pomaga svet
ministrov. V Albaniji je zagotovljeno socialno in
pokojninsko zavarovanje.

Zgodovina

Antika — Na ozemlju danasnje Albanije Zivijo lliri, ki
jugozahodni Balkan naselijo pred Slovani, Rimljaniin
Grki.

229 pr. n. st. — DeZelo osvojijo Rimljani in jo
poimenujejo llirikum.

395 n. $.—Obmocje pride pod Bizantinskiimperij.

9. stoletje — Nadzor nad dezelami zacnejo
prevzemati Normani, AnZujci, Srbiin Benecani.

1054 — Po Veliki shizmi se severna Albanija zaveze
katolicizmu, juzna pa pravoslavju.

1478 — Turki po smrti Skenderbega osvojijo Albanijo.
Skenderbeg se jim je s fevdalci ob pomoci Rima,
Neaplja in Benetk upiral 25 let. Ko Albanija pride pod
popoln nadzor Otomanskega imperija, se kmalu
za¢ne intenzivnaislamizacija.

19. stoletje — Trenja narodov se povecujejo zaradi
turSke okupacije, iz ¢esar se porodi tudi kulturno-
politiéno gibanje Prizrenska liga, ki Zeli zdruZzeno
neodvisno Albanijo. Kmalu pride do uporov, ki
prerastejov 1. balkansko vojnoin poraz Turkov.

1912 —Albanija razglasi suvereno drzavo.

1928 - Ahmed-beg Zogu nagovori albanski
parlament s predlogom, da bi Albanija postala
kraljevinain on kralj.

1939 — Konec vladavine kralja Zogu; Albanijo osvoji
fasisti¢na Italija.

1945-1990 — Po 2. svetovni vojni je Albanija zaprta
komunisti¢na drZava, ki jo vodi Enver Hodza.

1989 — V Albaniji uvedejo druzbene in gospodarske
reforme.

1991 - Po krvavih demonstracijah je aprila sprejeta
zacasna ustava. Na poloZaj predsednika republike, ki
je bilaiz »Ljudje republike Albanije« preimenovana v



Republiko Albanijo, je znova izvoljen Ramiz Alia,
ekonomist Fatos Nano pa postane premier.

1998 — Razmere z Zvezno republiko Jugoslavijo se
zaostrujejo. Pride do spopadov med jugoslovansko
vojsko in albanskimi separatisti, Osvobodilno vojsko
Kosova. V spopadih proti Srbiji posreduje Zveza
Nato. Sprejeta je nova ustava, ki drzavo razglasi za
parlamentarno republiko, prav tako pa tudi svobodo
vere, govora, organizacije, medijev in zborovanj.

1999 — Premier postane llir Meta, ki promovira
navezavo na zahodno Evropo in vstop drZave v zvezo
Nato ter Evropsko unijo.

Znane osebe

» Mati Terezija— Svoje Zivljenje je posvetila skrbi za
pomoci potrebne; za svoje ¢lovekoljubno delo je
prejela Nobelovo nagrado za mir (1979);

e Princ Skenderbeg (pravo ime Gjergj Kastrioti) —
Simbol upora proti potujcevanju in inspiracija za
klasi¢no albansko literaturo. Njegovo Zivljenje:
vzet kot janicar, spremenjeno ime: Aleksander
(po Aleksandru Velikem) + beg (naslov za izjemne
vojaske dosezke); po njegovi smrti so njegova
druzina in somisljeniki_ce emigrirali_e na Sicilijo
inv Kalabrijo.

Migracijski tokovi

» 1468 — po smrti Skenderbega 1. migracijski tok
Albancev proti Italiji (Sicilija, Kalabrija);

» 1643-2.migracijskitok proti Hrvaski (Zadar);

e 1740-3. migracijski tok proti Ukrajini.

Kosovo

Splosno

Kosovo (albansko: Kosova ali Kosové; srbsko:
KocoBo, Kosovo; tursko: Kosova) je s strani 65. drzav
(tudi Slovenije) delno priznana celinska
parlamentarnarepublika vjugovzhodni Evropi.
Glede na Stetje prebivalstva leta 2013 na Kosovem
Zivi 2.350.000 ljudi, predvsem Albancev, pa tudi
Srbov, Turkov, Romov, Goranov, Bosancev in drugih
etni¢nih skupnosti. Glavno in najvecje mesto Kosova
je PriStina. Denarna enota je evro, ki je bila
uveljavljena brez uradnih sporazumov z EU.

Kosovo meji severno na srbsko Podunavlje in
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Podrinje, zahodno na Crno goro in juzno na Albanijo
in Republiko Makedonijo.

Uradna jezika sta albanscina in srbscina. Priznani
regionalni jeziki pa so Se: turS¢ina, goranscina,
romscinain bosanscina.

Zgodovina

1389 —Poraz Srbov v "kosovski bitki" proti Turkom pri
Gazimestanu v blizini Pristine, po katerem Srbija in
danasnje obmocje Kosova prideta pod vladavino
Otomanskega cesarstva.

1912 — Po balkanskih vojnah Kosovo postane del
Kraljevine Srbije. Del otomanske province Kosovo
(Metohija) pripade Crni gori.

1915-1916 — Kosovo med 1. svetovno vojno
okupirata Avstro-Ogrska in Bolgarija.

1918 — Po koncu 1. svetovne vojne postane Kosovo
del Kraljevine Srbov, Hrvatov in Slovencev (SHS).

1929 -S preimenovanjem Kraljevine SHS v Kraljevino
Jugoslavijo je Kosovo razdeljeno med tri banovine -
Zeto, Moravsko in Vardarsko. Vmes se pojavljajo
porocila o nasilju nad albanskim prebivalstvom. Od
leta 1918 naj bi bilo ubitih preko 12.000 Albancev in
preko 20.000 zaprtih. Za¢ne se oboroZen upor in boj
za prikljucitev albanskega prebivalstva k Albaniji.

1941 — Z okupacijo Jugoslavije med 2. svetovno
vojno Kosovo postane del Albanije, ki jo nadzira
fasisticna Italija, manjsa dela pasi prikljucita Nemcija
in Bolgarija. Albanci iz pokrajine preZenejo okoli
80.000 Srbov, okoli 10.000 Srbov naj bi bilo pobitih.
Po kapitulaciji Italije leta 1943 nadzor nad pokrajino
prevzamejo Nemci.

1944 - Osvoboditev Kosova in prikljucitev k
Federativni ljudski republiki Jugoslaviji v okviru
republike Srbije.

1974 — Z novo jugoslovansko ustavo postane Kosovo
avtonomna pokrajina v okviru Srbije z obseZno
avtonomijoin samoupravo, lastnim predsednikom in
premierjem ter sedezem v predsedstvu federacije.
Kosovo ima skoraj status republike, kar se odraza
tudi z zastopanostjo v zvezni skupscini, kjer ima (tako
kot tudi Vojvodina) le tretjino manj poslancey, kot jih
imajo posamezne republike. V 70. letih se zacnejo
prizadevanja, da bi Kosovo dobilo status republike v



okviru SFRJ. Razmerje med Stevilom Albancev in
Srbov na Kosovu se povecuje v korist prvih. S 75
odstotkov se delez Albancev povzpne na 90
odstotkov; populacija Srbov se zmanjsa na 8
odstotkov.

1981 — Protesti albanskih Studentov prerasejo v
nasilne izgrede; oblasti jih sicer hitro zatrejo, vendar
se za€nejo pojavljati vse ostrejSe etnicne napetosti.

1989 — Srbija s svojo ustavo odvzame Kosovu status
avtonomne pokrajine. ZaCne se organizirano
separatisti¢no gibanje kosovskih Albancev, ki obsega
predvsem civilno nepokors¢ino, da bi dosegli
neodvisnost Kosova. Kosovski Albanci zacnejo
bojkotirati jugoslovanske drzavne institucije in hkrati
v ilegali vzpostavijo svoje lo¢ene Sole in politicne
ustanove.

1990 — Samooklicani kosovski parlament razglasi
neodvisnost Kosova, ki jo prizna samo Albanija.
Parlament isto leto tajno sprejme ustavo Republike
Kosovo.

1992 - Kosovski parlament organizira neuradni
referendum o neodvisnosti, ki ga nadzirajo
mednarodni opazovalci. Referenduma se udelezi 80
odstotkov volilnih upravicencev, od tega jih 98
odstotkov podpre neodvisnost Kosova, vendar
mednarodna skupnost tega ne prizna.

1991-1995 — Srbija naj bi na Kosovo namestila vedje
Stevilo beguncev iz vojnih obmocij v BiH in na
Hrvaskem. Pri tem naj bi srbske oblasti zasegle vec
hi$ albanskim prebivalcem na Kosovu in v njih
namestile srbske begunce.

1995 — Po koncu vojne v BiH se zaCne organizirati
Osvobodilna vojska Kosova (OVK), ki zacne boj proti
srbskim policistom in civilistom na Kosovu. Srbske
oblasti zacnejo stopnjevati represalije in odgovarjajo
znesorazmerno uporabosile.

1998 —Srbske oblasti zaradi pritiska Zahoda obljubijo
prekinitev ognja in delni umik vojske, kar nadzirajo
tudi mednarodni opazovalci. Vendar je premirje
vedno znova krSeno tako z albanske kot srbske strani.

16. 1. 1999 — V vasi Racak odkrijejo trupla 45
albanskih civilistov, ki naj bi jih likvidirali Srbi. To je
povod za sklic mirovne konference v Rambouilletu
med Beogradom in Pristino, vendar pogajanja po
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mesecu dni propadejo in Beograd zavrne podpis
sporazuma. Kasneje se izkaze, da je bil pokol v Racku
insceniran.

24. 3. 1999 — Zveza Nato sprozi letalske napade na
Zvezno Republiko Jugoslavijo. 78-dnevno
bombardiranje vkljucuje vse vrste ciljev - od vojaskih
objektov do mostov, tovarn, vladnih ustanov in celo
stavbo RTV Srbija. Iz Kosova pobegne ali je pregnanih
ve¢ kot milijon albanskih beguncev. Po razli¢nih
ocenah je ubitih od 10.000 do 12.000 Albancev in
okoli 3000 Srbov. Do najhujsih pokolov albanskih
civilistov pride prav med bombardiranjem Nata. Srbi
unicujejo kulturno dedis¢ino kosovskih Albancev -
unicenih ali oskrunjenih je preko 200 dzamij.
Podobno Albanci unicijo vec srbskih pravoslavnih
cerkvainsamostanov.

10. 6. 1999 — Varnostni svet ZN sprejme resolucijo
1244, s katero se koncajo napadi Nata, uvede civilna
misija ZN na Kosovu (UNMIK) in mirovne sile Kfor,
Srbija pa se umakne iz Kosova. Zatem pa Albanci
napadejo Srbe na Kosovem, zaradi ¢esar jih vecina,
po neenotnih ocenah od 65.000 do 250.000,
pobegne v Srbijo. Na Kosovem naj bi sicer ostalo
okoli 100.000 Srbov, predvsem na severu, vendar jim
Albanci ne zagotavljajo nobenih posebnih pravic.

2001 — UNMIK na Kosovem uvede prehodne oblasti
in prve svobodne volitve kosovskega parlamenta.
Kosovo dobi vlado in predsednika. Zacne se
vzpostavljati multietni¢na kosovska policija.

Marec 2004 — Izbruhnejo hudi etni¢ni nemiri. Zaneti
jih manjsi incident, v katerem umreta albanska
otroka. Razjarjene albanske mnozZice zacnejo
unic¢ujo€ pohod proti Srbom, v katerem je pozganih
veC¢ sto hiS, srbskih pravoslavnih cerkva in
samostanov, pa tudiobjektov ZN.

2006 — Zacnejo se pogajanja med Beogradom in
PriStino o prihodnjem statusu Kosova. Kosovski
Albanci zahtevajo neodvisnost, Srbi Zelijo ohraniti
suverenost nad Kosovom. Pogajanja propadejo.

2007 — Posebni pogajalec ZN za Kosovo, Martti
Ahtisaari, predstavi predlog reSitve vprasanja
statusa Kosova, in sicer "nadzorovano neodvisnost"
s pomembnimi dolocili zas¢ite manjsin. Porocilo naj
bi bilo podlaga za resolucijo Varnostnega sveta ZN,
vendar Rusija nasprotuje resitvi. Poleti sledi nov krog
pogajanj, ki pa se decembra zakljuci z ugotovitvijo,



daresitve na pogajanjih ne bo mogoce doseci.

17. 2. 2008 — Po neuspesnih pogajanjih o ustavhem
statusu Kosova pod pokroviteljstvom Zdruzenih
narodov prehodna kosovska vlada enostransko
razglasi neodvisnost od Srbije in se poimenuje
Republika Kosovo (albansko: Republika e Kosovés,
srbsko: Penybnuka Kocoso, Republika Kosovo).

Znane osebe

Adem Demagi — Pisatelj in politik, ki je bil zaradi
svoje kritinosti do polozaja albanske etni¢ne
manjsine v Jugoslaviji in komunisti¢ne vladavine
Josipa Broza Tita zaprt 28 let. Smatra se ga kot
»kosovskega Nelsona Mandelo«.

Ibrahim Rugova — Jezikoslovec in politik, tudi
nekajletni predsednik Kosova. Je ustanovitelj
prve kosovske politicne stranke, pod njegovim
vodstvom je Kosovo leta 1990 razglasilo
neodvisnost. Zaradi njegovega potrpezljivega in
miroljubnega politicnega pristopa do resevanja
srbsko-kosovskega vprasanja, je dobil nadimek
»Kosovski Gandhi«.

Albanska kultura

Tradicionalna arhitektura —V ¢asu komunizma je
ta skoraj v celoti izginila. Stara mestna jedra in
trznice so bile skoraj v celoti nadomescene z
bles¢e¢imi socialisticnimi objekti in Skatlastimi
stanovanjskimi bloki. Moseje in cerkve so bile
transformirane v posvetne objekte in dana jim je
bila posvetna vsebina, npr. postale so
telovadnice, kinaitd.

Kulinarika — Albanijo je v ¢asu komunisti¢ne
diktature pestilo pomanjkanje, kar je na
kulinariko vplivalo zelo slabo. Tradicionalne jedi
so se ohranile predvsem skozi tiste ljudi, ki so
emigrirali. Albanska kuhinja sicer temelji na
mesnih jedeh. Znani so po izjemni gostoljubnosti
in za goste_je pripravijo toliko hrane, da bi
»zadostovalo za celo vojsko«, pa ceprav to
pomeni, da so gostitelji_ice naslednji dan brez
hrane.

Enakopravnost spolov — Albanska druzba je
patriarhalno usmerjena. Pri rojstvih so zaradi
dedovanja Se danes bolj zazeleni fantje kot
dekleta. Emancipacija Zensk se je pricela v ¢asu
komunizma. Danes se Zenske v zadovoljivi meri
vklju€ujejo v javno Zivljenje, se zaposlujejo in
izobrazujejo.

Zakonske zveze — Zakonsko zvezo lahko sklepajo

77

heteroseksualni pari. Sicer pa je poroka zelo
pomemben dogodek v albanski kulturi. Poro¢na
slovesnost z velikim Stevilom svatov_inj (od 200
do 1000) traja vec dni.

Krvno mascevanje — Izhaja iz fevdalnih,
srednjeveskih zakonikov domacega in obicajnega
prava (»kanun« - dokument, ki je urejal razmerjav
druzini, zakonu, pri vzreji Zivine, delu, lastnini in
verovanju ter razsojal pri oskodovanju in casti;
danes pa je le Se pretveza za licenco za ubijanje).
Po padcu komunizma, ki je to izrecno
prepovedoval, se je ta praksa ponekod ponovno
zaCela uveljavljati. Po tem arhai¢nem, skoraj pet
stoletij in pol starem dokumentu je Se danes
vsakomur dovoljeno, da vzame pravico v svoje
roke, da svojega prednika prej ali slej maséuje
tako, da ubije enega moskih potomcev njegovega
morilca. Ker naj bi veljalo, da »dolZnika« (razen v
redkih primerih njegove izrazite arogance) ni
¢astno umoriti za zidovi njegove hise, kjer se sme,
kot zapoveduje kanun, skrivati vse Zivljenje, so
potomci na mascevanje navadno pripravljeni
Cakati tudi desetletja in Sele Cez Sestdeset ali
sedemdeset let z vrstniki poracunajo spore, v
katere so se zapletli njihovi pradedje. Seveda prav
ni¢ ne Steje, kateri od prednikov je takrat imel
prav. Steje le, kdo je koga ubil. Precej druzin zaradi
krvnega mascevanja pobegne v tujino in tam ¢aka
naspravo s pomocjo organizacije za mediacijo.
Religija — Med komunisti¢no vladavino je bila
verska svoboda ukinjena in razglasen ateizem. Za
albansko kulturo danes so znacdilne predvsem tri
veroizpovedi: katolicizem, islam in pravoslavje oz.
ortodoksija.

Literatura — Leta 1555 izide 1. albanska knjiga (5
let za Trubarjevim Katekizmom in Abecedarjem).
Vzpon na literarnem podrocju je obelezen v drugi
polovici 19. stoletja, v ¢asu pomladi naroda
(»Rilindja«), za katero je znacilen romanticni
nacionalizem. Na zacetku 20. stoletja so bili
postavljeni temelji za nekoliko bolj sofisticirano
literaturo, ki se je kazala predvsem v poeziji. V
¢asu komunizma je bila literatura predvsem
prosocialisti¢na.

Opomba 4: Informacij o zgodovini Albanije in
Kosova ter o krvnem mascéevanju vodja ne podaja
udelezencem_kam Uric. V gradivo so te vkljucene
zato, da izobrazZevalci_ke dobijo ¢im bolj celostno
sliko o Albaniji, Kosovu in albanski kulturi ter te
informacije pri izvajanju Uric medkulturnega
dialoga vkljuCujejo po potrebi.



Povezave slovenske in albanske kulture

« Albanologi v Sloveniji — Matija Cop, Franc
Miklosi¢ — predavala sta albanski jezik na Dunaju
za potrebe Avstro-Ogrske; Rajko Nahtigal — 1.
rektor Ljubljanske univerze, pomagal je pri
pisanju ene izmed albanskih slovnic; Marko Snoj
avtor dela Kratka zgodovina albanske slovnice;
Nikola Berishaj avtor Albansko-slovenskega
slovarja.

eV Ljubljani od leta 1989 izhaja albanski ¢asopis
Alternativa.

Uporabljeni viri in viri za dodatni studij:

......

intersekcijska diskriminacija, 2009, R. Kuhar,
Ljubljana: Mirovni institut

e SEEMIG bilten, Upravljanje z migracijami in
njihovimi ucinki v JV Evropi, Novice st. 4, maj
2014

» http://www.everyculture.com/A-
Bo/Albania.html

» http://sl.wikipedia.org/wiki/Albanija

» http://sl.wikipedia.org/wiki/Kosovo

» http://sl.wikipedia.org/wiki/Mati_Terezija

» http://www.mladina.si/49410/krvno-
mascevanje-v-21-stoletju/

» http://mergersandacquisitionreviewcom.blogsp
ot.com/2011/05/will-albania-be-new-
exploration-hotspot.html

» http://bs.wikipedia.org/wiki/Albanija

» http://www.delo.si/clanek/55080

» http://www.rtvslo.si/svet/kosovska-drzava-ni-
sivni-pojav-med-albanijo-in-srbijo/223749

e http://www.rtvslo.si/slovenija/namesto-boja-za-
pravicnost-se-siri-nestrpnost-proti-
priseljiencem/358431

» http://www.mladina.si/161225/kako-postanes-
emigrant/?utm_content=buffer9a6b7&utm_me

dium=social&utm_source=facebook.com&utm
campaign=buffer

* http://www.seemig.eu/Database/HTML/1_Immi
grants_flow 1 1 1 1.html

* http://www.seemig.eu/Database/HTML/1_Immi
grants_flow 1 1 1 3.html

* http://www.dnevnik.si/slovenija/slovenija-vse-
bolj-postaja-ciljna-drzava-migrantov

* http://www.mss.gov.si/fileadmin/mss.gov.si/pag
euploads/podrocje/odrasli/Programi/Program_o
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drasli_ZIP.pdf
http://www.ess.gov.si/ files/5164/Smerokaz.pdf

http://www.rtvslo.si/svet/italiji-se-priblizuje-
nova-ladja-brez-posadke-z-najmanj-400-
migranti-na-krovu/354873
http://www.rtvslo.si/slovenija/za-migrantske-
delavce-je-vsaka-varnost-le-iluzija/364049
http://www.infotujci.si/s/23/s0%C5%BEitje-za-
skupno-rast
http://www.infotujci.si/v/34/delovno-dovoljenje
http://www.ess.gov.si/o_zrsz/projekti_zavoda/p
rojekt?aid=122
http://www.rtvslo.si/mmc-podrobno/begunske-

zgodbe/367664

Mladinski svet Obcine Slovenske Konjice, 2015

Kontakt: info@msosk.si, karmen.kukovic@msosk.si




Hours of intercultural dialogue - model migrants

Target group

* Youngstersaged between 12 and 15.
Structure of Hours of intercultural dialogue

First part (45 min) — taking the test of acceptance
of diversity;

second part (45 min) — didactic activity
“Mirésevini” (pronunciation »mirasevini«,
translation »welcome«);

third part (45 min) — discussion with a
representative(s) of migrants (45 min).

First part of the workshop

Taking the test of acceptance of diversity - you can
find the description of this activity and the material
at the beginning of the part of this publication which
offersinstructions for the implementation of models
Hours of intercultural dialogue. The first part of
every educational model starts the same regardless
of the theme.

Second part of the workshop
Objectives of the didactic activity “Mirésevini”

To enable circumstances for the participants to
identify with migrants' social reality;

to offer conditions for an effective reflection
about the relations between the majority
population and migrants;

to enhance critical thinking;

to encourage active involvement against
discrimination or in promotion of acceptance of
migrants.

Time of implementation of activity
“Mirésevini”

Duration of the activity is 45 min:

» teaching four useful expressions in Albanian
language without any translation in English or
mother tongue of the participants followed by a
lecture about characteristics of Albanian culture
and history in Albanian language without any
translation in English or mother tongue of the
participants. (15 min);
short oral examination of the gained knowledge
of Albanian culture and history after the lecture

in Albanian language and a short discussion
about the experience of the participants — the
examination and discussion is done in English or
mother tongue of the participants (5 min);
teaching four useful expressions in English or
mother tongue of the participants followed by a
lecture about characteristics of Albanian culture
and history also in English or mother tongue of
the participants (15 min);

short oral examination of the gained knowledge
of Albanian culture and history after the lecture
in English or mother tongue of the participants
and a discussion about the experience of the
participants (10 min).

Notel: At least one of the implementers of the
workshop needs to speak fluidly Albanian and
English or mother tounge of the participants. There
is a PowerPoint presentation for the implementer to
use for his or hers lecture and is available on the
projects’ web page: www.mamd.si in the English
section - Publications and video. Otherwise this
model can be adjusted for informing about any
culture. It depends on the social reality and needs of
the countryin which the workshop isimplemented.

Steps of implementation of activity
“Mirésevini”

e The leader of the workshop should attend to this
theme with responsibility and awareness that he
or she will not offend or overexpose migrants
that could be participatingin the workshop.

e The leader says to the participants that in this
part of the workshops they should imagine that
from that moment on they are in Kosovo. Their
families immigrated there and this is their first
day at school. Their new teacher will greet them,
teach them a few useful expressions in Albanian
language and they will also get some information
about Albanian culture and history (Albanian
cultureis also Kosovo culture). The circumstances
of the lesson will be the same as they are when
children of immigrants start their lessons in
schools in the country the workshop is
implemented in. He or she doesn't say that the
lesson will be in Albanian language without
translation.

* The leader invites the implementer of the lesson
into the room, in which the workshop is carried
out, shortly introduces him or her in English or




mother tongue of the participants and
afterwards takes a place among the participants
and doesn't say anything or give comments until
the implementer has finished with the lesson in
Albanian language. He or she observes the
participants carefully so that he or she can use the
observations regarding their reactions and
behaviourinthe discussion later.
The implementer carries out the lessons using
the mentioned PowerPoint presentation. If any of
the participants asks him or her something or
comments the lesson, he or she replies as if he or
she doesn't understand English or mother tongue
of the participants and addresses the participants
only in Albanian language. This way the
participants can get a good example of the
position in which the migrants who don't speak
the official language of the country they
immigratedtoare.
When the implementer finishes with the lesson in
Albanian language, the leader tests the gained
knowledge of the participants in English or
mother tongue of the participants. He or she
doesn't reveal that the implementer speaks also
fluidly English or mother tongue of the
participants. The leader asks the participants:

- what they learned in the lesson about

Albanian culture;

- if something was specifically interesting
regarding the content;

- if they have any questions about Albanian
cultureregarding the lesson.

e The leader can shortly comment on the quantity
and quality of the information the participants
give in the test and then he or she states that
maybe if the lesson would be given in the way
that will follow shortly their knowledge and
understanding would be better. He or she gives
the word back to the implementer who does
everything as before only in English or mother
tongue of the participants. If the second part of
the lesson is given in the mother tongue of most
of the participants, the second part in the
PowerPoint presentation that is in English should
be translated accordingly.

After the lesson is done the leader again tests the
participants' gained knowledge. Of course the
results will probably be much better because this
time everyone understood everything. The
leader connects this fact to how it would be if also
the immigrants would have the chance to follow
the lessons in their mother tongue for a few
months before they learned the official language

of the country to which they immigrated and
what kind of effect it would have on their
integration in the new society and their personal
and professional development and the
development of the society in general. Through
this the leader enlightens the actual position and
possibilities of the immigrants in the country and
the position of teachers which have to teach the
immigrants the content of their subject but don't
know their mother language. And even if they did
know, how that would impact on the amount of
the content that could be given within one lesson
and the goals that are set to reach in the formal
curriculum.

Theleaderalso asks the participants how they felt
during the first and during the second part of the
lessons and asks the implementer how it was for
him or her. With this the circumstances for the
third part of the workshop are set.

Third part of the workshop

Objectives of the discussion with the
representative of LGBT - community

Enable participants to get first-hand information
about migrations;

break prejudices and stereotypes about
migrations;

offer a positive experience with the
representatives of immigrants from different
countries;

offer circumstances for a reflection about the
impact of political (enabling and disabling of
integration), economical (needs and the
structure of labour market) and historical
background on migrations.

Duration of the discussion
e 45 minoruntil the discussion holds.
Explanation of the activity

In the third part of the workshop a discussion with
guests - representatives of immigrants is foreseen. It
is desired that the guests are open to all/or most
guestions about their experience and background of
their migration. With a consistent speaker it can be
enabled that the stereotypes, prejudices and false
concepts, which are a result of populist policies, of




the participants concerning the immigrants are put
under the question mark.

Media rarely offer consistent information about
migrations and in school systems it's rare to find
systematic ways for a soft integration of immigrants.
So the acquainting between the majority and
immigrant culture is often left to spontaneous
interactions. Technically there is nothing wrong with
that but it's not acceptable to leave the integration
process only to chance because this process can
easily turn into tendencies for assimilation,
discrimination or exploitation of immigrants.
Therefore the workshop Hours of Intercultural
Dialogue is an excellent opportunity to acquire key
and credible first-hand information. It is also a fact
that we can't speak about minorities without
minorities.
To make the experience of the participants as diverse
as possible it is recommended that 3 or 4 guests are
selected and that at that the following is considered:
e each guest should be from a different country
with different reasons for migration (for example
there should be people that emigrated to survive
(from the survival zone) and guests that
emigrated to raise their quality of life (from the
quality zone);
the group of guests should be gender balanced;
the guests should have different experience
(positive and/or negative) regarding the inclusion
into anew society;
when selecting the needs of a certain
environment, in which the workshop is taking
place, are takenin consideration;
toinclude current social disclosures on the theme
migrations when discussing.

If the participants will not have questions for the
guest(s) it is recommended that the leader
moderates the discussion by following these starting
points:
What are the reasons for emigrating from your
home country?
What is your experience of inclusion into the
culture of the country ofimmigration?
What are the possibilities of preserving and the
development of your primary culture in the
country ofimmigration?
What are the possibilities of education and
advanced studying in the country of
immigration?
What is your experience in learning the official
language of the country of immigration?

What is your experience regarding the labour
market of the country of immigration?

Do youwantorcanreturntoyour home country?
Can you give an example of a positive experience
regarding the inclusion into new society and the
legislative system of the country ofimmigration?
Do you have any suggestions for improvement of
the position of immigrants in the country, if you
think of course thatimprovementis needed?
What are the relation and the policy towards the
immigrantsin your home country?

Material for the facilitators of Hours of
intercultural dialogue —migrants

Terms

migration —can be internal (inside the country) or
external (international);

emigration — moving out from one's home
country because of political, economic, religious
orotherreasons;

immigration — moving to an area or country
because of political, economic, religious or other
reasons;

remigration — return or moving back to home
county;

migrant—a person, who leaves his or hers country
to live in another in order to get a job, study or
otherreasons;

refugee — a person, who is outside his home
country because of grounded fear to be
persecuted on behalf of his or hers race, religion,
ethnicity, appurtenance to a specific group of
people or affiliation to a certain political stream
and therefore can't live in his home country or
because of fear doesn't want to enjoy the
protection of that country. On behalf of these
reasons he or she has the right to international
protection.

The asylum applicant—a person, who claims to be
a refugee and seeks international protection
because of persecution or warin his or hers home

country.




Albania

General information

Republic of Albania or Albania (Albanian
»Shqipéria«, which means the land of eagles) is a
country in south-eastern Europe. The eagle —
Albanian »shqipe«is a part of Albanian folklore and a
symbol of freedom and heroism. Albanians call
themselves »Shgipétar«, which means sons of
eagles. Albania got its name between 8" and 11"
century after the ethnic group »Albanos«. In the
North Albania borders with Monte Negro, in north-
east on Kosovo, in the east on Republic of
Macedonia, in the south on Greece, in the west on
Adriatic sea and in south-west on lonian sea. The
capital city is Tirana. In the year 1908 the Albanians
adopted their script, which was based on Latin. The
official language in Albania is Albanian. In certain
areas because of minority groups also Greek and
Macedonian language are official.

Assessment of population in the year 2013 was
3.204.000. Population in Albania is quite
homogeneous regarding the ethnic background.
About 95 % of the population is Albanians, then
there are Greeks (3 %) which are acknowledged as a
minority and people of other ethnicities. A lot of
Albanians live in Kosovo (2.350.000), others in Serbia
(150.000), Republic of Macedonia (500.000), ltaly
(200.000) and Greece (650.000).

Currency in Albania is Lek (1€ is approximately 140
Lek). Economy of Albania is one of the least
developed in Europe. Half of the population makes a
living with activities of the primary sector of the
economy- agriculture and stockbreeding, one fifth
of the population emigrated. Albania has some
natural resources like chrome, copper, nickel, oil and
natural gas. Strategies of development include the
revival of tourism.

Albania is regarding the political regulation a
democratic republic. People's parliament named
“Kuvedi” is unicameral and consists of 140
parliamentarians. Albanian party system is based on
a multi-party regime. The leader of the country is the
president, which is elected by Kuvedi every 4 years.
The main part of Kuvedi is also elected every 4 years.
100 members are elected through direct elections
and 40 members through proportional elections.
The leader of the government is the premier which is
consulted by the Council of Ministers. In Albania
social security and pensions are guaranteed.

History

Antique—The land of today's Albaniais populated by
lllyrians which inhabited southwest Balkan before
the Slavs, Romans and Greeks.

229 BC — The land is conquered by Romans and
named “Illyricum”.

AD 395 — The land comes under the Byzantine
Empire.

9" Century — The control over the land is taken by
Normans, Serbs and Venetians.

1045 — After the “Big shizma” north Albania binds to
Catholicism, south to Orthodoxy.

1478 — Turks take over Albania after the death of
Skenderbeg. Lastly mentioned and the feudal lords
resisted the Turks with the help of the cities of Rome,
Napoli and Venice for 25 years. But after the
takeover of Ottoman Empire intensive Islamisation
starts.

19" Century — Conflicts between nations start

because of Turkish occupation and cultural-political
movement “Prizren league” arises, which demands
united independent Albania. Soon it comes to
revolts which develop into 1" Balkan war and the
defeat of Turks.

1912 - Albaniaannounces a sovereign state.

1928 — Ahmed-beg Zogu addresses the parliament
and proposes that Albania should become a
kingdom and he king.

1939 — End of the reign of king Zogu; Albania is
occupied by fascistic Italy.

1945 - 1990 — After the 2™ World war Albania is a
closed communistic country lead by Enver Hoxha.

1989 — In Albania social and economy reforms are
introduced.

1991 - After bloody demonstrations in April
temporary constitution is accepted. To the position
of the president of the republic, which was renamed
from People of Republic of Albania to Republic of




Albania, is once more elected Ramiz Alia; the
premiere becomes economist Fatos Nano.

1998 — Relations with Federative Republic of
Yugoslavia aggravate and it comes to a series of
engagements between the Yugoslav army and
Albanian separatists, Liberation army of Kosovo.
NATO intervenes in the attacks against Serbia. New
constitution is accepted which proclaims the
country as a parliamentary republic and also the
freedom of religious beliefs, speech, organising,
media and assembly.

1999 — The premiere becomes Ilir Meta, who
promotes connecting to Western Europe and joining
NATO and the EU.

Celebrities

Mother Teresa — Devoted her life to taking care
for people who needed help; received a Nobel
prize for peace for her humanitarian work (1979).
Princ Skenderbeg — His real name was Gjergj
Kastrioti. He is a symbol of resistance against the
Ottoman Empire and inspiration for classical
literature. His life: taken as a janissary, name
change: Alexander (after Alexander the Great) +
beg (title for exceptional achievements in
warfare); after his death his family and adherents
emigrated to Sicily and Calabria.

Migration flow

1468 — after the death of Skenderbeg 1" migration
flow of Albanians to Italy (Sicily and Calabria);

1643 —2" migration flow to Croatia (city of Zadar);
1740-3" migration flow to Ukraine.

Kosovo
General

Kosovo (Albanian: Kosova or Kosové; Serbian:
KocoBo, Kosovo; Turkish: Kosova) is by 65 countries
partially acknowledged independent parliamentary
republic in south-eastern Europe. According to the
population count in 2013 in Kosovo live 2.350.000
inhabitants, mostly Albanians. Other ethnicities are
Serbian, Turkish, Roma, Goran, Bosnian and other.
The capital city is Pristina, currency Euro, which was
enforced without any formal agreements with the

EU. Kosovo borders in the north on Serbia, in the
west on Monte Negro and in the south on Albania
and Republic of Macedonia. Official languages are
Albanian and Serbian. Acknowledged regional
languages are also: Turkish, Goran, Roma and
Bosnianlanguage.

History

1389 — Defeat of Serbs in “Kosovo battle” against
Turks near Pristina after which today's Serbia and
Kosovo come under the Ottoman Empire.

1912 — After the Balkan wars Kosovo becomes a part
of Kingdom of Serbia. A part of Ottoman province of
Kosovo (“Metohija”) comes under the management
of Monte Negro.

1915 - 1916 — Kosovo is during the 1" World war
occupied by Austro-Hungarian Monarchy and
Bulgaria.

1918 — After the end of 1 World war Kosovo
becomes a part of the Kingdom of Serbs, Croats and
Slovenes (SHS).

1929 — With the renaming of Kingdom of SHS to
Kingdom of Yugoslavia Kosovo is divided among
three ban's domains — Zeta, Moravsko and
Vardarsko. At that time there were some reports
about violent acts against the Albanians. From the
year 1918 till 1929 it is supposed that more than
12.000 Albanians were killed and over 20.000
imprisoned. Armed resistance and engagement
starts with aspirations for uniting Kosovo and
Albania.

1941 - With the occupation of Yugoslavia during the
2" World war Kosovo becomes a part of Albania who
is controlled by fascistic Italy, smaller parts are
attached to Germany and Bulgaria. Albanians drive
off about 80.000 Serbs and it is assumed that around
10.000 Serbs were killed. After the capitulation of
Italy in the year 1943 the control over the land is
taken by Germans.

1944 - Liberation of Kosovo and joining with
Federative peoples' Republic of Yugoslavia under the
governance of Republic of Serbia.

1974 - With a new constitution of Yugoslavia Kosovo
becomes an autonomous province within Serbia




with comprehensive autonomy and self-
government, own president and premiere who sits
in the presidency of Federation. Kosovo nearly has a
status of a Republic, which is shown also through
representation in Federal Assembly in which Kosovo
has just one third less parliamentarians than other
Republics. In the 70's the aspirations start that
Kosovo would also get the status of a Republic within
SFRY. In this era the number of Albanians in Kosovo
grows in comparison to the number of Serbs which
reduces by 8 %.

1981 — Demonstrations of Albanian students turn
into violent riots. The government suppresses the
riots but consequently frequent ethnic tensions
arise.

1989 — Serbia with its' constitution withdraws the
status of autonomous province which results in
separatist movement of Kosovo Albanians which
manifests in civil disobedience in order to achieve
the independency of Kosovo. Kosovo Albanians start
to ban Yugoslav public institutions and illegally
establishing their own schools and political
institutions.

1990 - Self-proclaimed Kosovo parliament
announces the independence of Kosovo, which is
acknowledged only by Albania. Parliament in this
year secretly accepts also the constitution of Kosovo.

1992 - Kosovo parliament organises unofficial
referendum for independence of Kosovo which is
supervised also by international observers.
Referendum activates 80 % of voters of which 98 %
support the independency but the country’s
independence is still not acknowledged by
international community.

1991 - 1995 —Serbia should apparently place a larger
number of Serbian refugees from the war areas in
Bosnia and Hercegovina in Kosovo and Croatia.
Supposedly to do that Serbian government
confiscated a number of houses of Albanians in
Kosovo.

1995 — After the war in Bosnia and Hercegovina
Liberation army of Kosovo (OVK) starts to form and
starts actions against Serbian police and civilians in
Kosovo. Also Serbian government starts to graduate
repression and answers with disproportionate use of
force.

1998 — Because of the pressure coming from the
West Serbian government promises to stop the
violence and partial army retreat which is supervised
also by international observers. But truce is
constantly violated by Serbian as well as by Albanian
side.

16. 1. 1999 — In the village “Racak” 45 bodies of
Albanian civilians are discovered supposedly killed
by Serbs. This is the reason for the assembly of a
peace conference in Rambouillet, but the
negotiations fail after one month and Serbia declines
to sign the agreement. Later it turns out that the
slaughter was staged.

24. 3. 1999 — NATO alliance launches the attack on
Federative Republic of Yugoslavia. The bombing lasts
78 days and includes different types of targets like
army buildings, bridges, factories, governmental
buildings and media buildings. Nearly 1 million
Albanian refugees flee from Kosovo. Different
assessments say that around 10.000 — 12.000
Albanians and 3000 Serbs were killed. Violence,
destruction of cultural inheritance and killings
between Serbs and Albanians reach the peak just
during NATO bombings.

10. 6. 1999 — UN Security Council adopts resolution
1244 with which NATO attacks end and a UN civilian
mission in Kosovo (“UNMIK”) starts and peace forces
KFOR move in. Serbs retreat from Kosovo. After that
the Albanians attack the Serbs in Kosovo and
according to some assumptions about 65.000 to
250.000 Serbs flee to Serbia. Around 100.000 Serbs
still remain in Kosovo, mostly in the north, but
Albanians don't assure them any special rights.

2001 — UNMIK adopts transitional authorities in
Kosovo and implements first free elections for
Kosovo parliament formation. Kosovo gets a
government and a president. Multi-ethnic Kosovo
police forceis formed.

March 2004 — Ethnic riots start as a consequence of
an incident in which two Albanian children die.
Enraged Albanian crowds start destructive march
against Serbs in which hundreds of houses are
burned, Serbian Orthodox churches and convents
and also UN buildings.

2006 — Negotiations regarding the future status of




Kosovo between Beograd and Pristina start. Kosovo
Albanians demand independence and Serbs want to
maintain sovereignty over Kosovo. The negotiations
fail.

2007 — Special UN negotiator for Kosovo Martti
Ahtisaari introduces a proposal for resolving the
issue of Kosovo's status — a supervised
independence with relevant provisions for the
protection of minorities. The report should be the
base for the resolution of UN Security Council but
Russia opposes the given solution. In the summer
time a new round of negotiations start which end in
December with the conclusion that the solution is
not accomplishable.

17. 2. 2008 — After unsuccessful negotiations about
the constitutional status of Kosovo under the UN
patronage transitional authorities one-sidedly
declare independence from Serbia and name the
country Republic of Kosovo (Albanian: Republika e
Kosovés, Serbian: Penybnuka KocoBo, Republika
Kosovo).

Celebrities

e Adem Demagi — Writer and politician, who was

imprisoned for 28 years because of his criticism
towards the position of Albanian minority in
Yugoslavia and Tito's communist regime. In
Kosovo he is considered as Kosovo Neslon
Mandela.
Ibrahim Rugova — Linguist, politician and for
several years the president of Kosovo. He's the
founder of the first Kosovo political party. Under
his leadership Kosovo declares independency in
1990. Because of his patient and peaceable
political approach regarding the effort to solve
Serbian-Albanian issues he is considered as
Kosovo Ghandi.

Albanian culture

e Traditional architecture — Almost disappeared
during the communist regime. Old town centers
and markets were almost entirely replaced by
shiny objects and boxy socialist apartment
blocks. Mosques and churches were transformed
into cultural and sports facilities like gyms,
cinemas.

Culinary — In Albania during the communist
dictatorship people struggled with overall

deficiency which had a negative impact on
culinary. Traditional dishes were preserved
through people that emigrated. Albanian culinary
is based on meat dishes. Albanians are famous for
their hospitality and are known that for the
guests they prepare so much food, that it would
be enough for the “whole army” no matter if that
means that they themselves are left without food
the next day.
Gender equality — Albanian society is patriarchal.
Because of inheritance still male babies are more
wanted than female. Emancipation of women
began during the communist regime. Nowadays
women are fairly included in publiclife, education
andlabour market.
Marriage — Matrimonies are allowed between
heterosexually oriented partners and a wedding
is a very important event in Albanian culture. It
can last a few days hosting from 200 to 1000
guests.
Blood vengeance - It comes from feudal,
medieval codes of domestic and customary law —
“kanun”. This is a document which regulated
relations in the family, marriage, in
stockbreeding, work, property, beliefs and was a
base for judgement when it came to conflicts or
issues regarding honor. Today it's just a pretext for
alicense to kill. The communist regime prohibited
it but afterits' fallit came back to practicein some
places. So according to this archaic, almost 5
centuries old document it is still allowed that
anyone can take justice in his own hands and
avenges his ancestor in a way that he kills one of
the male descendants of the murderer. Kanun
forbids killing the “debtor” inside his house
(except in cases of his extreme arrogance)
because that's considered to be dishonorable.
That means that male descendants can hide their
whole lives inside the walls of their house. The
avengers are therefore prepared to wait for
decades and can for example “even the score”
because of the conflicts of their grand-
grandfathers in 60 or 70-year time. It doesn't
matter if anyone remembers what the conflict
was about or who was right. Only who killed last
counts. A lot of families flee from the country and
wait abroad for settlement of the conflict by using
organizations for mediation.
Religion—During the communist regime religious
freedom was abolished and atheism declared. In
Albanian culture today three religions are
prevailing: Catholicism, Islam and Orthodoxy.

« Literature — In the year 1555 1" Albanian book




was published. Development in literature started

in 19" Century in the time of the spring of the
nation “Rilindija” for which romantic nationalism
is characteristic. At the beginning of 20" Century
the base for a more profound literature was set
which was reflected mainly in poetry. During the

communist regime literature was mainly pro-
socialistic.

Note 2: The leader doesn’t give the participants of
Hours of intercultural dialogue information about
Kosovo and Albanian history and about blood
vengeance. The information are given only in order
for the facilitators to gain as much information and
understanding of Albanian culture as possible and
then useitaccordingtothe situation or needs.

Used sources:

http://www.everyculture.com/A-Bo/Albania.html
http://sl.wikipedia.org/wiki/Albanija
http://sl.wikipedia.org/wiki/Kosovo
http://sl.wikipedia.org/wiki/Mati_Terezija
http://www.mladina.si/49410/krvno-mascevanje-v-
21-stoletju/
http://mergersandacquisitionreviewcom.blogspot.c
om/2011/05/will-albania-be-new-exploration-

hotspot.html
http://bs.wikipedia.org/wiki/Albanija

http://www.delo.si/clanek/55080
http://www.rtvslo.si/svet/kosovska-drzava-ni-sivni-
pojav-med-albanijo-in-srbijo/223749

Author:
Local Youth Council of Slovenske Konjice, 2015

Contact: info@msosk.si, karmen.kukovic@msosk.si




Urice
medkul turnega

dialoga - P
modelromska  ©
kultura

Hours of
intercultural
dialogue -
model Roma
culture

!
Pogovor z gostom/gostjo na delavnici je bil poucen in mi je
bilzelovieé. 3.6, . lepa

| P




Urice medkulturnega dialoga

Ciljnaskupina
e Miladistarimed12in15]et.
Struktura Uric medkulturnega dialoga

e 1. del (45 min) — reSevanje testa sprejemanja
razlicnosti in obravnava pojmov povezanih z
medkulturnostjo;

e 2. del (45 min) - didakti¢na aktivnost
»lzsiljevanje«;

« 3. del (45 min) — pogovor s predstavnicami_ki
romske kulture.

Prvi del delavnice

ResSevanje testa sprejemanja razlicnosti: opis
aktivnosti in gradivo za izvedbo najedete na zacetku
dela, ki vkljuCuje metodologijo Uric medkulturnega
dialoga. Prvi del Uric se ne glede na temo oziroma
model zacne enako.

Drugi del delavnice
Cilji Studije primera zigro vlog »lzsiljevanje«

e Zvisati raven poznavanja in razumevanja romske
kulture;

e ponuditi pogoje za razmislek o odnosu vecinske
populacije in medijevdo romske kulture;

e spodbuditi udelezence ke, da se vzivijo v kozZo
pripadnikov_cromske kulture;

e spodbuditikriti¢no razmisljanje;

e spodbuditi k premisljenemu in aktivhemu
delovanju proti diskriminaciji pripadnikov_c
romske kulture;

* medijsko opismenjevanje.

Specifikacija ¢asovne izvedbe studije primera z
igro vlog »lzsiljevanje«

Trajanje aktivnostije 45 min. Podrobna specifikacija:

e izborpetih udelezencev_kzaigrovlog (1 min);

e skupina petih udeleZzencev_k, ki postanejo
igralci_ke, s pomoénikom_co vodje zapusti
prostor izvajanja delavnice in se pripravi na
mimic¢no igro vlog; vodja s preostalimi
udelezenci_kami izvede didakticno aktivnost
»Antonioin Ali« (20 min);

model romska kultura

e uprizoritev mimicne igre vlog »lzsiljevanje« (4
min);

* igralci_ke pod vodstvom pomocnika ce vodje
razmislijo in zapiSejo svoje obcutke ob igranju
vloge; vodja preostalim udeleZzencem_kam, ki
postanejo novinarji_ke, da nalogo, da napisejo
Casopisni ¢lanek o videnem (10 min);

e porocanje novinarjev_k ter porocanje igralcev_k
in zakljucek aktivnosti (10 min).

Material potreben za izvedbo studije primera z
igrovlog

» Adlistiz navedbamivlogizigre vlog (vsaka vloga je
na dvehizvodih - D=dijak, R=Rom, P=policaj);

e selotejp;

e A3 listi z natisnjenimi glavami oziroma logotipi
razlicnih c¢asopisnih hi$ (Pripravijo se logotipi
objektivnih in »rumenih« casopisov, ki izhajajo na
nacionalni ravni. Pri tem se izbira npr. med
Casopisi: Delo, Slovenske novice, Vecer, Dnevnik
itd. Pripravi se tudi logotip Casopisa, ki deluje v
lokalnem okolju udeleZzencev_k delavnicin logotip
romskega Casopisa Romano Them.);

e delovni list z navedbo situacije za igro vlog in
navodilizaigralce_ke.

Specifikacija vsebinske izvedbe studije primera
zigrovlog »lzsiljevanje«

* Vodja povabi 5 udelezencev_k, da se prostovoljno
javijo za pomoc pri izvedbi aktivnosti. Napove igro
vlog (situacija, na kateri temelji Studija primera z
igro vlog, je povzeta po resnicnem dogodku
oziroma po dejanskem prispevku iz medijev, ki je
bil izbran naklju¢no). O vsebini in o osebah, ki v
njej nastopajo, ne pove nicesar.

* Pomocnik_cavodje odpeljeigralce_ke iz prostora,
kjer potekajo delavnice, in jim predlozi delovni list
znavodili zaigro vlog. Igralci_ke preberejo tekst in
se sami_e odlocijo, kdo bo kaj igral. Pomocnik_ca
jim pove, da gre za mimicno igro. Pripravijo se za
nastop pred preostalimi udelezenci_kami, ki so
ostali_e v prostoru, kjer se izvajajo delavnice.
Igralci_ke si na hrbet in na prsi nalepijo lista
papirja, na katerih je zavedena prva ¢rka vloge, ki
jo igrajo. Preostali udelezenci_ke, ki bodo v vlogi
novinarjev_k, bodo na ta nacin laZje sledili_e



potekuigrevlog.

e V Casu, ko se v drugem prostoru del
udelezencev_k pripravlja za mimi¢no igro vlog,
vodja s preostalimi udeleZenci_kami izvede
didakti¢no igro »Antonio in Ali«. Z njimi Se ne
govori o aktivnosti, ki se pripravlja v loCenem
prostoru. Pred izvedbo igre »Antonio in Ali« vodja
doloc¢i nekoga izmed udelezencev_k v skupini, da
belezZi vse stereotipe in predsodke, ¢e se bodo
pojavili v procesu tvorjenja zgodb. Navodila
oziroma nalogo mu oziroma ji zaupa tako, da
ostali udelezenci_ke ne vedo, kaksna bo funkcija
nje oziroma njega kot opazovalca_ke.
Opazovalec_ka v samem procesu tvorjenja zgodb
ne sodeluje.

e Kratek opis aktivnosti:

- Pri igri »Antonio in Ali« gre za spontano
tvorjenje zgodb o poteku enega dneva v
vsakodnevnem Zivljenju posameznikov_c iz razli¢nih
etni¢nih in kulturnih skupin. UdeleZenci_ke sedejo v
krog in vodja zaCne zgodbo npr.: »Hrvat Ante zjutraj
vstane in..« ter poda Zogico (ali kakSen drugi
predmet) naslednji osebi. Tisti_a, ki jo dobi,
nadaljuje stavek oziroma zgodbo in nato Zogico poda
naprej. Vodja poskrbi samo, da se po doloéenem
¢asu zamenja oseba oziroma lik, o kateri se tvori
zgodba in da pri tvorjenju zgodbe pridejo na vrsto vsi
udelezenci_ke. Vodja po tem, ko poda Zogico naprej,
ne sodeluje vec v tvorjenju zgodbe do trenutka, ko
presodi, da je ¢as, da se zamenja lik, o katerem se
tvori zgodba (najbolj smiselno je, ko se dan za
obravnavano osebo konca —torej ko gre oseba spat).
Naceloma je na voljo ¢asa za 3 do 4 razlicne zgodbe.
Zazeleno je, da se kot lik, o katerem se tvori zgodba,
izbere tudi pripadnika_ce romske skupnosti.

- Med potekom didakti¢ne igre »Antonio in
Ali« vodja tudi sam_a beleZi stereotipe, da lahko
opazovalca_ko pri porocanju ob koncu igre po
potrebi dopolni. Ko se skupaj na kratko
predebatirajo zabelezeni predsodki in stereotipi iz
dobljenih zgodb ter njihov izvor, vodja povzame cilje
didakti¢neigre:

*raziskati posplosene predstave, ki jih
imamo o razli¢nih kulturnih in etni¢nih skupinah;

*osmisliti, od kod dobimo vecino
informacij o razlicnih kulturah;

*doseci zavedanje o tem, kako taksne
predstave vplivajo na nasSa pricakovanja do
pripadnikov_crazlicnih skupin;

*razmisliti o upravicenosti
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posploSevanja dolocenih lastnosti

pripadnike_ce dolocene kulture, manjsine.

* Nekaj minut, preden so igralci_ke pripravljeni_e,
pomocnik_ca vodje opozori vodjo, da zakljuci z
aktivnostjo »Antonioin Ali«.

* Vodja udelezencem_kam po zakljucku aktivnosti
»Antonio in Ali« pove, da bodo igralci_ke
odigrali_e mimicno igro vlog glede na izjavo
dijaka v prispevku o resnicnem incidentu, v
katerega je bila vkljucena skupina romskih in
neromskih posameznikov. Na PowerPoint
predstavitvi (ki je na voljo na spletni strani
projekta: www.mamd.si in MSOSK:
www.msosk.si) pokaze, katere osebe oziroma liki
bodo predstavljeni v igri vlog. Vloge ostanejo
vidne do konca drugega dela delavnice. O zgodbi
vodja ne pove nicesar. Navodila vodje preden
pomocnik_ca pripeljeigralce_ke:

- udelezencem_kam pove, da se bodo
postavili_e v vlogo novinarjev_k razli¢nih ¢asopisnih
hiSin porocali_e o dogodku, kateremu pri¢a bodo;

- razdeli jih v skupine po dve do najvec tri
osebe in skupinam razdeli pripravljene A3 liste z
logotipi ¢asopisnih hi$ (npr. Delo, Slovenske novice,
Vecer, Casopis, ki deluje v lokalnem okolju
udelezencev_k ter romski casopis Romano Them), za
katere bodo napisali_e ¢lanke. Vsaka skupina
zastopa eno Casopisno hiSo. Novinarji_ke naredijo
dovoljprostorazaigralce_ke.

- Ko je igra odigrana, lahko vsaka ¢asopisna
hiSa postavi eno vprasanje eni osebi iz incidenta.
Vsaka hisa se sama odloci, koga in kaj bo vprasala.
Igralci_ke odgovarjajo kot lik, ki ga/jo igrajo.

- Po tem ko svoje vpraSanje zastavi vsaka
Casopisna hisa in nanj dobi odgovor, se pri¢ne
pisanje ¢lankov in sicer po moznosti tako, kot biga po
mnenju udelezencev_k napisala ¢asopisna hisa,
katere novinarji_ke so.

* Nato pomocnik_ca vodje pripelje igralce_ke, ki
odigrajo zgodbo. Igro lahko ponovijo, nato pa kot
liki odgovarjajo na vprasanja novinarjev_k.

e Po odigrani zgodbi pomocnik_ca vodje,
igralce_ke zbere na mestu v prostoru, kjer
potekajo delavnice, ki je locen od mesta, kjer se
pisejo ¢lanki o videnem. Igralci_ke na drugo stran
lista, ki so ga doslej nosili_e na hrbtu oziroma na
prsih, zapisSejo:

- Kako sise pocutil_avodigranivlogi?

- Kako bi se pocutil_a, reagiral_a, Ce bi bil_a
dejanskovtejvlogi?

na vse




e lgralci_ke in novinarji_ke med c¢asom pisanja
prispevkov ne komunicirajo.

e Ko so prispevki pripravljeni, se novinarjem_kam
pridruzijo igralci_ke in sledi branje c¢lankov.
Clankov se ne komentira, dokler jih ne preberejo
vse skupine. Vodja po zaklju¢ku predstavitev
¢lankov moderira kratko diskusijo, zakaj je prislo v
Clankih do razlik in zakaj razlicni mediji o istem
dogodku porocajo razlicno in s tem
udeleZzence_ke opozori na medijsko kriti¢nost.
Nato pozove Se igralce_ke, da povedo, kaj so
zapisali_e o vlogi. Na koncu prebere dejanski
¢lanek oziroma tekst za igro vlog in povzame cilje
aktivnosti:

- razmislek o objektivnosti
odgovornosti medijev;

- vpliv subjektivnih predstav in kognitivnega
okvirjanovinarjev_knainterpretacijo dogodka;

- poziv h kriticnemu opredeljevanju do
informacij, ki jih o drugih kulturah dobivamo iz
medijev, regionalne in nacionalne politike, druzinein
sole;

- mimic¢na igra je uporabljena zato, ker tudi
novinarji_ke vec¢inoma dobijo informacije iz druge
roke;

- poskusati dobivati informacije o razlicnih
kulturah priizvoru;

- poskuSati se postaviti
posameznikov_c, kijih ¢lanki zadevajo.

e Poizvedeni metodilahko vodja pobere ¢asopisne
prispevke in zapise igralcev_k za potrebe
nadaljnje analize poizvedenih delavnicah.

in moralni

v kozo

Vir aktivnosti, Anotnioin Ali“:

* Brander P, Cardenas C., de Vicente Abad J.,
Gomes R., Taylor M., Izobrazevalni priro¢nik —
Ideje, pripomocki, metode in aktivnosti za
neformalno medkulturno vzgojo in izobrazevanje
mladostnikov ter odraslih, str. 63-64, Urad RS za
mladino in Informacijsko dokumentacijski center
Sveta Evrope, 2006.
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Delovni list
Igravlog »lzsiljevanje«

V Casopisu Slovenske Novice je bila 2. marca 2013
objavljena novica o nasilju mladoletne, izsiljevalske
romske skupine v Novem mestu. Sodec po novici, so
velikokrat Zrtve izsiljevanj dijaki in dijakinje. Eden
izmed dijakov, ki v novici ni bil imenovan, je delil
svojoizkusnjo:

»Kot vsak ponedeljek dopoldne smo s prijatelji igrali
namizni nogomet v enem izmed lokalov na
avtobusni postaji. Ko je prisel ¢as, smo se odpravili s
postaje proti Soli. Na poti so pred nas stopili Cigani in
zaCeli groziti ter nas odrivati, varen prehod so
pogojevali z denarjem. Placaj, da te spustimo.
Prijatelj jim je dal vse, kar je imel. Komaj sem rekel,
naj nas pustijo pri miru, Zze me je eden od njih udaril v
trebuh, reko¢, naj ne iS¢em problemov. Mukoma mi
je uspelo stedi proti Soli, kjer sem srecal policista ter
jima vse opisal. Rekla sta samo: »Na postajo pa ne bi
Sel?« Prijatelji, ki so po isti poti prisli za mano, so tudi
porocali, da so jim tisti pobrali denar.«

Vir:
e http://www.slovenskenovice.si/crni-
scenarij/doma/romi-ustrahujejo-dolenjske-dijake

Vasa naloga je, da glede na to zgodbo pripravite
nemo igro (torej brez besed, samo geste). Razdelite
si vloge, ki so napisane spodaj in zaigrajte dogodek,
ki ga opisuje dijak. V vasi igri vlog bosta dva dijaka
oziroma dve dijakinji, dva Roma oziroma dve Rominji
in en policist oziroma policistka.

Vloge:
e dijak/-injal-D
e dijak/-inja2-D
e Rom/-injal-R
e Rom/-inja2-R
e policist/-ka-P



Tretji del delavnice

Cilji pogovora s predstavnico/-kom romske
skupnosti

e Udelezencem_kam omogociti informacije o
romski skupnostiiz prve roke;

* razbijati predsodke in stereotipe o romski
skupnosti;

 razvijatikriticno misljenje udelezencev.

Trajanje pogovora
e 45minoziromadoklerjeinteres.
Obrazlozitev aktivnosti

Namen tretjega dela delavnice je udelezence_ke Se
dodatno spodbuditi k razmisljanju o lastnih in
druzbenih predstavah o romski kulturi ter na podlagi
spoznanj spodbuditi aktivho individualno in
skupinsko angaziranje na podrocju spodbujanja
medkulturnega dialoga. Tretji del delavnice
predvideva obisk predstavnika_ce romske kulture, ki
je pripravljen_a odkrito odgovoriti na vsa (ali vsaj
veliko vecino) vprasanja udelezencev_k o romski
tematiki. Izbira sogovornika_ce je zelo pomembna.
Kredibilen_na gost_ja delavnice lahko pri
udelezencih_kah spodbudi, da svoje predsodke in
stereotipe o romski skupnosti postavijo pod vprasaj.

Vecinoma velja, da mladi dobijo informacije o romski
kulturi predvsem iz medijev, ki pa velikokrat
posredujejo novice, ki so orientirane
senzacionalisticno in s tem slabo preverjene iz
glediS¢ vseh vkljucenih oziroma omenjenih. Zato je
delavnica Urice medkulturnega dialoga izvrstna
priloznost za pridobitev kljuénih in kredibilnih
informacij iz prve roke. Velja pa tudi, da se o
manjsinah ne moremo pogovarjati brez manjsin.

Obisk predstavnika/-ice romske kulture je
udelezencem_kam napovedan vnaprej. Vodja lahko
ob zaklju¢evanju 2. dela delavnice Urice
medkulturnega dialoga, torej po izvedbi metode
Studije primera z igro vlog, udelezencem_kam da
moznost, da vprasanja o romski kulturi zapisejo na
listice papirja, ¢e jim bo tako lazje v tretjem delu
delavnice. Vodja udelezencem_kam pove, da so
lahko vprasanja kakrSna koli (brez cenzure), kar je
nekdo pac od nekdaj Zelel vedeti oziroma se mu/ji je
porodilo tekom delavnice. Po tem, ko vodja
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vprasanja pobere, povabi med udeleZence_ ke
gosta_jo. Udelezencem_kam seveda, preden povabi
gosta_jo v prostor, zagotovi popolno diskretnost in
jih pozove, da Cas z gostom_jo ¢im bolje izkoristijo.
Bolj kot to, da udeleZenci_ke napisSejo vprasanja na
list, pa je seveda zaZeleno, da se vprasanja
postavljajo gostu_jineposredno.

Avtor:
Mladinski svet Obcine Slovenske Konjice, 2015

Kontakt: info@msosk.si, karmen.kukovic@msosk.si




Hours of intercultural dialogue - model Roma culture

Target group
e Youngstersaged between 12 and 15.

Structure of Hours of intercultural dialogue

First part (45 min) — taking the test of acceptance
of diversity;
second part
“Blackmail”;
third part (45 min) — discussion with a
representative(s) of Roma culture (45 min).

(45 min) — didactic activity

First part of the workshop

Taking the test of acceptance of diversity - you can
find the description of this activity and the material
at the beginning of the part of this publication which
offers instructions for the implementation of models
Hours of intercultural dialogue. The first part of every
educational model starts the same regardless of the
theme.

Second part of the workshop

Objectives of the case study with role play
“Blackmail”

To increase knowledge and understanding of
Roma culture;

to offer conditions for an effective reflection
about the relations between the majority
population and Roma community;

to stimulate participants to try to identify with
Roma individuals;

to encourage active involvement against
discrimination or acceptance of Roma
community;

stimulate critical thinking;

media literacy.

Specification of the implementation of the case
study with role play “Blackmail”

Time needed for the implementation is 45 minutes:

» selection of 5 persons fortherole play (1 min);

e the group of 5 people, which will be actors in the
role play, leaves the space in which the workshop
is carried out with the assistant of the leader of
the workshop and prepares for the role play

“Blackmail”; the leader stays with the rest of the
participants in the space where the workshop is
carried out and implements interim didactic
activity “Antonio and Ali” (20 min);
performing of the role play “Blackmail” (4 min);
actors under the leadership of the assistant
reflect and write down their experiences after
performing the role game, other participants
under the leadership of the leader become
journalists and are given the task to write an
article about the incident shown in the role play
(10 min);

» reporting of journalists and actors and conclusion
(10 min).

Materials needed for the implementation of
therole play “Blackmail”

A4 sheets with duly indications of roles for the
role play (S = student, R = Roma, P = police; each
roleisindicated on two pieces of paper);

tape;

A3 sheets with on the upper part printed
newspaper logotypes (Logotypes of various
newspaper houses are taken — objective and
yyellow” newspapers on the national, regional
and local level of the country in which the
workshop is being implemented. If possible also
one Roma newspaper is taken. The quantity of
different newspapers depends on the number of
groups that will be setup.);

working sheet with the statement of a student
which will be the base for the role play about the
incidentinvolving Roma individuals.

Steps of the implementation of case study with
role play “Blackmail” and interim didactic
activity “Antonio and Ali”

e The leader invites 5 youngsters to volunteer to
help in the implementation of the activity. He or
she announces a role play (situation for the role
play is taken from an actual event and actual
media article, which was selected randomly). He
or she says nothing about the content of the role
play orthe charactersinit.

The leader's assistant takes the volunteers
(furthermore actors) out of the room or space
where the workshop is carried out and gives them
the working sheet for the role play. The actors
read the statement of a student involved in an




incident with Roma youngsters and decide who'is
goingto play whichrolein the givensituation. The
leader's assistant tells them that they have to
prepare a play just by using gestures and mime.
The actors have max 20 min to prepare a mime
role play. They should paste the A4 sheets with
role indications on their backs and chests, so that
acting out the situation in front of other
youngsters (that will be newspaper reporters) will
be easier to follow.

At the same time while the actors are preparing
the role play, the leader implements a didactic
activity “Antonio and Ali” with youngsters that
remained in the space in which the workshop is
implemented. At this point the leader doesn't
discuss with the youngsters about what the
actors are preparingin the other space.

Before the start of the activity “Antonio and Ali”
the leader selects one youngster that will be the
observer and will make notes of all the
stereotypes and prejudices that occur during the
creation of stories. The leader explains the
observer his or hers task without other
youngsters' knowledge. The observer does not
participate in the direct creation of stories.
Instructions for the implementation of the
activity:

- Through the activity “Antonio and Ali” stories
about individuals from different cultural
backgrounds are being created. The storyis based on
onedayintheindividual'slife.

- The youngsters form a circle seating order.
The leader selects the character for the first story
and starts the activity: “Roma boy Mateo gets up in

”

the morning and...,” and then passes the ball or
some other object to one of the youngsters in the
group. From that moment on the leader doesn't
participate in the creation of the story until he or she
decides that the character should be changed.
Usually the character changes when the whole day is
taken in consideration, which means when the
character goes to sleep. The leader also makes notes
when stereotypes and prejudices come out in the
stories in case that he or she will have to supplement
the observer's notes.

- Usually there'sisenough timetocreate3to 4
different stories.

- After the stories are formed, the leader asks
the observer to report about the stereotypes and
prejudices that occurred during the forming of
stories. The leader makes additional comments if
needed and then discusses with the youngsters the
following points:

*How do we get information about
different cultures?

*How do stereotypes and prejudices
influence our expectations towards the individuals
from different cultures?

*What kind of stereotypes do other
cultures have about ourown?

*Cognition about righteous
generalization of certain characteristics to all
members of a certain culture, minority.

* A couple of minutes before the actors are ready
fortherole play, the leader's assistant notifies the
leader to conclude the activity “Antonio and Ali”
and to inform the remaining youngsters what will
happen next.

After the activity “Antonio and Ali” is concluded
the leader divides the youngsters in groups per
maximum 3 to 4 individuals and tells them that
they will be newspaper journalists and will write
an article about the incident between Roma and
non-Roma youngsters that will be acted out by
youngsters that left the space before the activity
“Antonio and Ali”.

The leader shows on a prepared PowerPoint
presentation, which is available on the projects’
web page: www.mamd.si in the English section -
Publications and video, the roles that will be
acted out and leaves it visible throughout the
whole activity that follows. He or she says nothing
about the details or content of the role play. He or
she only explains that it's going to be a mime play
and that after the performance each newspaper
house will be able to ask one person involved in
theincident one question.

The leader divides the A3 sheets with newspaper
logotypes — one newspaper per group and gives
instruction that the articles should be written in
the usual way according to the certain
newspaper's writing policy.

The actors are invited back into the room where
the workshop is being implemented and act out
the role play. The performance can be repeated if
needed.

When the incident is acted out, the reporters can
ask one question one of the characters in the
incident. Every newspaper house decides by itself
to whom the question will be asked and what it
will be. The actors answer as they think the
character they act would.

After each of the newspaper houses asks a
question and gains an answer the article writing
starts. They have 10 min for writing.

The leader's assistant gathers the actors and gives




them the task to write a short reflection on the
other side of the sheets that were taped to their
backs and chests during the act out. He or she
directs their reflection with two questions:
- Howdidyou feelinyourrole?
- How would you feel or act if you were
actually inthe skin of your role play character?

e The actors and the reporters do not interact

during the article writing.
After the articles are written, the actors join the
reporters. The circle seating orderis applied again
and the reading of the articles starts. The leader
doesn't comment the articles, but he or she can
write some remarks for a short debate that he or
she starts after the reading. A few starting points:
- Were there any differences between the
newspaper articles (content, writing style, point of
view, objectiveness, hate speech)? If yes, why?
- Reflection about the objectiveness and
moral responsibility of the media;
- role ofthe mediain creating public opinion;
- appeal for critical thinking and trying to get
information from different sources — if possible also
at the source itself when talking about different
cultures.

e The leader after the debate asks the actors to

read what they wrote in their reflection and
afterwards explains that one should always try to
put him- or herself in the skin of the individuals
from different culture when following for
example sensationalistic media reports.
After the implementation and conclusion of the
method the leader can collect the newspaper
articles and impressions of the actors for further
analysis or evaluation after the workshop.

Note 1: Source of the activity ,Antonio and Ali“:
Brander P., Cardenas C., de Vicente Abad J., Gomes
R., Taylor M., Educational pack »all different — all
equal«, page 63-64, Directorate of Youth and Sports,
Council of Europe, 2004.

Working sheet
Role play »Blackmail«

In a Slovenian newspaper called »Slovenske Novice«
(translation Slovenian News) on the 2™ of March in
2013 news about a violent event triggered by a
group of Roma youngsters was published. According
to the article secondary school students are often
victims of blackmail by Roma individuals in that city.
One of the victims that remained anonymous shared
his experience:

“Like every Monday morning | and my friends met
before the school start for a game of table football in
one of the pubs at the local bus station. When the
time to go to school came, we started our way from
the station towards the school. On the way there
Gypsys crossed our path and started to threaten and
push us around. They demanded money in order to
let us go: “Pay and we will let you go.” My friend gave
them everything he had. When | said to them they
should leave us alone, one of them punched me in
the stomach and said to me that | shouldn't seek
more problems. Painfully | managed to run away,
towards the school where | met two policemen and
described everything to them. They replied only:
“Wouldn't you go to the police station?” My friends
who came shortly after me also reported that those
individuals took all their money.”

Your task is to prepare a mime role play (no words,
just gestures) according to the situation described by
the student. Divide the roles given below amongst
you and perform the incident. In your mime role play
there will be two students, two Roma and one
policeman.

Roles:
e student1l-S
e student2-S
e Romal-R
e Roma2-R
e policeman-P

Source:
e http://www.slovenskenovice.si/crni-

scenarij/doma/romi-ustrahujejo-dolenjske-dijake




Third part of the workshop

Objectives of the discussion with the
representative(s) of Roma community

Enable participants to get first-hand information
about Roma community;

break prejudices and stereotypes about Roma
community;

offer a positive experience with the
representative(s) of Roma community;

develop critical thinking.

Duration of the discussion

* 45 minutes or until the discussion holds.
Explanation of the activity

After the implementation of the second part of
Hours of intercultural dialogue a debate with a
representative(s) of Roma community, that is/are
open to all/or most questions about the Roma
culture, is foreseen. With a consistent speaker(s) it
can be enabled that the stereotypes and prejudices
of the youngsters concerning the Roma community
are putunderaquestion mark.

During the implementation of Hours of intercultural
dialogue in Slovenia in the years 2014 and 2015, we
got to the conclusion that youngsters in Slovenia get
information about Roma culture mostly from the
media. That kind of information is a lot of times
prone to sensationalism and is not realistic and
that's the reason why a chance to openly talk with a
representative of Roma community would offer first
hand and more realistic information. And it is also a
fact that we can't speak about minorities without
minorities.

The visit of the representative(s) of Roma
community is announced to the youngsters at the
beginning of the implementation of the workshop.
The leader can after the second part of the workshop
give the youngsters the opportunity to write down
qguestions that they have regarding the Roma
community on sheets of paper, which he or she
prepares before the workshop. The leader
encourages the youngsters to write any kind of
questions without censure. After the leader collects
allthe questions, he or she invites the guest(s) to join
them. Before he or she lets the guest(s) in, he or she

assures the youngsters total discretion and
encourages them to use the time with the guest(s) as
good as possible. The leader offers the participants
the possibility to write down the questions for the
guest(s) if he or she thinks they are not courageous
enough or don't want to be exposed. Otherwise it's
of course encouraged to ask questions directly.

Author:
Local Youth Council of Slovenske Konjice, 2015

Contact: info@msosk.si, karmen.kukovic@msosk.si
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is unjustified or incorrect view or behaviour (usually
negative) towards an individual based solely on the
individual's membership of a social group.
The motor of prejudice are strong emotions like hate,
fear and disregard. Because of their emotional
dimension prejudice are very resistant towards
change or giving them up.

A person may hold prejudiced views towards a certain
race, gender, religious belief, ethnicity, generation,
sexual orientation or other personal circumstance.

\ OO}
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UNIVERSAL DECLARATION OF HUMAN RIGHTS

DECLARED BY THE GENERAL
ASSEMBLY OF UNITED NATIONS ON
10" DECEMBER 1948,

INCLUDES 30 ARTICLES; A FEW OF THEM:

1. ARTICLE
Allhuman beings are born FREE and EQUAL in DIGNITY and

rights. They are endowed with reason and conscience and
should acttowards one another in a spirit of brotherhood.

2. ARTICLE

Everyone is entitled to all the RIGHTS and FREEDOMS set
forth in this Declaration, without distinction of any kind, such
as race, colour, sex, language, religion, political or other
opinion, national or social origin, property, birth or other
status.

19. ARTICLE

Everyone has the right to freedom of OPINION and
EXPRESSION. This right includes freedom to hold opinions
without interference and to seek, receive and impart
information and ideas through any media and regardless of
frontiers.
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RAZESRAVR SPREJEMANIY RAZLICNOSTE PRE WLALZH

Namen raziskave

Projekt Mladi ambasadorji medkulturnega dialoga (v
nadaljevanju projekt MAMD) je bil prvic izveden med
leti 2009 — 2012. Sofinanciran je bil s strani
Evropskega socialnega sklada in Ministrstva za
izobrazevanje, znanost in Sport. Prva nadgradnja
projekta je potekala v letih 2013 — 2014 in je bila
sofinancirana v sklopu programa Progress, ki gaizvaja
Evropska unija. Obe verziji projekta sta bili v osnovi
namenjeni srednjeSolcem_kam in v obeh je bila na
temo sprejemanje razli¢nostiizvedena raziskava, ki je
bila podlaga za nadaljnji razvoj projektnih aktivnosti
glede na aktualno stanje in potrebe. Tekom obeh
omenjenih izvajanj se je pokazala potreba po
vzgojno-izobrazevalnih modelih za osnovnoSolske
otroke, ki zadevajo ucenje in vzgojo za
medkulturnost. Priloznost je prisla v sklopu druge
nadgradnje projekta MAMD, ki je bila izvajana v letih
2014 — 2015 in sofinancirana s strani Finan¢nega
mehanizma EGP in NorveSkega financnega
mehanizma. Raziskava, katere izsledki bodo podani v
nadaljevanju, je bila izvedena na osnovnosolski
populaciji in je podala celovit pregled nad aktualnim
stanjem, ki zadeva dojemanje in sprejemanje
razliénosti.

Celotnaraziskava je na voljo na spletni strani projekta
www.mamd.si_na zavihku ,Projekt/Publikacije in
video”.

Vzorec

Raziskava je zajela 452 otrok starih od 12 do 15 let, ki
obiskujejo osnovne Sole na podrocju mest: Slovenske
Konjice, ZrecCe, Oplotnicain Loce. 215 vkljucenih oseb
je Zenskega spola, 237 pa moskega spola. Osebe smo
glede na spol razdelili tudi na tiste, ki so bile
udelezene na delavnicah Urice medkulturnega
dialoga (v nadaljevanju Urice) in tiste, ki na njih niso
bile udelezene. V Urice je bilo vklju¢enih 100 oseb
Zenskega spola in 104 oseb moskega spola. Osebe, ki
niso bile udelezene na Uricah, so bile v raziskavo
vklju¢ene po naklju¢nem izboru v sklopu starostne
skupineod 12 do 15 let.

Metodologija

Uporabljena je bila metoda anketiranja. Anketni
vprasalnik je obsegal 14. vprasanj. Vecina vprasanj je
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bila zaprtega tipa. Vseboval je tudi ocenjevalno
lestvico. Odgovori na 7., 9. in 11. vprasanje so bili
analizirani s pomocjo SPSS analize, odgovori na ostala
vprasanja pa so bili obravnavani opisno.

Zanesljivost testa je bila preverjena s Cronbachovim
testom alfa, ki znasa 0,853 (N =452, N veljavnih =
375).

Teze
Vprasanje 7

1. V povprecju so osebe Zenskega spola strpnejse
do vseh navedenih kulturnih in etnic¢nih skupin
od oseb moskega spola.

T-test je pokazal statisticno pomembnost v razliki v
strpnosti glede na spol. Teza 1 je potrjena. V
povprecCju velja, da so osebe Zenskega spola
strpnejSe do vseh navedenih kulturnih skupin od
oseb moskega spola.

2. V povprecju so osebe ne glede na spol, ki so
sodelovale na Uricah, dajale bolj strpne
odgovore, kar se tiCe sprejemanja razli¢nosti,
kot osebe ne glede na spol, ki niso sodelovale na
Uricah.

T-test je pokazal statisticno pomembno razliko med
strpnostjo tistih oseb, ki so se udelezile Uric in tistimi,
ki se niso. Osebe, kiso se udelezile Uricso v povprecju
dajale strpnejSe odgovore kot osebe, ki se Uric niso
udeleZile. Teza 2 je potrjena.

Otroci, ki so sodelovali na Uricah, so raziskovalno
anketo izpolnilineposredno po Uricah oziroma v roku
enega do dveh tednov po izvedbi Uric. To izkazuje, da
izobrazevalni modeli Urice dosegajo cilje, ki zadevajo
spodbujanje sprejemanja razli¢nosti pri mladih.

3. V povprecju so osebe Zenskega spola, ki so
sodelovale na Uricah, dajale bolj strpne
odgovore, kar se tice sprejemanja razli¢nosti,
kot osebe Zenskega spola, ki niso sodelovale na
Uricah.

T-test je pokazal statisticno pomembno razliko med
strpnostjo tistih oseb Zenskega spola, ki so se
udelezile Uricin tistimi osebami Zenskega spola, ki se
niso. Osebe Zenskega spola, ki so se udelezile Uric, so



v povprec¢ju dajale strpnejSe odgovore kot osebe
Zenskega spola, ki se Uric niso udelezile. Teza 3 je
potrjena.

4.V povprecju so osebe moskega spola, ki so
sodelovale na Uricah, dajale bolj strpne
odgovore, kar se tice sprejemanja razlicnosti, kot
osebe moskega spola, ki niso sodelovale na
Uricah.

T-test je pokazal statistiéno pomembno razliko med
strpnostjo tistih oseb moskega spola, ki so se
udelezZile Uricin tistimi osebami moskega spola, ki se
niso. Osebe moskega spola, ki so se udeleZile Uric, so
v povprecju dajale strpnejSe odgovore kot osebe
moskega spola, ki se Uric niso udeleZile. Teza 4 je
potrjena.

5.V povprecju so osebe ne glede na spol strpnejse
do oseb avstrijske, italijanske, nemske
narodnosti (skupina 1), kot do oseb srbske,
albanske in bosanske narodnosti (skupina 2).

Hi — kvadrat test je pokazal statisticno pomembno
razliko v strpnosti tako pri osebah Zenskega kot
moskega spola, kar se ti¢e sprejemanja oseb
avstrijske, italijanske in nemske narodnosti, torej iz
skupine 1 in sprejemanja oseb srbske, albanske in
bosanske narodnosti, torej iz skupine 2.V povpredju
velja, daso osebe ne glede na spol strpnejse do oseb
iz skupine 1 kot do oseb iz skupine 2. Teza 5 je
potrjena.

Vprasanje9

6.V povprecju imajo osebe Zenskega spola vec
pozitivnih izkuSenj z razlicnimi, kot jih imajo
osebe moskega spola.

Hi — kvadrat test ni pokazal statisticno pomembne
razlike med spoloma, kar se tice kolicine pozitivnih
izkuSenjz razli¢nimi. Teza 6 se zavrne. Velja, daimajo
v povpreCju osebe Zenskega in moskega spola
priblizno enako Stevilo pozitivnih izkuSenj z
razlicnimi. Iz tega lahko izhaja, da ni nujno, da je
koli¢ina pozitivnih izkuSenj tista, zaradi katerih so
osebe Zenskega spola v povprecju strpnejSe do
razliénih kot osebe moskega spola (dokazano v tezi
1). Ali gre za nek drugi dejavnik, ki vpliva na to ali pa
gre med spoloma za razliko v dajanju teze pozitivnim
izkuSnjam z razli¢nimi, torej za razlicno Custveno
oziroma kognitivno dojemanije.
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7. V povprecju imajo osebe ne glede na spol
priblizno enako Stevilo pozitivnih izkusenj z
osebami avstrijske, italijanske in nemske
narodnosti kot z osebami srbske, albanske in
bosanske narodnosti.

Hi — kvadrat test je pokazal statisticho pomembne
razlike. Teza 7 se zavrne, saj velja, da imajo v
povprecju osebe ne glede na spol razlicno Stevilo
pozitivnih izkuSenj z narodnostmi iz skupine 1 kot z
narodnostmiiz skupine 2.

Teza je bila postavljena z namenom preverjanja
prisotnosti oziroma delovanja dejavnika pozitivne
oziroma negativne stereotipizacije, kar se tice
razlicnih narodnosti. Predpostavili smo, da otroci
narodnosti iz skupine 1 umeséajo v obmodje
razvitejSih drzav, narodnosti iz skupine 2 pa v
obmocje manjrazvitih drzav. Na podlagi te umestitve
smo predpostavili, da so otroci bolj strpni do
narodnosti iz skupine 1 kot skupine 2 (to je bilo
potrjenovskloputeze 5). 1z tega smo sklepali, da bi, v
kolikor bi bilo pozitivnih izkusenj priblizno enako
Stevilo, lahko sklepali, da na nivo strpnosti
pomembno vpliva pozitivna oziroma negativna
stereotipizacija. To opus¢amo.

Po Hi — kvadrat oziroma Kullbackovemu testu pa
torej glede na aritmeti¢no sredino ugotavljamo, da
imajo osebe ne glede na spol statisticno pomembno
vec pozitivnih izkusenjz narodnostmiiz skupine 1 kot
z narodnostmi iz skupine 2. Glede na to in glede na
potrditev teze 5 lahko sklepamo, da na nivo strpnosti
do razliénih narodnosti vpliva koli¢ina pozitivnih
izkusenij.

Vprasanje 11

8. V povprecju imajo osebe moskega spola vec
negativnih izkuSenj z razli¢nimi, kot jih imajo
osebe zenskega spola.

Hi — kvadrat test ni pokazal statisticno pomembne
razlike med spoloma, kar se tice koli¢ine negativnih
izkusenj z razlicnimi. Teza 8 se zavrne, saj velja, da
imajo v povprecju osebe moskega in Zenskega spola
priblizno enako Stevilo negativnih izkusenj z
razliénimi. Iz tega lahko izhaja, da ni nujno, da je
koli¢ina negativnih izkusenj tista, zaradi katerih so
osebe moskega spola v povprecju manj strpne do
razli¢nih kot osebe Zenskega spola (dokazano v tezi
1). Kot pri interpretaciji zavrnitve teze 6, ponovno
sklepamo, da je na delu, kar se tice razlike v nivoju
strpnosti do razlicnih med spoloma, nek drugi



dejavnik ali pa gre med spoloma za razliko v dajanju
teZe pozitivnim in negativnim izkusnjam z razli¢nimi,
torej za razlicno cCustveno oziroma kognitivno
dojemanije.

9.V povprecju imajo osebe ne glede na spol
priblizno enako Stevilo negativnih izkusenj z
osebami avstrijske, italijanske in nemske
narodnosti kot z osebami srbske, albanske in
bosanske narodnosti.

Hi — kvadrat test je pokazal statistic(no pomembne
razlike. Teza 9 se zavrne, saj velja, da imajo v
povprecju osebe ne glede na spol razlicno Stevilo
negativnih izkusenj z narodnostmi iz skupine 1 in z
narodnostmi iz skupine 2. S to tezo smo ravno tako
zeleli dodatno preveriti obstoj in vpliv negativne
oziroma pozitivne stereotipizacije na strpnost, kar
se tice narodnosti iz skupine 1 in skupine 2. To
opuscamo.

Ugotavljamo pa torej, da obstajajo statisticno
pomembne razlike med koli¢ino negativnih izkusen;j,
ki so jih imele vse osebe ne glede na spol s skupino 1
in skupino 2. Glede na aritmeti¢no sredino
ugotavljamo, da imajo osebe ne glede na spol
statisticho pomembno vec negativnih izkuSenj z
narodnostmi iz skupine 2 kot z narodnostmi iz
skupine 1. Glede na to in glede na ugotovitev v
sklopu preverjanja teze 7 ter glede na potrditev teze
5 lahko sklepamo, da v povprecju na nivo strpnosti
do razliénih narodnosti poleg koli¢ine pozitivnih
izkusenj vpliva tudi koli¢ina negativnih izkusenij, ki jih
imajo z razlicnimi narodnostmi osebe ne glede na
spol. In sicer vec kot je pozitivnih izkusenj in manj kot
je negativnihizkusenj, visja je strpnost.

Povezava med vprasanjema7in9

10. V povprecju velja, da ve¢ kot je pozitivnih
izkusenj ob stiku z razli¢nimi kulturami, visja je
strpnost do razli¢nih kultur.

Obstaja statisticno pomembna nizka negativna
povezanost med pozitivnimi izkuSnjami in
strpnostjo. Teza 10 je potrjena, vendar v smislu da
velja, da s padanjem koli¢ine pozitivnih izkusenj, ki
jih imajo vse osebe (ne glede na spol) z razlicnimi
skupinami ljudi, upada tudi nivo strpnosti do teh
skupin.

Projekt MAMD torej v sklopu Uric pomembno
prispeva k zviSevanju stopnje sprejemanja
razli¢nosti, saj mladim omogoca pozitivne izkusnje s
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predstavniki_cami razlicnih etni¢nih in kulturnih
manjsin.

Povezava med vprasanjema7in1l

11. V povprecju velja, da ve¢ kot je negativnih
izkusenj ob stiku z razliénimi kulturami, nizja je
strpnost do razli¢nih kultur.

Obstaja statisticno pomembna neznatna povezanost
med negativnimiizkuSnjamiin strpnostjo. Teza 11 ni
zavrnjena. Naceloma velja, da z naras¢anjem
koli¢ine negativnih izkusenj, ki jih imajo vse osebe
(ne glede naspol) z razliénimi skupinamiljudi, upada
nivo strpnosti do teh skupin.

Opisna analiza vprasanj raziskave

Vprasanje 1: Kaj zate pomeni strpnost?

1. Kaj je strpnost? (celota)
0%
6%

m veckulturnost
B multikulturalizem
tehniéno z moralno

odgovornostjo

M tehniéno

Na vprasanje 1 je odgovorilo 445 oseb. MozZen je
bil en odgovor. 77 % vprasanih strpnost povezuje z
multikulturalizmom. 1z tega lahko sklepamo, da v
povprecju otroci dojemajo razlicnost in njeno
ohranjanje kot vrednoto. Iz tega sledi, da lahko
sklepamo tudi, da so otroci v povprecju z razlicnimi
pripravljeni stopati v dialog.



1. Kaj je strpnost? (2)

5% 0%

\/

m veckulturnost

® multikulturalizem

w tehniéno z moralno
odgovornostjo

u tehni¢no

1. Kaj je strpnost? (M)

1%

m veckulturnost
u multikulturalizem
= tehniéno z moralno

odgovornostjo

m tehniéno

Na vprasanje 1 je odgovorilo 212 oseb Zenskega
spola in 233 oseb moskega spola. V poprecju so
osebe moskega spola v nekoliko vecji meri kot osebe
Zenskega spola obkroZale odgovor, ki opisuje
strpnost zgolj kot sobivanje in ne nujno tudi
interakcijo. Glede na to lahko sklepamo, da so v
povprecju osebe Zenskega spola v nekoliko vecji meri
pripravljene stopati v dialog z razlicnimi kot v
povprecju osebe moskega spola.

Vprasanje 2: Kako ste se v zadnjem Solskem letu
uCili strpnosti do razli¢nih skupinv soli?

2. Nacini ucenja strpnosti v Soli.
(celota)

a

M pri pouku

M razredne ure

¥ zunanji izvajalci_ke

M ni¢ naértno o
strpnosti
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Pri vprasanju 2 je bilo mogoce obkrozZiti vel
odgovorov. Odgovoriso bili precej razprseni. Zanimiv
podatek je, da ucenje strpnosti poteka v veliki meri
tudi v sklopu razrednih ur. Na¢eloma je ohrabrujoc
tudi podatek, da so vrata za poucevanje strpnosti
odprta tudi zunanjim izvajalcem_kam. Iz tega lahko
sklepamo, da se Sole na temo medkulturnosti
odpirajo tudi za sodelovanje z neformalnimi
organizacijami.

Vprasanje 3: Ce je bil tvoj odgovor pri prejnjem
vprasanju »a«, »b« ali »c«, oceni koliko ur
priblizno ste vSoli namenili u¢enju strpnosti?

3. Stevilo ur uéenja strpnosti v 3oli.
(celota)

80
70

E20 -
10 - - -

manj 1 2 3 4 5 6 7 8 9 10 vet

Na vprasanje je bilo podanih 277 odgovorov. V
povprecju lahko re€emo, da otroci menijo, da so bile
v zadnjem Solskem letu v Soli za ucenje strpnosti
namenjene okoli3 do4 ure.

Vprasanje 4: Se ti zdi, da je bilo v Soli
namenjenih dovolj ur za ucenje strpnosti?

4. Ali je v Soli dovolj ucenja
strpnosti? (celota)

mda
Ene

“ ne vem

Na vprasanje 4 je bilo podanih 434 odgovorov.
Analiza kaZe, da je v povprecju priblizno enako
Stevilo otrok, ki meni, da so 3 do 4 ure ucenja o
strpnosti v Soli dovolj, kot je otrok, ki ne morejo
opredeliti, ¢e je to dovolj ali ne. Morda lahko iz tega
sklepamo, da otroci odlocitev o tem, koliko ucenja



strpnosti je v Soli potrebnega, prepuscajo
uciteljem_icam in da so naceloma (tudi glede na
Stevilo odgovorov, da ucenja strpnosti ni dovolj),
glede te vrste u€enja odprti.

4. Ali je v Soli dovolj ucenja
strpnosti? (M)

¢

mda
Hne

¥ ne vem

4. Ali je v Soli dovolj ucenja
strpnosti? (2)

mda
Hne
. ¥ ne vem

Na vprasanje 4 je odgovorilo 227 oseb moskega
spola in 207 oseb Zenskega spola. V povpredju velja,
da osebe moskega spola v vecji meri kot osebe
Zenskega spola menijo, da so 3 do 4 ure ucenja
strpnosti v Soli dovolj. Osebe Zenskega spola v
povprec¢ju v vecji meri kot osebe moskega spola
menijo, da je ucenja strpnosti v Soli premalo. Delez
oseb ne glede na spol, ki se glede tega ne morejo
opredeliti, paje priblizno enak.
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Vprasanje 5: Ali si se strpnosti ucil/ucila v
svojem prostem casu?

5. Ucenje strpnosti v prostem casu.
(celota)

N ne

Na vprasanje 5 je odgovorilo 451 oseb. V povprecju
velja, da se otroci strpnosti v svojem prostem c¢asu
ucijo v manjsi meri, kar po nasem mnenju pomeni,
da je Sola resnicno pomemben prostor za podajanje
vsebin, ki omogocajo razvoj otrok v smislu
sprejemanja razlicnosti. V svojem prostem ¢asu smo
ljudje namrec¢ na temo medkulturnosti nagovorjeni
predvsem s strani medijev in politik, ki pa niso vedno
v sluzbi ¢lovekovih pravic in odgovornosti, temvec
pogosto skloni oportunizmu in populizmu.

5. UcCenje strpnosti v prostem
casu. (2)

mda
Hne

5. Ucenje strpnosti v prostem
casu. (M)

mda

Ene




Na vprasanje 5 je odgovorilo 213 oseb Zenskega
spola in 238 oseb moskega spola. V povprecju velja,
da ucenju strpnosti osebe Zenskega spola v nekoliko
vedji meri namenjajo tudi del svojega prostega €asa
kot osebe moskega spola.

Vprasanje 6: Ce je bil tvoj odgovor pri prej$njem
vprasanju »da«, povej, kje je uenje potekalo?

6. Kraj ucenja strpnosti v prostem
casu. (celota)

)=

Privprasanju 6 je bilo moznih ve¢ odgovorov. Nanj so
odgovarjale osebe, ki so pri vprasanju 5 zavedle, da
se strpnosti ucijo tudi v svojem prostem casu. Iz
analize je razvidno, da je pomembno mesto ucenja
strpnosti v prostem ¢asu druzina. Zelo spodbuden je
tudi podatek, da druzini sledi ufenje strpnosti v
krogu prijateljev. Glede na to lahko sklepamo, da je
medvrstnisko ucenje zelo pomemben nacin ucenja
strpnosti. To nam daje tudi potrditev, kar se tice
zastavljenosti aktivnosti in ucenja strpnosti v
projektu MAMD, saj ta v veliki meri temelji ravno na
medvrstniSkem informiranju in prenosu vrednote
sprejemanja razli¢nosti. V projektu MAMD na tem
temelji funkcija mlade_ga ambasadorke_ja
medkulturnega dialoga in povezovanje mladih s
sovrstniki_camiiz drugih kulturin drzav.

u drutvo/klub/organizacija
® splet in tiskani mediji
W druina

W prijatelji_ce

6. Kraj ucenja strpnosti v prostem
casu. (M)

a'a

m drustvo/klub/organizacija

u splet in tiskani mediji
w drugina

W o prijatelji_ce
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6. Kraj ucenja strpnosti v prostem

casu. (2)
‘ ® drudtvo/klub/organizacija
® splet in tiskani mediji
= | w drufina
i
y - m prijatelji_ce

Iz analize vprasanja 6 glede na spol je razvidno, da se
v povprecju osebe moskega spola o medkulturnostiv
nekoliko vecji meri informirajo v krogu druzine in pa
tudi preko uporabe spletnih in tiskanih medijev.
Osebe Zenskega spola se v povprecju v vecji meri
ucijo strpnosti tudi v krogu prijateljev_ic kot pa v
povprecju osebe moskega spola. Morda lahko to
pojasni, zakaj se za funkcijo mlade_ga
ambasadorke _ja v povprec¢ju odlo¢i ve¢ oseb
Zenskega spola. Na podlagi te ugotovitve se odpira
manevrski prostor, da se funkcija mladega
ambasadorja v morebitnih prihodnjih izvajanjih
projekta MAMD z novimi moznostmi in vsebinami Se
bolj pribliza tudi osebam moskega spola.

Vprasanje 7: Z znakom »x« oznaci, koliko si
strpen_na do razli¢nih oseb, pri cemer stevilke
pomenijo:

» 1-semzelonestrpen_na,

e 2-semmalonestrpen_na,

¢ 3 -—nisem nitistrpen_na nitinestrpen_na,
e 4-semmalostrpen_na,

* 5-semzelostrpen_na.

Za razmejitev strpnih od nestrpnih smo dolocili, da
odgovora 1in 2 oznacujeta nestrpnost, odgovora4in
5 pa strpnost. Glede na to smo dobili grafa, ki kazeta
stopnjo (ne)strpnosti celotnega vzorca do
posameznih oseb z doloceno osebno okoliscino.
Stevila so numerusi odgovorov glede na izbrano
kategorijo (ne)strpnosti.



Strpnost (celota)

®zelo strpen_na @ malo strpen_na

Revne osebe

Osebe nasprotnega spola

Osebe, ki so bile odvisne od drog
Osebe, ki so bile v zaporu

jie osebe 79

Osebe srbske narodnosti 180

Osebe avstrijske narodnosti
Osebe hrvaske narodnosti
Osebe nemike narodnosti 94 -

Heterospolno usmerjene osebe 2

Osebe bosanske narodnosti
Osebe romske narodnosti
Osebe italijanske narodnosti 02
Osebe albanske narodnosti

Istospolno usmerjene osebe 87
Invalidne osebe 2F
Osebe druge verske skupnosti 18 117

Nestrpnost (celota)

® zelo nestrpen_na = malo nestrpen_na
Revne osebe

Osebe nasprotnega spola

| Osebe, ki so bile odvisne od drog 83
Osebe, ki so bile v zaporu

Starejie osebe

Osebe srbske narodnosti

Osebe avstrijske narodnosti
Osebe hrvaske narodnosti
Osebe nemske narodnosti

Heterospolno usmerjene osebe

Osebe b d

Osebe romske d i §2:——
Osebe italijanske narodnosti
Osebe albans dnosti 5%
Istospolno usmerjene osebe
Invalidne osebe

Osebe druge verske skupnosti

Graf nestrpnosti kaZze na teme, ki jih je v povezavi z
razlicnostjo Se potrebno ali sploh zaceti sistemati¢no
naslavljati. Poleg tega, da se Se naprej iz generacije v
generacijo izvajajo modeli Urice na Ze vzpostavljene
teme (muslimanska in romska kultura, LGBT skupnost
in migranti ter migrantke), bi bilo potrebno
vzpostaviti vzgojno-izobrazevalne modele, ki bi
informirali o osebah, ozdravljenih od drog in oseb, ki
so bilev zaporu.

S pomocjo SPSS analize smo izracunali koeficient
strpnosti. V povprecju velja, da otroci razlicnosti ne
zavracajo.
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Vprasanje 8: Kaj po tvojem mnenju bi morala
Republika Slovenija storiti za priseljence in
priseljenke iz albanskih govornih podrocij?

8. Kaj bi morala RS storiti za
albanske imigrante_ke? (celota)

® asmilacija
\ W asimilacija-integracija

g - © integracija

Na vprasanje 8 je odgovorilo 417 oseb. Iz analize je
razvidno, da skoraj polovica oseb meni, da je
albanskim imigrantom_kam potrebno omogociti
integracijo v slovensko druzbo. Nekoliko manj kot
polovica vprasanih je za pot vklju¢evanja, ki vsebuje
tako elemente integracije kot asimilacije.
Zadovoljujoca je ugotovitev, da je deleZ oseb, ki kot
nacin vklju€evanja albanskih imigrantov_k
zagovarjajo asimilacijo, razmeroma nizek. lzsledke
vprasanja 8 bi lahko morda povezali tudi z izsledki
vprasanja 1. Splosno razumevanje razli¢nih nacinov
vklju€evanja razli¢nih skupin v vecinsko druzbo je zelo
pomembno pri dejanskem prenosu nacinov
sprejemanja v prakso. V povpreéju otroci torej
teoreticno dojemajo strpnost kot integracijo in jo
posledi¢no kot tako prenasajo tudiv prakso, recimo v
primeru nacina vklju€evanja albanskih imigrantov_k
v slovensko druzbo. Izsledek, da je slaba polovica
vprasanih otrok kot nacin vklju¢evanja albanskih
imigrantov_k predvidela nacin, ki vkljucuje elemente
asimilacije in integracije, pa je po nasem mneniju,
morda lahko odraz nekakSnega »papirnega aktivnega
in pasivnega sprejemanja razli¢nosti«, ko smo ljudje v
vecini zelo odprti za razlicnost, dokler je ta nekje na
druzbenem robu. Ko pa se znajdemo v situaciji
neposrednega stika z njo, se jo bojimo razumeti in jo
raje zavratamo.



8. Kaj bi morala RS storiti za albanske
imigrante_ke? (Z)

m asmilacija
B asimilacija-integracija

v integracija

8. Kaj bi morala RS storiti za albanske
imigrante_ke? (M)

m asmilacija
B asimilacija-integracija

" integracija

Na vprasanje 8 je odgovorilo 213 oseb moskega
spolain 204 osebe Zenskega spola. V povprecju lahko
trdimo, da so osebe Zenskega spola v nekoliko vecji
meri naklonjene integraciji albanskih imigrantov_k
kot so v povprecdju osebe moskega spola ter da je
delez oseb Zenskega spola, ki so zavedle, da je
albanske imigrante_ke potrebno asimilirati, nekoliko
manjsi kot je delez oseb moskega spola. Zanimiv je
podatek, da je delez vprasanih tako moskih kot
Zenskih oseb priblizno enak, kar se tice nacina
vklju¢evanja albanskih priseljencev_k, ki vsebuje
tako elemente asimilacije kot integracije.

Vprasanje 9: Z znakom »x« oznaci, Ce si Ze
imel/imela vsaj eno pozitivnho izkusnjo z
osebami, ki so navedene v tabeli.

Graf prikazuje Stevilo oseb ne glede na spol, ki so v
raziskavi dolocile, da imajo vsaj eno pozitivho
izkusnjo z navedenimi skupinami razli¢nih in Stevilo
oseb, ki so dolocile, da nimajo pozitivne izkusnje z
navedenimiskupinamirazli¢nih.

Osebe, ki so bile odvisne od drog
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9. Vsaj ena pozitivna izkusnja (celota)

=da mne

Revne osebe 337
ga spola

Osebe nasp

g4

Osebe, ki so bile v zaporu B

Het, jene osebe 25

Osebe avstrijske narodnosti
Osebe hrvaike narodnosti
Osebe srbske narodnosti 188- P
Osebe nemike narodnosti L
Starejie osebe
Osebe bosanske
Osebe romske narodnosti
Osebe italijanske narodnosti 53
Osebe albanske narodnosti 23
[ | osebe 39 30
dne osebe 3y
Osebe druge verske skupnosti 35

Vprasanje 10: Kaj bi po tvojem mnenju morala
Nemcija storiti za slovenske priseljence in
priseljenke?

10. Kaj bi morala storiti Nemcija za
slovenske imigrante_ke? (celota)

m asimilacija

® asimilacija-integracija

" integracija

Navprasanje 10 je odgovorilo 415 oseb. To vprasanje
je bilo umesceno v anketni vprasalnik kot neke vrste
preverjanje stopnje sprejemanja razli¢nosti.
Vprasanje 8 je predvidevalo merjenje stopnje
sprejemanja oseb albanske narodnosti v slovensko
skupnost, pri ¢emer je vprasanje 10 predvidevalo
mnenje o nacinu vklju¢evanja oseb slovenske
narodnosti v nemsko skupnost. Preverjana je bila
torej »dvojna morala«, kar se tice nacinov
vkljuevanja razli¢nih v vecinsko druzbo. Razlike v
odgovorih niso velike. Nekoliko ve¢ je oseb, ki
menijo, da bi bilo potrebno slovensko manjsino
integrirati v nemsko skupnost in nekoliko manj je
tistih, ki menijo, da bi se slovenska manjSina moralav
nemski skupnosti asimilirati. Sklepamo lahko, da se v
povprecju otroci zavedajo, da iste pravice, kot veljajo
zanje, v primeru imigracije veljajo tudi za ljudi drugih
narodnosti.



10. Kaj bi morala storiti Nemcija za
slovenske imigrante_ke? (M)

® asimilacija
® asimilacija-integracija

» integracija

10. Kaj bi morala storiti Nemcija za
slovenske imigrante_ke? (Z)

W asimilacija
m asimilacija-integracija

w integracija

Na vprasanje 10 je odgovorilo 213 oseb moskega
spola in 202 osebi zenskega spola. Ce primerjamo
izsledke vprasanj 8 in 10, lahko vidimo, da se je delez
tistih oseb ne glede na spol, ki kot ustrezen nacin
vklju¢evanja imigrantov v vedinsko druzbo vidijo
asimilacijo, zmanjsal v primeru, ko so bili v polozaj
imigrantov_k postavljene osebe slovenske
narodnosti. Pri osebah Zenskega spola se je zmanjsal
na ra¢un povisanja izbire nacina vklju¢evanja, ki je
neke vrste kombinacija integracije in asimilacije, pri
osebah moskega spola pa se je zmanjsal na racun
poviSanja izbire odgovora, ki je predvideval
integracijo kot nacin vklju¢evanja. Zanimivo je, da se
je delez odlocitev za integracijo zvisal tudi na podlagi
znizanja odstotka odlocitev za kombinacijo
asimilacije in integracije. Kljub temu lahko zapiSemo,
da v povprecju ni vecjih nihanj (tudi glede na spol)
kar se tice mnenja o ustreznih nacinih vklju¢evanja
imigrantov v vecinsko druzbo ne glede na to ali so ti
slovenskega ali albanskega rodu.

Vprasanje 11: Z znakom »x« oznaci, Ce si Ze
imel/imela kaksno negativho izkusnjo z
osebami, kiso navedene v tabeli.

11. Negativna izkusnja (celota)
mda Ene

Revne osebe g

Osebe nasprotnega spola 135 e
Osebe, ki so bile odvisne od drog at I
Osebe, ki so bile v zapory  =——0g 455
Heterospolno usmerjene osebe
Osebe j dnosti
Osebe hrvadke dnosti  pe—gg:
Osebe srhske
Osebe nemike i 289
Starejie osebe 144 335
Osebe | L Anosti - p—s3 353
Osebe romske
Osebe 68 9
Osebe albansh I 54 293
| osebe | 2
osebe &2 S
Osebe druge verske sk i T 365

Graf prikazuje Stevilo oseb ne glede na spol, ki so v
raziskavi doloCile, da imajo negativno izku$njo z
navedenimi skupinami razli¢nih in Stevilo oseb, ki so
dolodile, da nimajo negativne izku$nje z navedenimi
skupinamirazli¢nih.

Vprasanje 12: Kdo je po tvojem mnenju
ncigan«?

12. Kdo je "cigan"?
(celota)

M oseba iz romske
skupnosti

® krade in ne Zeli
delati

W termina ne
odobravam

Na vprasanje 12 je odgovorilo 438 oseb. Delez oseb,
ki pojem »cigan« enaci z osebo, ki krade in ne Zeli
delati, je precej visok. Visok je tudi delez oseb, ki
menijo, da pojem »cigan« nislab3alen in da oznacuje
osebo iz romske skupnosti. Zgolj manj kot tretjina
vkljucenih otrok termina ne odobrava. V lokalnih
okoljih, v katerih je bila izvajana raziskava, ni
prisotnih romskih druzin. Informacije o Romih otroci
tako dobijo zgolj iz medijev in iz okolja. Realisti¢nih
informacij ni in nivo poznavanja romske skupnosti je

107



posledicno zelo nizek. Tekom izvajanj projekta
MAMD smo veckrat naleteli_e na opazko, da v
nekem lokalnem okolju ni potrebno izvajati Uric na
temo romska kultura, ¢e$ da v tem lokalnem okolju ni
Romov. Menimo, da je ravno v tak$nih okoljih
potrebno informiranje o Romih. V primeru
populisticne gonje proti Romom ali v casu
senzacionalisticno napihnjenega incidenta, bi se
morda ravno v teh obmodjih zaradi nepoznavanja
romske skupnosti, najlazje generiralo veliko
neosnovanega sovrastva in zavracanja.

12. Kdo je "cigan"? (2)

M oseba iz romske
skupnosti

M krade in ne Zeli
delati

= termina ne
odobravam

12. Kdo je "cigan"? (M)

M oseba iz romske
skupnosti

® krade in ne Zeli
delati

W termina ne
odobravam

Na vprasanje 12 je odgovorilo 207 oseb Zenskega
spola in 231 oseb moskega spola. Osebe Zenskega
spola se v povprecju v nekoliko veéji meri zavedajo
negativne konotacije pojma »cigan« kot v povprecju
osebe moskega spola.
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Vprasanje 13: Kdo je po tvojem mnenju
»peder«?

13. Kdo je "peder"? (celota)

® ¢cudna oseba

M istospolno usmerjen
moski

W termina ne
odobravam

Na vprasanje 13 je odgovorilo 439 oseb. V povprecju
velja, da vecina vprasanih pojma »peder« ne smatra
kot slabsalnega oziroma pojem enaci z ostalimi
poimenovanji osebe moskega spola, ki je istospolno
usmerjena. Glede na to bi po nasem mnenju bilo
smiselno dobiti odgovor na vprasanje, e so vprasani
kdaj uporabili besedo »peder« za oznacbo moskega,
ki ni istospolno usmerjen, z namenom noréevanja,
Zaljenja osebe. S tem bi se lahko dodatno preverila
negativna konotacija pojma priotrocih.

13. Kdo je "peder"? (M)

® ¢udna oseba

W istospolno
usmerjen moski

W termina ne
odobravam




13. Kdo je "peder"? (2)

® ¢udna oseba

m istospolno
usmerjen moski

W termina ne
odobravam

Na vprasanje 13 je odgovorilo 234 oseb moskega
spolain 205 oseb Zenskega spola. Glede na analizo v
povprecju velja, da osebe Zenskega spola v vecji meri
zaznavajo pojem »peder« kot slabsalen kot osebe
moskega spola. Kljub temu v povpredju velja, da tako
osebe Zenskega kot moskega spola smatrajo pojem
»peder« kot enega izmed ostalih pojmov, ki
oznacujejoistospolno usmerjenega moskega.

Vprasanje 14: Kdo je po tvojem mnenju
»Siptar«?

14. Kdo je "Siptar"? (celota)

W oseba z albanskim
drzavljanstvom

® oseba zgolj za
fizitcno delo

W termina ne
odobravam

Na vprasanje 14 je odgovorilo 434 oseb. V povprecju
velja, da se otroci zavedajo, da ima beseda »Siptar«
tudi negativno konotacijo. Beseda »Siptar« sicer v
Slovarju slovenskega knjiznega jezika ni zavedena
oziroma ne oznacCuje osebe z albanskim
drzavljanstvom. Ko smo na Uricah povprasal_e
otroke o tem ali je beseda »Siptar« slabsalna ali ne,
smo velikokrat dobili_e odgovor, da si tudi Albanci
sami tako pravijo, pri ¢emer pa otroci niso vedeli
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zakaj. Torej da je to albanska beseda »Shqipétar«
(izgovarjava Scipatar) za poimenovanje
drzavljanov_k Albanije. 1z tega dejstva lahko
sklepamo, da je v povprecju poznavanje albanske
kulture pri otrocih precej povrsno in da gre zgolj za
prevzemanje informacij o tej kulturi iz okolja
socializacije. Stik med albansko in slovensko kulturo,
kar se tice izmenjave realnih informacij o albanski
kulturi je v lokalnih okoljih otrok, ki so bili vklju¢eni v
raziskavo, precej Sibek. To morda potrjuje tudi
zaskrbljujo¢ delez oseb, ki menijo, da pojem »Siptar«
oznacuje osebo, ki je primerna zgolj za fizicno delo.

14. Kdo je "Siptar"? (M)

mosebaz
albanskim
drzavljanstvom

M oseba zgolj za
fizicno delo

w termina ne
odobravam

v

14. Kdo je "Siptar"? (2)

®osebaz
albanskim
drzavljanstvom

M oseba zgolj za
fizicno delo

W termina ne
odobravam

Na vprasanje 11 je odgovorilo 207 oseb Zenskega
spola in 227 oseb moskega spola. Tako kot je pri
osebah Zenskega spola precej spodbuden podatek,
dasev povprecjute precej dobro zavedajo negativne
konotacije izraza, je pri osebah moskega spola
zaskrbljujo¢ delez oseb, ki pojem »Siptar«

povezujejo z osebo, ki je primerna zgolj za fizicno
delo.




Zakljuckiin interpretacijarezultatov

Analizaraziskave je pokazala, da v povprecju velja, da
otroci med 12. in 15. letom starosti poznajo pojem
medkulturnosti in integracije ter da ju v sploSnem
realizirajo tudi v praksi. To pomeni, da se gledano v
povprecju sploSno nagibajo k sprejemaniju
razlicnosti in strpnosti, pri ¢emer so dekleta v
povprecju strpnejsa kot fantje. Otroci v povprecju v
najve¢ji meri sprejemajo starejSe osebe, nato
invalidne osebe, osebe nasprotnega spola, revne
osebe in osebe hrvaske narodnosti. Najvec
nestrpnosti pa se je v povprecju pokazalo do oseb, ki
so bile odvisne od drog, oseb, ki so bile v zaporu,
istospolno usmerjenih oseb, oseb albanske
narodnosti in oseb romske skupnosti. V projektu
MAMD so vzpostavljeni vzgojno — izobrazZevalni
modeli, ki informirajo o zadnjih treh omenjenih
skupinah. Na podlagi analize pa bi bilo v prihodnje
smiselno projektne aktivnosti nadgraditi z modeli, ki
bi podajali realne informacije o prvih dveh skupinah
oseb, kar bi omogocilo razbijanje napacnih predstav,
predsodkov in stereotipov.

Otroci v povprecju so odprti za vsebine o
medkulturnosti. Najpomembnejse mesto za ucenje
strpnosti je Solski prostor, kjer otroci v povprecju
menijo, da so v Solskem letu ucéenju strpnosti
namenjene priblizno 4 Solske ure. Ucenje strpnosti,
ki poteka v prostem casu, se vrsi v druZini in v
prijateljskem krogu. Mesto, na katerem torej
otrokom lahko nacrtno posredujemo kljuéne
informacije na temo sprejemanja razlicnosti, je torej
Sola. Vsebine pa je potrebno zastaviti tako, da
vkljucujejo tudi lastno aktivacijo otrok z namenom
medvrstniSkega informiranja. Aktivnosti projekta
MAMD so zastavljene toc¢no tako. Po delavnicah
Urice medkulturnega dialoga, ki se izvajajo v Soli, se
otroke povabi, da postanejo mladi ambasador;ji
oziroma ambasadorke medkulturnega dialoga in
sami aktivno raziskujejo razlicnost. Po zakljucku
mandata imajo nalogo svoje ugotovitve in izkusnje
predstaviti svojim sovrstnikom_cam. Tekom
mandata se jih poveZe tudi s sovrstnicami_ki iz
drugih drzav, kar glede na izku$nje v praksi sprozi, da
se o drugih kulturah pogovarjajo tudi neformalno, v
svojem prostem c¢asu in s tem delijo pozitivhe
izkusnje in vrednote medkulturnosti.

Analiza raziskave je pokazala, da koli¢ina pozitivnih
izkusenj vpliva na nivo sprejemanja razli¢nosti in
sicer se z nizanjem pozitivnih izkusenj znizuje tudi
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nivo strpnosti. V raziskavi nas je zanimalo tudi,
kakSen je vpliv negativnih izkuSenj z razli¢nimi na
nivo sprejemanja oziroma strpnosti. Pokazala se je
Sibka povezanost in sicer z naras¢anjem koli¢ine
negativnih izkusenj upada nivo strpnosti. Zanimivo
bi bilo raziskati, kako otroci dobivajo pozitivne in
negativne izkusnje z razlicnimi. Torej ali je to v sklopu
neposrednega stika ali iz medijev, okolja socializacije
ali pa s strani razli¢nih politik ali morda razli¢nih
kombinacij navedenih virov. V projektu MAMD gre
preko Uric za nacrtno posredovanje pozitivnih
izkusenj s predstavniki_cami etni¢nih in kulturnih
manjsin. Tekom izvajanja projekta se je veckrat
pokazalo, da so otroci prvi¢ dobili priloZnost
odkritega dialoga z Romom_injo, muslimanko,
gejem, lezbijko in imigrantom_ko iz razli¢nih drzav in
z razli¢nimi okolis¢inami priselitve. Zato je bil u¢inek
Uric zelo visok, kar se je pokazalo tudi skozi analizo
raziskave. Ugotovili smo, da so otroci ne glede na
spol, ki so bili udelezeni na Uricah, v povprecju v
raziskavi, ki je bila z njimi izvedena po Uricah, dajali
strpnejSe odgovore kot otroci ne glede na spol, ki na
Uricah niso bili udeleZeni. Se ena potrditev, ki kaZe na
dobro ciljno zastavljenost Uric. Menimo, da je
iziemen doseZek v tako kratkem casu (torej v treh
Solskih urah) pri otrocih doseci, da za¢nejo dvomiti,
spreminjatiali nadgrajevati svoja stalis¢a, ki zadevajo
sprejemanje razli¢nosti.

Kar se tice sprejemanja narodne razli¢nosti in nacina
vklju¢evanja te v druzbo, smo v raziskavi predvideli
nekaj vprasanj. Zanimal nas je nivo strpnosti do
nekaterih narodnosti iz gospodarsko manj razvitih
obmodij (skupina 2 — Albanija, Bosna, Srbija) in do
nekaterih narodnosti iz gospodarsko bolj razvitih
obmodij (skupina 1 — Italija, Nemcija, Avstrija) in
zanimala nas je prisotnost dejavnika pozitivne
oziroma negativne stereotipizacije. Glede prve
omembe, je bilo razlicno sprejemanje narodnosti iz
obeh skupin potrjeno in sicer so otroci v povprecju
bolj strpni do narodnosti iz skupine 1. Pozitivho
oziroma negativno stereotipizacijo pa smo Zeleli
dokazati glede na predvidevanje, da imajo otroci ne
glede na spol z obema skupinama narodnosti enako
Stevilo pozitivnih in negativnih izkusen;j. Izkazalo se
je, da je Stevilo pozitivnih in negativnih izkusenj
razlicno in s tem obstoja morebitne pozitivne ali
negativne stereotipizacije priotrocih nismo dokazali.
Pokazalo pa se je, da na nivo sprejemanja oseb
razlicnih narodnosti vpliva koli¢ina pozitivnih in
negativnih izkuSenj. Otroci so v povprecju navajali,
da imajo vec pozitivnih izkuSenj in manj negativnih
izkuSenj z narodnostmi iz skupine 1. Do te skupine se



je pokazalavisja stopnja sprejemanja. Z narodnostmi
iz skupine 2 pa so otroci v povprecju navajali, da
imajo manj pozitivnih in ve¢ negativnih izkusenj. Do
skupine 2 se je pokazala niZja stopnja sprejemanja
kot do skupine 1.

Da pozitivne izkusnje pomembno vplivajo na nivo
sprejemanja razlicne narodnosti se je zelo izrazito
pokazalo v primeru obravnave oseb hrvaske
narodnosti. Otroci imajo v povprecju z osebami
omenjene narodnosti zelo veliko pozitivnih izkuseni],
zelo malo negativnih izkusenj in posledi¢no visoko
stopnjo strpnosti — aritmeticna sredina, kar se tice
strpnosti, je 4,2 in je s tem umescena na 5. mesto v
¢emer nobene od v ocenjevalni lestvici navedenih
narodnosti ni umescenih pred njo. Koli¢ina
pozitivnih izkusenj najverjetneje vtem primeruizvira
tudi iz neposrednega stika otrok z osebami hrvaske
narodnosti v casu poletnega dopustovanja na
Hrvaskem. Ker za zviSevanje koli¢ine pozitivnih
izkusenj z ostalimi narodnostmi ni tako »priro¢ne in
naravne« poti, je potrebno priloZznosti ustvarjati
nacrtno in sistemati¢no. Projekt MAMD to omogoca.
Preverjali smo tudi prisotnost tako imenovane
dvojne morale, kar se tice nacinov vklju¢evanja
razliénih narodnosti v vecinsko druzbo. Otroke smo
sprasevali, kaj bi morala Slovenija narediti za
vklju€evanje albanskih imigrantov_k in na drugi
strani, kaj bi morala Nemcija narediti za vkljucevanje
slovenskih imigtantov_k. Pricakovali smo, da bo
razlika v odgovorih velika, kar se ti¢e odlocitev otrok,
katero skupino integrirati in katero asimilirati. Vecjih
razlik glede na analizo ni. V povprecju velja, da otroci
menijo, da je najprimernejsi nacin vkljuevanja v
vecinsko druzbo integracija. Govorimo o dobri
polovici vprasanih. Druga slaba polovica je izbrala
nacin vkljuCevanja, ki je nekje med integracijo in
asimilacijo. Preostali pa so mnenja, da se morajo
priseljenci_ke ne glede na narodnost v druzbo
priselitve asimilirati.

Zanimalo nas je tudi, v kolikSni meri otroci dojemajo
kontaminiranost izrazov »cigan«, »peder« in
»Siptar«. Analiza odgovorov nas je presenetila v
negativnem smislu. Delez otrok, ki termine
zaznavajo kot neprimerne, je precej nizek. Menimo,
da je to posledica neinformiranosti otrok v smislu
dostopa do realisti¢nih informacij o posamezni
kulturni oziroma etni¢ni skupini in pa trdne
ukoreninjenosti slab3salnih izrazov v druzbi, ki se
nekriti¢no prenasajo iz generacije v generacijo.
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Zakljuéujemo s tem, da je raziskava pokazala, da je
dela na podro¢ju medkulturnosti Se zelo veliko
oziroma da se nikoli ne konca. Projektne aktivnosti,
kot so bile razvite v projektu MAMD, bi morale biti v
Soli stalnica iz generacije v generacijo. Glede na to,
da se je na primer v treh Solskih urah Uric pokazal
velik premik v razmisljanju udelezenih otrok,
menimo, da je €as, da vsebine projekta najdejo svojo
potvvsako osnovnoinsrednjo Solo.

Pripravili: Karmen Kukovic in Katarina Fijavz
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